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Editor’s Note 
 

 

Dear Readers and Contributors, 

 Happy Diwali to all! May this festival of lights drive away the 

darkness and fill us with light of knowledge, happiness and health! 

 This autumn edition has a compilation of new knowledge and has 

prompted me to highlight the points of learning to help you through the issue. 

 I have learnt that Jong’s Fear of Flying connects the feminism 

argument to being basically human; Vijay Tendulkar’s Sakharam Binder 

brings to the surface the division of the self into the complexities of existence; 

the angst of an Australian fugitive naming himself Shantaram; how 

something as private as family estrangement is part of our common 

consciousness; with Rabindranath Tagore directed film Natir Puja is a first 

for me and many more. 

 Malaysian teacher practices were interesting and so were the 

changing facets of the Lambadi culture, from tracing the nuances of the 

Navaron dialect to a take on the language assessment is what ELT section 

holds. 

 The English & CS section attempts at connecting Emerson to the 

emerging concepts of individuality & thinking skills and a perspective on 

Professional Communication. 

 The points of admiration, in the creative section, settles on the two 

poems, one short and straight on war and peace while the other is a trip back 

in time to Greek mythology. 

 

Happy Reading and Sharing! 

 
Dr. Mrudula Lakkaraju 
Chief & Founding Editor 
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ENGLISH CREATIVE SECTION 

 
An Elegy on Innocence 
S. Rajani Priya 
 
 
 
 

Wrathful gloom hurling shells around them 

Fiery gorges opening infernal hatred 

Guns and bullets sprawling agog 

Splattering blood smeared tissues on the walls 

Unleashed power of absolute chaos 

Storming air strikes sending shivers in their spines 

Jostling and sweltering, weeping and panicking 

Drifting amid the thundering din 

Hope swiped out hopelessly 

Men, women and innocence 

Blown to pieces mercilessly 

A world full known becoming stranger 

With every day becoming an ordeal 

Strange are the ways of God 

No, no, stranger the ways of these men 

Mad men killing ruthlessly 

Slaughtering and butchering heartlessly 

For they are paid to wipe off human trace from the face of earth 

To live peacefully after killing peace 
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Adonis and Adonai 
M. Devasanthanam Pillai 

 

 

The defining decades have gone parading by 

Overmorrows get sucked in the whirl’s eye 

The tick tock chronograph in time sweeps all 

The cradle and coffin culminate in the toll 

 

The din and drone drown the ding dong 

Gone is the wind that sustained my song 

Who would heed the tolling, swaying gong? 

The blemishless doves in the belfry throng 

 

Ovolacto bovine porcine pescetarian choices 

The quotidian drawls dissipate inner voices 

De gustibus et coloribus non disputandumest 

Good heavens, I am not done yet. How can I rest? 

 

Halt! Quo Vadis? 

This ain’t Las Vegas 

Ignominious ignoramus, thou art feckless! 

Knowest ye not that thou art breathless?! 

 

A mere meat, meet for scavenging fowls 

Lo, behold, the lupine harbinger howls. 

A shepherd's dog or a veritable stray 

What art thou? he clamoured in dismay 

 

A cadaver, a corpse, a carrion, a mere stiff? 

Cocker spaniel, mongrel or mighty mastiff? 

A poodle or arm candy, a loyal bow wow? 

A queer, quaint cur, whither goest thou? 

 

Did ye hearken thy master’s voice? 

Elysium or Hades, thou hast no choice… 

Sire, I was the potter’s dainty darling clay 

Through dust and dirt, I lost my way 

 

The clay that grew tall, from a tiny tot 

Waiting to set in is the ignoble rot 

The execrable worms will have their lot 

From carbon to carbon, it is but a blot 

 

Amore vincitomnia, benighted me thought 

Finis and wake the iceman has wrought 

Will the cist and grave have the last laugh? 



October 2016                2278 - 0742 
 

Volume 5 Issue 3 8  www.ijells.com 
 

Oh, what will they scribble in my epitaph? 

 

Will somebody wipe the warm, oozing blood? 

Where could it be from if not from ‘mud’? 

The begotten son softly declares ‘it is over’ 

Bereaved tears inundate the reckless rover 

 

The mother stares vacantly into the ether 

Unbeholden sneaks in the staid reaper 

Who can translate her dolorous reverie? 

Who can dare doubt her peerless pedigree? 

 

The wife, disconsolate, kisses a defunct Adonis' face 

Wailing, sniveling, bawling and breast beating can’t retrace 

Flailing and helpless waving quake the anguished pew 

Was it for this, for this...?  How come this cruel adieu? 

 

A pesky fly is buzzing around 

The scents of garlands abound… 

 

Garlands come to you only twice, you imbecile! 

The first one came to break the vestibule seal 

The second is the iceman's pre-ordained noose 

Over the morrow, he will let you loose… 

 

I still feel the moist garland and the cool clime 

Fragrant flowers bedeck the bower sublime 

Seraphic thuribles and cherubic censers swing 

To the rotund, ripe, succulent bosom I cling. 

 

Now, so soon, so swiftly has it all ended! 

Many a dilapidated wall still to be mended 

Who would woo the second garland? 

Who would fain go to a sarcophagus land? 

 

I am inside the glasshouse, a cold casket 

I gasp like a fish on the roadside market 

Cotton barricades at the nostrils bling 

Toes tethered by a twisted gauze string 

 

The once quivering lips are pursed tight 

The eyes are half open, but there is no light 

Life for me was only a speed breaker 

The airbag has been recalled by the Maker 

 

They bathe me and like David I groan 
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‘Purge me with hyssop, and I shall be clean; 

Wash me, and I shall be whiter than snow’ 

Let my body and soul have immaculate glow 

 

I am helpless; they have seen my bare frame 

Oh, how can I hide my ‘shame shame’ 

Naked I came from the mundane womb 

Naked I return to the sodden tomb 

 

Like a school kid they dress me up, 

Someone forces the sleeves up 

But it is rigor mortis, not latex 

As my lifeless hands won’t flex 

 

“You dolt, this is a stiff, it won’t bend or distend”, 

Chides a ministering minion as he continues to tend 

I remember his baritone voice and infectious zest 

Gleefully he helped me wear my wedding vest 

 

The silken sleeves deftly prepped 

Before the water dried up, I am draped 

I am cold but won’t sneeze or scowl 

No hypothermia now in this ice bowl 

 

I was unputdownable, I thought 

But they have put me down, that’s my lot 

Brain dead, cranium vault cerebral edema 

Vegetative state, rupture, comatose apnea... 

 

The worst came with organ retrieval 

My eyes moved; it’s just a spinal signal 

My doting sibling cries her heart out 

How can I tell her that I am out? 

 

I hear lachrymose wails and poignant display 

The de trop organ harvester is shooed away 

Medical intervention or ventilation can’t fix it 

What an untimely unceremonious exit 

 

The pallid, gibbous crescent is out 

The foot fall comes to a naught 

Faithful friends stay on the vigilant wake 

The nyctophobic sounds and smells ache 

 

Lente lentecurritenoctisequi, I won’t hit the hay 

Will they drive the dreaded dreary night away? 

Wee hours go by in weird, eerie silence 
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To see another dawn, I have no license 

 

I begin to wither, wrinkle and shrivel 

Mourning and lamentations sans drivel 

I hear the smells and see the sounds 

Embalmed darkness in a trice surrounds 

 

The albatross is still on my back 

I creep and crawl, cringe and creek 

A passing train bellows like a Paleocene beast 

The incense sticks too are deceased 

 

The embers and ashes come tumbling down 

A nonchalant rat scuttles across in gay abandon 

The street dogs bark at a bibber's cowl 

“Homo, fuge” alerts the bobbing owl 

 

The sights and sounds turn creepier. 

It must be three now, chevalier! 

Migrating geese quack and cackle up in the skies 

I was right; the clock from afar chimes thrice 

 

Presto, comes the proverbial power cut 

The whirring fans and roaring ACs halt 

Again, it is dreadfully, deafeningly silent 

Those on wake have dozed off impenitent 

 

I am all alone lonely and sore 

The glass coffin isn’t throbbing anymore 

I begin to pant, gasp and choke again 

Will blessings chase me down like the rain? 

 

Oh, they dump me in another slumber case 

The casket smells strange like a sacred vase 

I admit I have run my sloppy race 

It was just a cheerless steeple chase 

 

I am on my way to the waiting dorm 

The freshly dug pit is eager and warm 

I take one last ride along the cul de sac 

They know that I won’t come back 

 

This sojourn via the valley of tears 

But I await the one who fritters fears 

Se latreuo, se proskuneo contrite sebomai 

I sink, slink and shiver before the Adonai… 
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ENGLISH LITERATURE 

Body-Soul Conflict in Vijay Tendulkar’s Sakharam Binder 
Dashrath Gatt 
 
 

The complexities of human life have always invited the attention of the scholars, 

philosophers, artists, historians and writers across the globe throughout human history, and all these 

people, from time to time with their own perspective, tried to interpret or unravel the mystery 

surrounding human life, particularly relations between man and man. The individual—being made 

of flesh and blood and still a part of the larger social unit—family and society— always appears 

divided between the pulls of flesh in private on the one hand and ingrained or acquired sense of 

righteousness on the other. This conflict involving the private and public aspects of man’s life leaves 

him a bundle of nerves. The differing pulls of physical pleasures in private and longings for ‘name’ in 

society makes human mind a war-zone, and this tug of war ultimately decides the course of life to 

unfold. This body-soul interplay is central motif in Vijay Tendulkar’s Sakharam Binder, a play which 

invited controversies as well as wrath of a section of society on account of its religious and political 

undertones. Tendulkar in Sakharam Binder constructs a world which is entirely social. The 

juxtaposition of the established, accepted norms of society and the sensuous yearnings of the 

individual indicates towards the ensuing clash between man on the one hand and society on the 

other. Apart from this clash, the human being’s own ‘self’ stands dissected from the perspective of 

the varied lures felt by the individual. His drifting nature makes him oscillate between the two 

worlds—inner and outer, body and soul—making him a pathetic figure. Such people appear beset 

with a catch 22 situation at different times and different places in their lives—vulnerability for 

physical, sensual pleasures with complete disregard to the morality of the day on the one hand and 

craving for peace, legitimacy and identity on the other. Sakharam Binder is a testimony to this 

predicament faced by man.  

 

Man’s mind is a battlefield where the contradictory emotions and longings pull him in two 

different directions making the human life precarious and tainted. He lives at two different levels, 

trying to fine balance between his personal and public life. Being a bi-product of the social forces, his 

initial rebellion gradually gives in to a reconciliatory approach towards the social order. All the 

characters in Sakharam Binder appear involved in a battle, not only against other individual or unit 

but also against their own split self. This split involves constant dealings of various factors—value 

system of the day, man’s transgressions, his longing for physical, material things and finally his 

search for acceptance and recognition, and gradual harmony with the social, spiritual aspect of 

human life where the supremacy of soul and humanity is affirmed. Tendulkar champions the cause 

of overlooked, neglected lower class people in his works and always appears fascinated in delineating 

the lot of unsung, tangential people. The play opens with Sakharam’s bringing his home of another 

pick-up woman Laxmi, just to serve him like a wife but not ‘wife’. With no belief in the institution of 

marriage and no regard for the ethical values, he is always in the lookout for helpless, discarded, 

needy women who can be at his beck-and-call for everything a man expects of in a patriarchal 

society. Laxmi is seventh in number and this speaks of Sakharam’s indifference to the feelings of his 

women, as he does not even know the name of his wife. 

  

Sakharam: …Now let’s hear your name? 

She: Laxmi. 

Sakharam: Laxmi (133) 
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The play is a powerful critique of patriarchal hegemony and feminine subversion, along with 

the marginalized position of women, their exploitation at the hands of men and subjection to the 

prejudiced customs and traditions of the society reflect their subjugation to the macho world. This 

machismo gets expression in their physical actions, not the internal ones signifying spirit. 

Sakharam’s calling Laxmi as without any ‘spark’, Dawood’s addressing Sakharam’s pick-ups as ‘birds’ 

and Champa’s husband’s offensive insinuation to Champa’s sexuality, even when he is desperate to 

meet her, put all these men at the same level with regard to their opinion about women. They want 

woman at their beck and call and can discard like a lifeless object as per their whim. But here man 

also recognizes the importance of invisible force coming from one’s consciousness, surpassing the 

transient aspect of life associated with body. The contours of Champa’s body and her sexuality were 

the main attractions for her husband and felt enamoured by her. But still his arrival in the final scene  

when Champa’s dead body is being buried secretly by Sakharam with the help of Laxmi underscores 

the importance of the strings attached to a husband-wife relationship, even when it has gone sour or 

got snapped. A true representative of patriarchal hegemony, Sakharam is a brute personified, 

inflicting physical as well as emotional injuries on women and considers them just playthings or 

slaves, having no dignity or respect for his women. He listens to the voice of his body only, but in 

doing so he admits, unlike other civilized people, what he is: 

 

I’ve done every kind of thing. But never a dishonest act in my whole life…I womanize. I’m a drunkard 

and I’m ready to announce that to the whole world….In this bloody place the men are all the same. They 

slink out at night, on the sly. And they put on an act all the time. They’d like us to believe that they’re 

an innocent lot! ‘You hold your tongue and I’ll hold mine!’ Damn them all! Don’t have the guts to do a 

thing openly! I ask you what’s wrong with it? (CP, 127-28) 

 

The brutal honesty displayed by Sakharam echoes Tendulkar’s own truthfulness and 

outspokenness when he minced no words in speaking against the establishment in 2004. 

 

Sakharam, a binder by profession, cares a fig for the outside forces;  giving primacy to his 

carnal needs and physical comforts, he herds vulnerable, helpless  woman after woman to his home 

who will ‘have to be a wife to’ him. (126) He is a womanizer and feels no emotional attachment with 

the ensnared ‘birds’ (129). His candid acceptance of what others can not admit of makes him class 

apart from others: 

 

‘…the body has its appetites! Who made it?...We’re not saints. We’re men. I tell you, worship and prayer 

can’t satisfy the itch. If you want a thing, well, you’ve got to have it! What’s the there to hide? And from 

whom?’ (127) 

 

Sakharam has to do with the exteriors only—the outward appearance or contours of the body 

of his women; he never tries to go beyond that and this stops him developing any softness, a feeling 

of love and attachment for women. About Laxmi his comments have a sexist overtone: ‘Nothing 

much to look at this time. Must have been all right once upon a time. But there’s no spark left in her 

now. Her lord and master must have seen to that!’ (129) He wants to enjoy all the pleasures a woman 

can offer but shuns responsibility. For him a relationship is like a game; keep playing till it gives you 

happiness. It gives immense liberty, free of all the restraints the society imposes on its abiding 

members. That’s why he does not want to get married or just tied down with one woman: 
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It’s good thing I’m not a husband. Things are fine the way they are. You get everything you want and 

yet you’re not tied down. If you’ve had enough, if she’s had enough, you can always part. The game is 

over. Nothing to bother you after that. While it lasts, she has a roof over her head, and you get home-

cooked food. That’s cheap way of fixing all your appetites…But the husband—he’s a proper swine! He 

ties her down; he doesn’t get tied down himself! He flits around again—a free bird! Now look! I’m being 

quite frank. As far as I’m concerned, I don’t believe in double-talk. What have I to gain from that? I 

don’t give a damn…’(129-30) 

 

Sakharam’s dehumanizing attitude towards his women becomes further evident in his 

stinging remark: ‘Just now it’s here on my lap. But I’m quite capable of throwing it away in a garbage 

can. I’ll hardly feel the loss. I won’t even look at it twice.’ (130) Ujwala Karmakar observes about the 

play: ‘Survival instinct and sexual violence create a situation which turns the aggressive Sakharam 

and the timid Laxmi into an antithesis of what they are.’ (Mumbai Theatre Guide.com) This spiritual 

bonding felt by Laxmi works as the deciding force in bringing about a transformation in the outlook 

of Sakharam regarding his perception of marriage and relations.   

 

All the men in the play—Sakharam, his friend Dawood, the husbands of Laxmi, Champa and 

the woman previous to Laxmi in Sakharam’s house—have a similarity. They are sexual predators; 

some have attachment for their women still the satisfaction of their libido remains their main 

concern, and don’t shy of using them as bait. Tendulkar here appears generalizing prevalent 

promiscuity among men belonging to lower class. Woman being emotionally entrenched has been 

presented as more steadfast, rooted and attached to her relations than man, and this, the playwright 

concurs, makes her fall to the guiles and wiles of man: 

 

…woman is a woman – not only here but everywhere. She may aspire for a number of things and may 

keep claiming she has her own kind of strength. Fact is she is vulnerable. I don’t want her to be 

vulnerable in the future. Because even a woman who is conscious of her rights at times falters in her 

relationships and then repents. A man, of course, can step out of the relationship and go away, have 

another. But the woman as I see it cannot do that. Her involvement is her vulnerability.’ (Infochange, 

2008) 

 

Champa another pick-up after Laxmi is the only woman in the play who belies the above 

premise that only men are sexually wanton. Despite all the sexual, emotional exploitation she has 

been through, Champa now shows no modesty or honesty in her relations with Sakharam. She does 

not feel any compunction in developing immoral relations even when she has already seen enough of 

this world. Very akin to Sakharam, for Champa the former is just a shelter provider; she feels no 

emotional communion with him, and even doesn’t know his name even after her arrival at 

Sakharam’s home, making us reminisce about Sakharam’s own attitude towards Laxmi: 

 

Champa: Sakharam Binder? Who’s he? 

Sakharam: [slightly confused] Me! 

Champa: Oh, I see! I thought it was someone else. (157) 

 

His eyes constantly surveys her curves and craves for her body: ‘[Spreads out her {Champa} 

rags on the floor in the kitchen. Curls up on them, with her hands under her head. Within a few seconds 

she’s asleep. Sakharam comes to the kitchen door and sees her. He paces about. Looks again at her 

sleeping form. He is fully roused again…]’(161) Champa knows what is passing through Sakharam’s 
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mind; feeling no emotional attachment with Sakharam, she exploits his vulnerability to her 

advantage. The point that Champa has loose morals becomes obvious when she starts refusing to 

give in to Sakharam’s sexual advances, and even pricks his pride by questioning his manhood:  

 

I didn’t mind it as long as you were a man. I won’t take you now…Can’t take it any more—not even with 

all that drink inside me. If you can’t make it, go and lie down quietly. Haven’t been able to make it these 

last few days…Stop that ‘Champa—Champa—’ You’re not a man—. (193) 

 

Both Sakharam and Champa crave for their bodily pleasures, both deride the established 

norms of morality and both are embittered souls. The playwright suggests that life becomes 

meaningful in the acceptance of social norms as well as in accepting the goodness of heart. 

 

Laxmi, contrary to Sakharam and Champa, looks not only for a mechanical relationship; 

rather she looks beyond the physicality involved in man-woman relationship. Every relationship has 

a special meaning for her, with its cultural, social associations. Religion and morality are so 

entrenched in her sub-consciousness that she is willing to bear the beating at the hands of Sakharam 

but not to trespass her psychologically constructed social zone, comprising the acceptance from the 

outside world. This fixation with the call of soul and spirituality the playwright tends to point out is 

more clearly visible in feminine consciousness, particularly Indian. Sakharam’s comments about his 

previous woman underline this point: ‘Those last moments she was gasping for breath, but she kept 

on repeating her husband’s name. She remembered the children. I gave her last sip of water, but the 

name on her lips was her husband’s.’ (135) No doubt, she is aware why Sakharam has brought her, 

still she assumes the role of what Sakharam refuses to bestow on her—‘wife’ with internalized social 

acceptance. On the outside, the temporality of relationship with Sakharam is in contravention to the 

established norms of society and Laxmi will remain deprived of social acceptance. But for Laxmi 

Sakharam is her husband and as per Indian mythological convention she considers their 

relationship, transcending physical boundaries, not only for this life but for the lives to come—an 

inseparable bond. Sakharam’s house is a home for her symbolizing all the happiness and sorrows, 

warmth and belongingness that one gets firm the place one thinks of her own. A clear change can be 

seen in earlier Sakharam and later Sakharam: from a rebel he willingly not only conforms to the ways 

of society  but also starts giving an ear to what Laxmi says, and thus acknowledges the influence of 

chaste soul. Ravi Bhatnagar’s comments sum up the relationships among the three major characters: 

‘Interestingly, the simultaneous presence of Laxmi and Champa in his life has a strange effect on 

Sakharam as the two different facets of his character come into direct confrontation, creating 

psychological turmoil and resulting in temporary impotence.’ (SILICONEER, Oct. 2010) 

 

The weak, timid Laxmi appears empowered and a transformed personality when something 

unacceptable to her soul is happening around her. Both Laxmi and Champa are wronged women 

with almost similar backgrounds but starkly different in their perspectives. Laxmi’s spiritual chastity 

strengthens her inner-self and bolsters her to stand in direct contrast to Champa’s sensuous one; she 

is a fine example of social, cultural construct; her worshipping of gods, offering prayers, fasting and 

accepting of age old conventions bordering superstitions speak of her obsession with internal set of 

values.  

 

Sakharam refutes any chains that come with a relationship while Laxmi in her consciousness 

happily accepts any constrain that typifies a social familial life. In the constant struggle between the 

forces representing body and spirit, Tendulkar seems siding with the latter one; nevertheless he 
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acknowledges the significance of the former also, and this is very much perceptible in the varied 

matrix of relationships in the play. This change looks evident when Sakhram from a position of 

strength in the beginning gradually becomes reliant on Laxmi in the latter part of the play. In the 

beginning he looks at woman as sexual objects: ‘Mine is no ordinary appetite. And I won’t hear any 

complaints later.’ (135) But the devout Laxmi has been able to bring about a complete transformation 

in Sakhram who now relenting from his earlier stubbornness assumes the role of an undefined 

husband and lets Laxmi have a right over him as well in the things at home. He himself even 

acknowledges that this woman [Laxmi] is different from others: ‘I was wrong. I’m short tempered. 

But you always rub me the wrong way with all the things you say and do. Isn’t that right? Tell me. I 

haven’t been drinking so much this last year. I do my puja regularly, don’t I? You mean to say all this 

is nothing?...You are different.’(151)  

 

In the body-soul duel, the former signifies temporariness while the latter permanency. This 

inter-polarization also exposes the duality of human life—private and public—where man becomes a 

split personality on account of his private longings on the one hand and longing for social 

recognition and name on the other. The juxtaposition of Sakharam talking about physical needs to 

his friend Dawood and Laxmi’s chanting of aarti a religious prayer as per Hindu beliefs in Act one 

scene VI serves as a fine example of body-soul conflict in the play. Conscious of her religious 

identity, she doesn’t allow Dawood a Muslim to join the aarti: ‘How can a Muslim join in a prayer to 

Ganpati?…A Muslim singing an aarti to Ganpati and in my house—’(144) Though dishonored and 

violated physically, her faith in the body of abstractions comprising religious, cultural beliefs 

presents her a chaste, woman signifying her purity and innocence, and with a sense of her dignity: 

‘Am I a slut? A bitch? A niggling bit of a cast-off woman? Then beat me? Why are you waiting!’ (150) 

Initially, Sakharam is besieged with Champa’s sexuality and sounds a weakling before her. But with 

the passage of time Sakharam’s passions for Champa cool off. The revelation of her infidelity pricks 

the self-esteem of Sakharam. This makes him visualize his relationship with Laxmi from a different 

perspective; she becomes an embodiment of strength and support for him. After change in 

Sakharam’s outlook, both Sakharam and Laxmi are now at the same level and feel united with an 

invisible bond. 
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A Quest Odyssey: Fear of Flying 
Kiran Shekhawat & Sangeeta Jhajharia  

 

 

Erica Jong grew up on the upper West side of New York City. Her mother, Eda Mirsky Mann, 

was a painter, and her father, Seymour Mann, was a musician, composer, and importer of giftware.   

As an adolescent, Jong wrote and illustrated in numerous journals. She later served as an editor of 

the literary magazine and a producer of poetry programs for campus radio at Barnard College, from 

which she graduated in 1963. Jong (then Erica Mann) earned an M.A. in English at Columbia 

University in 1965, and in 1966 she married Allan Jong, a Chinese American psychiatrist. The Jongs 

moved to Heidelberg, Germany, where Erica taught at the University of Maryland Overseas Division. 

It was in Germany that Jong departed from writing poetry in the formal style of W.B. Yeats, W.H. 

Auden and Dylan Thomas, and began developing her own distinctive approach to treating the 

human condition in order to incorporate the sense of paranoia she experienced as a Jew living in 

Germany. It was with her poetry collection Fruits and Vegetables (1971) that Jong first gained critical 

attention, but it was shortly after the publication of Fear of Flying (1973) that Jong   received popular 

notice and became a famous writer. 

 

The reception of Erica Jong's work has been noteworthy for a recurrent feminism strain, in 

reviews and articles. She is however not alone in having been judged as a woman rather than a writer 

and therefore has been a target of negative critical judgments. As Janet Todd explains in The Sign of 

Angelica: Women Writing and Fiction 1660-1800 (1989), a writing woman from the beginning was 

seen as guilty of a specifically sexual impropriety. Joanna Russ in How to Suppress Women Writing 

(1983) catalogues all the ways in which writing by women is denigrated and places both Aphra Behn 

and Erica Jong in the category "pollution of agency". Russ speculates that the modern categorization 

"confessional" is in its essence a charge of pollution of agency. 

 

In most criticism directed at Jong the thesis that emerges is that she has tried to redefine 

female sexuality and is therefore being punished for her rebellion. Broadly speaking Jong's novels are 

utilized to frequently explore readers' feelings about feminism so much so, that one can say that the 

response to her novels is inseparable from the social reception and construction of feminism. 

 

Jong's work was seen as highly eligible to represent feminism because of the nature of her 

protagonist and her candid treatment of female sexuality. Isadora, the sexy, witty, protagonist of 

three of Jong's novels was taken, by both admirers and detractors, as representative of the "new 

woman" of feminism. Jong's explicit treatment of sexuality prompted many to accord Jong the role of 

feminism's 'whipping boy (or girl)' but also won the approval of those who welcomed the entry of the 

woman novelist - especially the woman dealing with female sexuality - into the domain of sexual 

fiction. Her first novel, Fear of Flying, became loaded with such cultural weight that an association 

with feminism - especially with the feminism of sexual politics - would follow Jong throughout her 

career. 

 

Jong has asserted that the common theme in all of her works is "the quest for self-

knowledge", a theme that dominates her semi-autobiographical trilogy of novels - Fear of Flying, 

How to Save Your Own Life (1977), and Parachutes & Kisses (1984). These three works trace the life of 

Isadora Wing, a writer who travels extensively and seeks spiritual, emotional, and physical 

fulfillment in various relationships with men. 
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Erica Jong, an American novelist and poet, is for many readers no more or less than "Isadora 

Wing," the semi-autobiographical heroine of her bestseller Fear of Flying. Erica Jong has been a 

serious and accomplished poet for several years and her principal concern is survival, not sex. In all 

her works, she struggles with being a woman, a Jew, an intellectual, a sexual being, a nonmilitant and 

loving being, and a successful writer. Jong, like her own heroine Colette, is a survivor. Jong's fiction 

behavioristically represents reality by following the fundamental function of "mimeses", as 

emphasized by Erich Aurebach, and reports "manners, customs, institutions, habits" (Scholes 109). It 

uses history to arrive at the general and typical truth rather than the factual. It takes a big leap 

beyond behavior towards allegorical values (Scholes 109). As a true "existential allegorist", to use 

Scholes' phrase, Jong perceives reality with the ordinary tools of perception and then conceives 

characters who find it difficult to narrate their experience by a simple dependence on the imitative. 

Jong emphasizes the struggle of a female Proteus whose myth is redramatizable in fiction that 

distinguishes her dreams from the harsh realities. 

 

Jong indulges in a scornful echo of all the male master-models which are parodied with the 

intention of developing new revolutionary structures. The meaning of her fiction is thinly disguised 

behind the perspective which stretches on the apparent surfaces of the characters and events. Her 

society can be seen as evolving in time towards a better life for all men including women. 

 

True female nature is defined by Jong's liberated heroine's honest physicality. It shows what 

women really feel deep down especially when they engage in sexual acts or fantasies. The hero sings 

glory to the visible/visualized self and gives a new meaning to the concept of freedom of the sexes in 

togetherness. She seeks to control her destiny by retaining the powers to turn herself into a real 

heroine who felt, thought, spoke and finally "looked" like one: "....... a hero is someone who looked 

like a hero" (Trilling 500). 

 

Jong's protagonist's search is reality bound to extent she inhabits the body, but in the next 

step she makes the same body the spring – board to jump into an epic confrontation with the "white 

whole of female self-hood" (Trilling 504) which lies hidden inside and must be indentified before the 

heroine's adorable fighting ability can view her female defeat even, as respectable. Her suffering is 

the result of her adventurous spirit and her overbearing pride, an unconquerable will for self pursuit. 

The quintessential female for Jong exists as a body with a hardened physicality. She no more speaks 

the physical world like a transparent "ghost" (222). Through motherhood she hopes to fulfill herself 

spiritually and brings the highest creative satisfaction.  

 

She deals with topics such as aging, love, sex, feminism, and death seriously in her poetry and 

her tone is largely life-affirming and humorous. Jong has asserted that the common theme in all of 

her works is "the quest for self-knowledge," a theme that dominates her semi-autobiographical 

trilogy of her novels Fear of Flying (1973), How to Save Your Own Life (1977), and Parachutes & Kisses 

(1984). These three works trace the life of Isadora Wing, a writer who travels extensively and seeks 

spiritual, emotional, and physical fulfillment in various relationships with men. The recipient of far 

more popular and critical attention than its sequels, Fear of Flying has been characterized as a 

bildungsroman in the tradition of Henry Miller's Tropic of Cancer, James Joyce's Odyssey, Dante's 

Inferno, and the myth of Daedalus and Icarus. In Fanny: Being the True History of the Adventures of 

Fanny Hack-about-Jones (1980) and Serenissima: A Novel of Venice (1987), Jong employs the settings 

and language of eighteenth-century England and sixteenth-century Venice, respectively. Fanny is 

Jong's version of an eighteenth-century pornographic work by John Cleland titled Fanny Hill, and 
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Serenissima depicts Jessica Pruitt, a twentieth-century actress who falls ill and is transported in a 

dream to Elizabethan England, where she becomes romantically involved with William Shakespeare. 

In a departure from fiction, Jong has written the biography The Devil at Large: Erica Jong on Henry 

Miller (1993). Jong became close friends with Miller, who, in an early review of Fear of Flying, called 

the novel "a female Tropic of Cancer." 

 

Jong's works have received different reactions from critics, some critics have negatively 

focused on the raw language and sexual explicitness of her works, some have lauded Jong for 

crossing gender barriers and paving the way for other women writers to use language previously 

considered the domain of male authors. Gayle Greene has asserted: "Jong confuses liberation with 

sexual liberation and confuses sexual liberation with the freedom to talk and act like a man, but the 

bold language that so impressed readers masks a conventionality, a failure to imagine otherwise 

(91)." Many critics, however, have praised Jong's masterful use of humor, her ironic and honest 

depiction of interactions between men and women, and her insight into society as a whole. Joan 

Reardon has commented: "If 'woman writer' ceases to be a polite but negative label, it will be due in 

great measure to the efforts of Erica Jong"(Bomarito 449).  

 

Jong deals with the predicament of the female poet in America, and her most persistent 

method is the redefinition of female stereotypes through the inversion of time-honored myths of 

human sexuality. Her blunt descriptions of sexual encounters have drawn praise and criticism from 

feminists and moralists. Jong's attitude towards human sexuality is, however, less clear-cut than that 

of many of her critics. Her most erotic scenes are parodies of contemporary pornography, her 

liberated woman, openly thwarted and unfulfilled. 

 

Fear of Flying, her first novel revolves around themes of feminism and guilt, creativity and 

sex. In it Isadora Zelda White Stoller Wing, twice-married, Barnard graduate, in search of an 

identity, leaves her husband at a Vienna psychiatrists' convention to seek the perfect sexual 

encounter. This ideal of sexuality in which zippers fall away "like rose petals" and underwear blows 

off in one breath "like dandelion fluff," an experience free of the guilt and remorse created by ties of 

affection and intimacy is, as Isadora soon finds, a delightful fraud. Leaving her husband, she takes up 

with the "beautiful," but half-impotent, Adrian Goodlove, who hypocritically exhorts Isadora to cast 

off her marital ties while secretly, was maintaining his own.  After traveling with this new lover 

through various Continental roadside encampments for two weeks, Isadora finds his promised 

"liberation" to be simply a new style of confinement. 

 

Isadora Wing is an efficient and modernized version of classically brittle literary recluse, the 

female poet. As poet, Isadora not only directly encounters those themes of childbirth, sexual drive, 

and biological need carefully sidestepped by more traditional women poets, but, as woman, she 

delights in all of the taboos of womanhood, masturbating, and copulating with an abandon that has 

alarmed rigorous moralists. Jong describes the traditional "curse" of menstruation in terms of 

purgation and cycles of rebirth, attacks the tendency of women to seek definition in terms of male-

female relationships, conceives of penis envy in terms of misunderstood womb envy, depicts her 

female heroine as naturally polygamous, and pictures at least one "helpless, hopeless male" coyly 

staving off his lover's lust-filled advances with a feigned headache. Yet, the author is clearly aware 

that the freedom her heroine seeks is not to be found in the simple exchange of male and female 

roles. For all her sexual calisthenics, Isadora's long-sought freedom is a fake. Unveiling her passions, 

she is dominated by them, and torn between her erotic sensuality and her distaste for traditional 
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female roles; she is doomed to the unfulfilled love affairs and self-defined voids that she most fears. 

Within the gently mocking humor of the novel, Isadora's quest for self is at once heroic and pathetic, 

for in seeking to redefine classical male oriented concepts of women, she becomes more deeply 

identified with them. She becomes, in Jonathan Rabon's terms, "a monster .... botheringly close to 

the insatiably willing dream-girl of male fantasies and male fiction". (Helterman & Layman 253)  

 

Erica Jong became well-known in the early 1970's as a writer of sexual fiction from a woman's 

perspective; she remains an important novelist and poet of the twentieth century. She was born Erica 

Mann in Manhattan to second-generation Jewish parents of Polish and Russian origin with a family 

tradition of the arts. Jong's first marriage, to her college lover in 1963, ended in divorce. She married 

Chinese American Freudian psychiatrist Allan Jong (whose last name she still bears) in 1966 and 

accompanied him on an army assignment to Germany. Her first published work, the collection of 

poems entitled Fruits and Vegetables (1971), was followed by another book of poems, Half-Lives 

(1973), and by the novel Fear of Flying, which made publishing history after its publication in 1973. 

Fear of Flying became a number one best-seller, and Jong gained celebrity status. The book has sold 

more than twelve million copies worldwide. Fear of Flying tells the story of Isadora Wing, a poet, 

who goes to Vienna to attend a psychiatric conference with her psychiatrist husband. While there, 

she meets psychoanalyst Adrian Goodlove, who seems to be the embodiment of her sexual fantasies. 

She accompanies him on a jaunt across Europe, but he is disappointing as a sexual partner, and 

Isadora finds that he has arranged to meet his wife and children in France. The novel also recounts 

Isadora's mental journey back in time as she revisits scenes from the past — her first sexual 

experiences, her lovers, and her marriages. Left alone in Paris, she takes stock of her life and decides 

to reconcile with her husband — but not to grovel. 

 

Jong was among the first to write candidly about female sexuality. Novelist Henry Miller said 

that as a pioneer in sexual fiction, Jong opened doors for women writers that he had opened for men. 

Jong's heroines, frequently artists or writers, pursue their own selfhood even though they are drawn 

in two directions: not only towards autonomy and self-development but also towards love and self-

surrender.  

 

Jong's next novel, How to Save Your Own Life, published in 1977, also featured the Isadora 

persona. The novel was based on Jong's experience of separating from her husband, her trip to 

Hollywood in the attempt to turn her first novel into a film, and her love affair with a younger man. 

Jong divorced Allan Jong, and, in 1978 she married Jonathan Fast. 

 

How to Save Your Own Life, is a sequel to Fear of Flying, taking up Isadora's narrative three 

years later as she leaves her husband. The novel describes Isadora's disillusionment with her 

marriage, her travels in Hollywood, a series of random heterosexual, lesbian, and group liaisons, and 

concludes with her discovery of love for a younger man. "I wanted to establish”, Jong noted in a 

Publishers Weekly interview, "that such a woman could move on into a good relationship with men, 

that it was not impossible for her”. The unfulfillment and cynicism of Fear of Flying, ironically, 

concludes in this second novel in the words of a slender Viennese doctor: "Love is everything it's 

cracked up to be."  

 

How to Save Your Own Life trying to establish those very relationships with other human 

beings who she had attempted to avoid in Fear of Flying. After a series of obstacles are overcome, she 

heads for Kennedy Airport, ready to fly to the West Coast and meet the man she has chosen to love. 
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She waves goodbye to the giant balloons of Macy's Thanksgiving Day Parade, straining to pull free on 

helium wings. Their freedom, like her own, is ultimately an illusion. However, it may appear "to 

credulous little children," she comments, "the balloons don't really fly at all. In an hour or two, they 

will be tethered to tiny people in clown suits, and will be dragged along the avenues of New York like 

captured beasts of the wild, like Gulliver’s through a Lilliput of skyscrapers." The metaphor is a 

powerful one, for Isadora in attempting to soar free of human relationships only anchors herself 

more securely to the ground, tethered to the illusions and people who possess her. It is only through 

the commitment of love that she can soar free. 

 

How to Save Your Own Life is not only confessional, but is a novel with a message. It would be 

hard to imagine admirers of Henry James, or Conrad, or Harold Pinter, writing to them for advice on 

how to live, but Rhoda, and Elinor, and Edith were expected to guide and govern the lives of their 

more daring or lonely readers, and so is Isadora. The success of Candida Confesses makes Isadora 

realize that for all her own feelings of guilt and inadequacy, the heroine of her novel has become a 

model, an inspiration, for countless women.... When a close friend and fellow poet commits suicide, 

leaving behind her a blank notebook and the suggested title How to Save Your Own Life, Isadora is 

determined to conquer her fear of flying. The message is: be happy, be joyful, reject cynicism, seek 

for true love-“Fly and live to tell the tale.” The moment when Isadora decides on this is a turning 

point of How to Save Your Own Life; it is the main theme of the love poems addressed to Josh which 

are attached to the novel, and it recurs in the new volume of Erica Jong's poems Loveroot.... 

 

Jong was not only a writer but a poet also. It would be wrong to say that Isadora's experiences 

as a "wise-ass Jewish girl" would not be so possible if she were not sexually attractive, famous and 

rich. Her poetry is as confessional as the best-selling novel Fear of Flying. Here, and in Loveroot, 

(1975), every activity takes second place to sexual love: 

 

The sky is clearer when I'm not in heat,  

and the poems  

are colder. 

 

The advice is, cast off cynicism and experience joy, but too often this comes over as find your 

man and all will be well. It is not simply a matter of the words being colder when the writer is "not in 

heat". Quite on the contrary really, for humor tends to disappear when romantic love is taken too 

seriously. Erica Jong trying to convey unhappiness is no more believable than Isadora in her moods 

of sadness:  

 

I'm forever trying to convince my friends and family that I bleed when stabbed—but no one believes me 

because I look so jaunty (134). 

 

In 1980 Jong published Fanny: Being the True History of the Adventures of Fanny Hackabout- 

Jones in 1980, an imitation eighteenth century novel that increased her literary reputation. Jong's 

novel was praised for the vitality of the title character, the brilliance of the imitation eighteenth 

century language, and the inventiveness of the picaresque-style tale. While she was writing the 

novel, which includes the birth of her protagonist's daughter, Jong herself gave birth to a daughter, 

Molly Jong-Fast, in 1978. 
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In Parachutes and Kisses, published in 1984, Jong again employed the Isadora persona, and 

the novel dealt with divorce and single parenthood, which Jong was experiencing at the time. She 

had separated from, and subsequently divorced, Jonathan Fast. In Serenissima: A Novel of Venice, 

Jong for the first time incorporated elements of fantasy in her work. Her protagonist, actress Jessica 

Pruitt, travels to Venice to serve as a judge in a film festival while anticipating playing Shylock's 

daughter (also named Jessica) in a film version of William Shakespeare's The Merchant of Venice. In a 

departure from realism, Jessica is transported to Venice of the sixteenth century and becomes 

Shylock's daughter. She meets and loves William Shakespeare, who, in this fictional world, has fled 

to Venice to escape the plague in England. In Jong's 1990 novel, Any Woman's Blues, she tells the 

story of painter Leila Sand, who struggles against and conquers her several addictions, including sex 

with her young lover and alcohol. 

 

Inventing Memory (1997) is the story of four generations of women, beginning with Sarah 

Levitsky's flight from the Cossacks in Russia at the turn of the twentieth century and ending with her 

great-granddaughter Sara's mounting of a museum exhibit on "One Hundred Years of Jewish 

Immigration" shortly after the turn of the twenty-first century. Jong uses the multigenerational 

format to explore not only the Jewish experience in the United States but also the position of female 

artists in American society. In Sappho's Leap (2003), Jong travels even further back into the past, 

imagining the life and romantic adventures of the Greek poet Sappho (c.630 b.c.e-c.560 b.c.e) 

 

Jong doesn’t follow formal mannerisms and the principle of control behind her poems.  It 

appears to be simply an intuitive sense of knowing how to maintain excitement and pointedness. 

Her skills lie in the invention of narratives, stories, and situations; her language has fresh American 

novelty, but her similes - which she uses tirelessly - are exhausted in comparison with Plath’s. Her 

language as a whole appears pressured out of the sensuousness it would like to possess by a high-

pitched tone — like someone screaming the word "peach”. What she seeks is to blaze with red-hot 

intensity; but she spins poems out to a length that a more informed sense of control would not 

permit. A number of poems circle the problem—which Jong strives hard not to find a paradox—of 

the woman who is a writer who is also a woman, with the Siamese twins pulling uneasily against 

each other, the writer feeling suffocated by the woman, the woman rendered sterile by the writer. 

Thus, Jong’s fiction compels women to reconsider their potential in a life which depends on sexual 

partnership and peaceful coexistence of man and woman. She argues that women should free 

themselves from imprisonment within male power structure that holds them within castles of myths 

which have lost meaning, and keeps them out of touch with their own strength. By looking around 

and within her own self she exercises a choice of freedom in matters of observation. The soul of the 

woman overcomes guilt, silence, and self destruction as she attains new visual strength. The present 

study looks at these pulls and pushes within the context of feminist \ cultural agenda. 
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‘How Weak the Gods of This World Are –’: The Poetics of the 

Religious in the Work of Elizabeth Barrett Browning 
Mousumi Guha Banerjee 

 

 

 Elizabeth Barrett Browning’s earlier poetical attempts revolved around religious as well as 

social themes. Initially it was Evangelical Christianity that interested her and she began to write 

poetry as a religious pursuit. The poet’s mind wishes to free itself amidst the hills and their ‘pleasant 

freshness’ in ‘A Sea-Side Meditation’. The ‘thymele of Nature’ allows the poet to be oblivious of the 

anxieties of life and artistic hardship. The ‘sea’ in the poem is sternly tranquil and glorious and 

liberates the poet’s soul to achieve magnanimity in congruence with the hugeness of the ocean. 

Poetry, to Barrett Browning, can scarcely be an artistic construct evolving from the ‘pandemonic 

walls of sense’. She regrets that ‘we love this bondage’ of ‘everyday’s event, and want, and wish’ and 

‘enchain our deathless part, constrain our strength, / And waste the goodly stature of our soul’. The 

poet seems to be absolutely certain in realizing the fact that ‘we love’ the ‘bondage’ of temporal life 

and are eager to cling to the ‘sordid and unholy thing’. This is how she stresses the way in which we 

tend to depart from the truth of God’s creation and she boldly carries out her inference by saying 

that even human thought is reduced to ‘a mechanism of spirit’. The sea resembles the unbounded 

span of the human soul which only the poet is capable of liberating from the ephemeral. Life exists 

as a ‘sublime’ text, which is impregnated with the ‘magnific store’ of poetry. The sea, we feel, when 

we examine and sense the poet’s intention, exists as an indeterminate entity which evokes the 

underlying strain of the religious. The anxiety is subtly evident in the expression ‘corporal feebleness’ 

which debilitates dreams and even human thought. She raises the issue in the following manner:      

                

Else should we be like gods; else would  

the course  

Of thought’s free wheels, increased in  

speed and might 

By an eterne volution, oversweep 

The heights of wisdom, and invade her  

depths: 

And, hereafter comes the most fundamental of all philosophical inquiries: 

So, knowing all things, should we have 

all power; (1) 

 

The epistemological investigation culminates in the unassailable logicality of the theme 

encapsulated in the sceptical ‘For is not Knowledge power?’ (2) The anxious poetic mind realizes the 

vainness of the struggle with flesh and shrinks almost into an apprehensive consternation.  

 

Another earlier poetic rendition of the religious is entitled ‘The Image of God’, which is 

characteristically prologued by ‘I am God, and there is none like me’ which derives from Isaiah 

(xlvi.9). The poem clearly begins with apostrophizing the ‘glorious sun’, the inextinguishable fire of 

which can be assuaged by clouds and its ‘fiery wrath’ be impugned by sages on the one hand, and 

eagles, on the other. Hereafter, the poet brings the ‘bounteous earth’ into context, referring to the 

various ‘forms of beauty’ and ‘sounds of mirth’ with which it is intrinsically and inseparably 

associated with. But, in spite of such a fascinating association of multifarious natural constructs and 



October 2016                2278 - 0742 
 

Volume 5 Issue 3 24  www.ijells.com 
 

sounds, earthly magnificence is subject to calamitous decay and degeneration brought about by 

despicable worms. The transience of natural phenomena is expressed in the following manner: 

 

Thy golden harvests stay 

For seed and toil – thy power shall pass  

away. 

 

The insatiability of the deathless soul lies in the reality of ‘sin, and shame, and agony’ that 

‘within thy deepness lie’. The poet glorifies the mighty soul which is capable of unconceivable 

suffering and grief of a regal magnitude, which, in its turn, is constituted of the torturous unease of 

being displaced from a masculinized artistic tradition associating divine wisdom with male 

perception. We get a subjective strain in the following lines: 

 

Then art THOU like to God; 

Thou, who didst bear the sin, and shame,  

and woe –  

O Thou, whose sweat did flow –  

Whose tears did gush – whose brow was  

dead and low? (3) 

 

Expressions like ‘sin’, ‘shame’, ‘sweat’, ‘tears’, ‘grief’ and ‘love’ do, without any attempt of 

delimiting the scope of the context, genderize the mind of the reader by subtly drawing her/his 

attention to the precariousness and uncertainty of the poetic vocation, especially when the artist is a 

woman. 

 

‘Idols’ is another illuminating instance of such anxiety which the poet expresses with a 

sudden jerk, which not only stirs her, but also the readers, with the shock of realization of the 

preposterousness of worship of idols. It is true that the theme adopted here has a distinguishable 

subject matter that deals with idolatry. The poet is unequivocally endeavouring to seek a divine 

sanctuary, since she speaks with resentment at the initiation: 

 

How weak the gods of this world are – 

And weaker yet their worship made  

me! 

I have been an idolator 

Of three – and three times they be – 

trayed me! 

 

Initially the poet was enamoured by the varying manifestations of nature and the beauty ‘In 

bowery earth and starry heaven, / In ebbing sea, and river gliding’. But she could barely associate her 

sensory experience with her experiences and emotions emanating from such aesthetic allurements. 

The mind reverts to the divine so much so that the poet exclaims: ‘Fame!– Beauty!– idols madly 

chosen– / Were yet of gold; but thou art STONE!’ The callow and naive worship of idolistic forms 

brings within the poet a realization of its intensely unrewarding experience later. She endeavours 

hard to seek emotional and artistic solace:  

 

Lord! take mine heart! O first and  
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fairest, 

Whom all creation’s ends shall hear; 

Who deathless love in death declarest! 

None else is bounteous – famous –  

dear! (4) 

 

This psychological and intellectual succour is no less sought in another religious outpouring 

called ‘Hymn’. The poet arduously contends that, ‘Since without Thee we do no good, / And with 

Thee do no ill’, she would make her earnest appeal to the Almighty thus: ‘Abide with us in weal and 

woe,– / In action and in will.’ (5) The two ideas envisaged in ‘action’ and ‘will’ are intrinsically 

indicative of the assiduous task of writing poetry, as Barrett Browning, in her Preface to the first 

edition of ‘An Essay on Mind’, defines the poetic task as ‘the enthusiasm of the understanding’. (6) 

She yearns to be enlightened with ‘the light of truth’ which is, significantly enough, ‘More welcome 

than the sun’ to her, when ‘By hours of day’, ‘our feet / O’er hill and valley run.’ (7) The ‘light of truth’ 

is undeniably predominant in all her artistic attempts, since to her, ‘Poetry is essentially truthfulness; 

and the very incoherence of poetic dreaming are but the struggle and the strife to reach the True in 

the Unknown.’ (8) ‘Man’s experience’ is fraught with religion, and ‘religion’ to Barrett Browning 

implies the truth of the ‘intercourse between God and the human soul’ and poetry is ‘expressive’ of 

this ‘exalted state’ of humanity. (9) It is in tune with this philosophy that the poet thus concludes the 

poem with the following: 

 

Abide with us, abide with us, 

While flesh and soul agree; 

And when our flesh is only dust, 

Abide our souls with Thee (10) 
 

It was during the 1830s that Barrett Browning was unswervingly composing a large number of 

poems with regard to religious themes and motifs and a reference to her whole corpus of religious 

poems would possibly deviate us from the main theme of the angst of an author who is both a 

woman and a poet by vocation. The hallmark of the poet is faithfulness and the momentous 

enterprise she undertakes is wrought with unflinching truth and integrity: 
 

We dealt with books, we trusted men, 

And in our own blood drenched the  

pen, 

As if such colours could not fly. (11) 

 

The conscious poetic self becomes solemn and contemplative in ‘A Sabbath Morning at Sea’. 

The poet bathes in the luminescence of the glorious morning with ‘the new wondrous sight’ of the 

‘turbulent’ ‘waters’ around her and the ‘impassive’ ‘skies’ over her. Here we are offered an image of a 

pre-meditated self who is now ‘quiet from emotion’. The portraiture of such ‘magestic quietude’ 

reveals the sedate and the imperturbable soul of the delineator as ‘sky and sea made mighty room / 

To inaugurate the vision’. The sacred morning is touched by a divine effervescence radiated from the 

sun and kept unprofaned by the earth. The ‘self-guarded’ and ‘self-doubted’ voice of authorship rings 

with comparatively more obvious transparency: 
 

Away with thoughts fantastical! 

I would be humble to my worth, 
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Self-guarded as self-doubted: (12) 

 

The poet derives consummate artistic pleasure and delectation amidst ‘nature’s fixed 

benignities’. She yearns sincerely to experience ‘an endless sabbath morning’ to keep the 

inextinguishable fire of poetic creation ever burning.  

 

The sincerity of the poet’s inner self pours out touchingly in ‘The Soul’s Expression’, striving 

hard to ensure that the poetic voice be heard. The problem here is the struggle to make an utterance 

and give expression to the dreams, thoughts and feelings that she experiences within:  

 

With stammering lips and insufficient  

sound 

I strive and struggle to deliver right (13) 

 

The verse gives us a feeling that there can barely be a better enunciation reflective of the 

apprehension associated with female authorship. We derive, without effort, that the words ‘strive’ 

and ‘struggle’ do not merely bear the significance of intellectual unease and discomfiture, but also set 

the theme of the poem in the later part where we find this apprehension to turn into a positive fear 

of the catastrophic utterance which will bring about the destruction of the flesh and the dreadful 

‘apocalypse of the soul’. The mind of the woman poet yearns to soar high ‘from the dark edges of the 

sensual ground’ to the ‘mystic depth and height’ of ‘the infinite’, with grandeur and majesty befitting 

of such a magnificent elevation.  

 

The magnanimity of the seraphic soul of the poet lies in the act of forgiving the ‘haughty 

world’ with all the audacious wrongs it has inflicted on her mind, which is heavily laden with worldly 

woes – that are still unable to perturb the poetic song – both of sorrow, since ‘earth is low’, and of 

joy, because ‘heaven is high’. Whether it is the ecstasy of creation or the despondency of intellectual 

sterility, the seraphic song continues in ‘The Seraph and the Poet’. (14) 

 

 The work of Elizabeth Barrett Browning which is considered as the magnum opus of the 

Poems of 1844 is ‘A Drama of Exile’. ‘Critics found it lacking in unity, coherence, and emphasis, and 

they pronounced it a dismal failure.’ (15) It may seem to be true since the treatment of a theme, as 

enormous and magnitudinal as that of an epic, appears somewhat ‘tenuous’ (16) and attenuated, but 

the artistic intention of the poet is remarkably candid and unequivocal as she expresses it in the 

‘Preface to the Edition of 1844’: 

 

My subject was the new and strange experience of the fallen humanity, as it went forth from Paradise 

into the wilderness; with a peculiar reference to Eve’s allotted grief, which, considering that self-

sacrifice belonged to her womanhood, and the consciousness of originating the Fall to her offence, 

appeared to me imperfectly apprehended hitherto, and more expressible by a woman than a man. (17) 

 

Though Barrett Browning took pleasure in the theme of the ‘exile’, in ‘the experiences and 

sorrows of Adam and Eve as they wended their solitary way out of Eden’, (18) she clearly severed 

herself, both in treatment of the theme and in her position, from the exalted poetic acumen of 

Milton: 
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I had promised my own prudence to shut close the gates of Eden between Milton and myself, so that 

none might say I dared to walk in his footsteps. He should be within, I thought, with his Adam and Eve 

unfallen or falling, – and I, without, with my EXILES, – I also an exile! It would not do. (19) 

 

Later she indicates her ‘own responsibilities’ and clearly distinguishes between Milton’s poetic genius 

and hers: 

 

… since I bear, of course, my own responsibilities. For the rest, Milton is too high, and I am too low, to 

render it necessary for me to disavow any rash emulation of his divine faculty on his own ground; while 

enough individuality will be granted, I hope, to my poem, to rescue me from that imputation of 

plagiarism which should be too servile a thing for every sincere thinker. (20) 

 

If we regard the theme of religion as a conscious dematerialization of existence, it is well 

echoed in Barrett Browning to whom poetry was an irresistible vocation, needing no justification to 

make her follow it. In spite of the fact of her disbelief in priesthood, she elevated poets to the 

echelon of priests of the human race, who, in the manner of Shelley’s ‘unacknowledged legislators’, 

are yet to be recognized by the world they write for. The office of the poet is one of ‘solemn 

responsibilities’, (21) of witnessing and perceiving the essence of God’s absolute and complete work. 

Since the poet stands as a spectator to the entire phenomenon of Creation, herself/himself not 

actually creating, Barrett Browning believes that it is not a (wo)man who produces a great poem, but 

it is really an insightful perception that (s)he endeavours to disseminate. The sense of divine 

solidarity produces a perception of sympathy with all men, with all life and with all creation, and this 

is what she has tried to say in ‘The Poet’s Vow’, an idea that must underlie all true poetry.  

 

A poet, then, is one who has the insight to discern the relationship between visual 

manifestations and the fundamental pattern at work behind them. She thus remarks in the Preface 

to the First Edition of The Seraphim, 1838, that ‘Poetry is essentially truthfulness; and the very 

incoherences of poetic dreaming are but the struggle and the strife to reach the True and the 

Unknown.’ In the same Preface, she establishes the divine task of the poet by saying: ‘Surely it should 

be the gladness and the gratitude of such as are poets among us, that in turning towards the 

beautiful, they may behold the true face of God.’ (22) So she wrote The Seraphim and A Drama of 

Exile, ‘The Virgin Mary to the Child Jesus’ and ‘Cowper’s Grave’, and spoke in her poetry of God and 

Christ, of Incarnation and the Crucifixion, of Grace and Atonement. According to her, the poet 

shoulders the immense responsibility of executing the task of connecting the temporal and the 

transcendental.  

 

God exists not only in Nature but is truly omnipresent. She firmly asserts the ontological 

veracity of poetry as ‘the noblest of the productions of man, that which inspires the enthusiasm of 

virtue, the energy of truth, … elevates the mind to heaven, kindles within it unwonted fires, and bids 

it throb with feelings exalting to its nature.’ (23) Barrett Browning maintained that the poet is, in one 

sense, a preacher and must have a doctrine, but her business is not to be professedly didactic. She 

considered the theme of religion to be the characteristic feature of every noble and poetic 

endeavour: ‘… in all nations, in all ages, religion must be the spur of every noble action, and the 

characteristic of every lofty soul.’ (24) 
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The Concept of Sin and Redemption in Gregory David Roberts’ 

Shantaram  
Mrinal Srivastava 

 

             

Sin is something every sane and conscientious person shuns. Not only does one not want to 

indulge in it but no one generally wants to talk of it either. The fear of sin and its consequences rips 

the hearts of the young and the old, the rich and the poor, men and women alike; and yet on the 

other hand it doesn’t hold back some from committing it unhesitatingly. Although according to 

Thomas Watson, “Sin has … death for its wages”, yet even the fear of death does not deter some. 

 

             The existence of sin or our understanding of it is as old as man himself. According to The 

Book of Genesis, the creation of the human race came about as a result of Adam’s sin. “The doctrine 

of sin is central to Christianity…”. The scriptures deal in detail with the cause and effect of sin.  In 

Hinduism, “the term sin (pāpa in Sanskrit) is often used to describe actions that create 

negative karma by violating moral and ethical codes, which automatically brings negative 

consequences.”3 Religious scriptures may vary on the origin or evolution of sin but the basic concept 

of sin and its consequences remain the same in all religions. Islam states sin to be an act and not a 

state of being and Muslims believe that sin is anything that goes against the commands and wishes 

of Allah.   

 

The concept of sin varies in Buddhism as it does not recognize the idea behind sin but 

believes in the principle of Karma. Buddhists believe that all suffering is the inevitable consequence 

of greed, anger, and delusion which they identify as the three poisons. Although their idea of sin is 

different, they recognize wrongdoing as the prime cause of human suffering. The five precepts 

constitute the basic code of ethics undertaken by the followers of Buddhism which are in fact 

commitments to abstain from harming living beings, stealing, sexual misconduct, lying and 

intoxication. In this context, Sikhism speaks of the Five Thieves (Panj Dosh or Panj Vikar), certain 

inner vices, kaam (lust), krodh (rage), lobh (greed), moh (attachment) and ahankar (conceit), in a 

person which are responsible for all evil. As against these vices, the Sikhs believe in the practice of 

Sat (Truth), Daya (Compassion), Santokh (Contentment), Dharam (Discipline) and Vichar 

(Contemplation) which in fact define the basic goodness that exists on the earth.   

 

           Based on the theory of sin as enunciated in the holy books, philosophers formulated their 

ideas about it. It was Aristotle who said, “Moral excellence comes as a result of habit. We become 

just by doing just acts, temperate by doing temperate acts, brave by doing brave acts.” Greek 

philosophers believed that the human mind has to be taught to take pleasure in practicing 

righteousness, going against its intuitive tendency to shun pain that many times treading the upright 

path causes. The mind easily swings towards the less painful but unscrupulous ways of life, at times 

giving no pain at all, giving only pleasure instead. According to Plato, the mind has to be trained to 

take pleasure in doing that which is right in the eyes of God and men. The ideas of sin, punishment, 

forgiveness, repentance and redemption have been discussed endlessly as the themes of many works 

of literature over the ages. Writers across the globe have commented on it. Literature appears to 

have always been concerned with the idea of sin and its consequences. In this context one is 

invariably reminded of Sophocles’ Oedipus, Marlowe’s Dr. Faustus, Shakespeare’s King Lear, 

Coleridge’s The Ancient Mariner, Hawthorne’s A Scarlet Letter, Flaubert’s Madam Bovary, Tolstoy’s 



October 2016                2278 - 0742 
 

Volume 5 Issue 3 30  www.ijells.com 
 

Anna Karenina or Hardy’s Tess. Although the appearance of sin in each context is not the same, yet 

there is within the work a discussion on the sin committed and the (im)possibility of forgiveness and 

redemption for the sinner. 

 

           Shantaram is a powerfully written autobiographical narrative based on the real life incidents of 

the author Gregory David Roberts, an Australian fugitive on the run, who has landed in India. 

Roberts has built a huge edifice of a story packed into 933 pages. The canvas of the story is vast with 

139 characters. It is “A literary masterpiece…it has the grit and pace of a thriller” (4)  and it claims to 

be an international bestseller. The story begins at the point where Shantaram (alias Mr. Lindsay, his 

assumed identity on the faked passport), the eponymous hero of the novel, alights at the Bombay 

airport. Reveling in his new found freedom, away from the dark, adamantine prison walls of 

Australia, where he, for the first time realized that a man could be physically chained and tortured 

and still be free in his spirit, free to choose between hatred and forgiveness. “…even in that shackled, 

bloody helplessness, I was still free: free to hate the men who were torturing me, or to forgive 

them.”(3)  

 

Lindsay (his christening as Shantaram comes later) has travelled to India on a fake New 

Zealand passport forged by him. Stepping inside the folds of the Island City of Bombay, he is 

immediately confounded by the sights and smell around, and he attributes it to all that Bombay is 

and represents. His harsh confrontation with the slums spread unendingly over huge acres of land in 

this large city unnerves him. But as he travels in a bus towards his new life, his desperation changes 

to fascination when he sees a foreigner completely at home in those very surroundings. His outlook 

towards the slum dwellers gradually changes and he thinks of them as survivors. His chance 

meetings with Prabaker, the guide who shortened his name to Lin, Linbaba and the beautiful 

German girl, Karla Saaranen prove momentous for him. While roaming the streets with Prabaker 

and getting acquainted with Bombay, that was going to be his home for a long time to come, he, for 

the first time, realizes and states a profound fact about India: 

 

The simple and astonishing truth about India and Indian people is that when you go there, and deal 

with them, your heart always guides you more wisely than your head. There’s nowhere else in the world 

where that’s quite so true. (35) 

 

           During his continued stay in Bombay, Lin meets a lot of people with different nationalities 

staying there together, in friendship, in harmony making Bombay a miniscule world. The Leopolds’ 

Beer Bar that served as a meeting joint for people from all over the world has seen many an exchange 

of introductions, information and many other things, more shady than clean. Lin’s regular visits to 

the bar, his tours to various places in Bombay with the tourist guide Prabaker and his gradual 

acquaintance with the people of the two entirely different worlds, one that of his new friend 

Prabaker and the other that of Karla with whom he is mesmerized, unfolds before him the 

magnificent enigma that India is. When asked about him, he always offers a perfect alibi that he was 

a writer. This also guarantees for him, a certain amount of privacy as well as flexibility of movement 

to and from a place. Besides this, 

 

And writing was one of the things that saved me: the discipline and abstraction of putting my life into 

words, every day, helped me to cope with shame and its first cousin, despair.(43) 
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        The endless number of nights that Lin spends at Leopold’s teaches him the various knick-

knacks of life in Bombay, the most significant and clichéd among them being the “corruption that 

adhered to every aspect of public and commercial life in Bombay.”(47) But then he likens India to 

the other nations saying “there’s no nation uncorrupted” and instead lauds the openness and honesty 

of this country. It is there through the Frenchman Didier that he comes to know of Abdel Khader 

Khan, a poet, a philosopher but shockingly indeed, one of the great crime lords of the city. He also 

learns about the nexus between the underworld and politicians. Lin’s experiences with the people 

and various incidents that happen in the city of Bombay make him realize that although he had 

originally come to India only as a stopover in his flight to some other country; he had fallen in love 

with India and would like to spend more time here than anywhere else. And with it also came the 

realization that he could not remain aloof, merely a spectator anymore. He had to change and get 

involved and become a part of this throbbing yet pulsating city of Bombay. He is shocked when he 

confronts the small, vulnerable children in the slave-market in the dark recesses of the city, but he 

realizes the futility of the situation and his own helplessness in trying to alleviate the situation even a 

bit. He realizes a profound truth and words it thus: “It doesn’t always help us to love the world, but it 

does prevent us from hating the world” (82) The untold misery of the children stares coldly in his 

face but he is told by his guide-friend Prabaker that these prospective child slaves were much better 

off than hundreds of those who are left to fend for themselves, like small, anchorless skiffs in the 

ocean of a heartless and unsympathetic humanity.  

 

        His friend Karla introduces him to a number of other people of different nationalities like 

French, American, British, German, and Spanish etc. who have made India their home for an 

indefinite period. His regular meetings with this variegated group at Leopold’s, enlightens him 

further about India and the astonishing Indians: 

 

They are not perfect, of course. They know how to fight and lie and cheat each other, and all the things 

that all of us do. But more than any other people in the world, the Indians know how to love one 

another…without love, India would be impossible. (85)  

 

        Lin’s visit to Prabaker’s village Sunder opens up yet another facet of this incredible country 

before his bewildering eyes. It is when he is in the company of those simple, guileless villagers, 

surrounded by their unconditional love and warmth, their openheartedness, their initial feeling of 

awe about him as a gora and later their eager acceptance of him as one of their own, their generosity, 

and their concern for him etc. all this in spite of the hardships of their own lives, completely floors 

him. It is during such a poignant moment of revelation with Prabaker’s father Kishan Kharre that he, 

for the first time realizes the vacuum in his own life, “I plunged into memories and thoughts of my 

daughter, my parents, my brother; of the crimes I’d committed, and the loves I’d betrayed and lost 

forever.”(123) Every sinner who is engrossed in his world of sin, debauchery, wrong pursuits, voracity 

and corruption erupting out of may be a wrong done to him or deep-rooted contempt for the society, 

at one time or the other probably realizes the waste that he has led his life into. In the case of Lin it 

is evident. It is a fact that hate generates only hate and love generates a reciprocal of the same feeling 

and also with it many other emotions and feelings, as varied as empathy, generosity, forgiveness etc. 

Commenting on his momentous meeting with Prabaker’s family, Lin confesses: 

 

It may seem strange, and it may infact be impossible for anyone else to understand, but until that very 

moment I’d had no real comprehension of the wrong I’d done and the life I’d lost…I was too busy being 

punished and feeling punished, to put my heart around it. Even with the escape from prison, and the 
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flight, running and hiding as a wanted man, a hunted man with a price on my head---even then, there 

was no final, clear, encompassing grasp of the acts and the consequences that made up the new, bitter 

story of my life.(123) 

 

It is only when he becomes surrounded with an overflowing love for him and an innocent 

trust on him that he, for the first time, realizes the worthlessness of his past. He is touched by the 

feeling of protectiveness that is extended to him, “…only there and then did I see and feel the 

torment of what I’d done, and what I’d become---the pain and the fear and the waste; the stupid, 

unforgivable waste of it all. My heart broke on its shame and sorrow.”(124) 

 

        The significant change that is wrought in Lin’s life is also caused by Rukmabai, Prabaker’s 

mother. The uncertainty in his life is smoothed out by the apparent certainty of her life and that of 

her fellow villagers. Her all-encompassing affection, her efficient running of her household, the 

feeling of respect and admiration that she commands, the simple ways and rules of her life, and 

above all her humility in spite of all these, affect him deeply. He is beholden to her and to the 

villagers for giving him “a part of them and their lives that changed [his] life forever” (132), that 

helped bring out a different person from inside him. The peace reigning in the lives of Rukmabai and 

the other inhabitants of Sunder village gradually infiltrates into the life of Lin and he is reborn as 

Shantaram, The Man of Peace, a new name given to him by his friend’s mother. “Whatever the case, 

whether they discovered that peace or created it, the truth is that the man I am was born in those 

moments…Shantaram. The better man, that slowly, and much too late, I began to be.”(137) 

 

          It is after losing all his money and belongings that Shantaram begins his life in the slum, a life 

full of everyday, practical precepts and surprisingly some spiritual insights too. Prabaker’s world 

becomes Lin’s own, much to the consternation of his other friends at Leopold’s. Prabaker’s friends 

become his own too. The very first day that he is introduced to this new world, his heroic role in 

dousing the fire endears him to the slum-people. Gradually he wins their confidences, admiration 

and respect too. And it is from that slum that his first step towards his redemption is taken. He 

becomes Linbaba for the people in the slums of Prabaker. For Lin the name Shantaram represents all 

the good that is in him. The truth, the basic instincts, the real man inside the various camouflages 

and adopted names, and the confessions about all the wrong done by him are expressed through his 

person as Shantaram. Although he had adopted various other identities earlier, none of those 

brought out the truth that was inside him.  

 

All the earlier identities were assumed to hide, to conceal, or to deceive. Here was a chance at 

which he happily grabbed to be something other than what he had been for so very long; to blot out 

the unhappy, shameful memories from his past that troubled his present. To his utmost surprise, he 

finds himself engulfed by yet another flood of humanity, the poor people from the slum who place 

great hopes on his healing powers as a doctor.  The simple first aid that he provides to the fire 

victims on the first day makes him a respected doctor in the eyes of the slum dwellers. On the very 

second day in the slum as he wakes up in the morning he is extremely surprised to see a long queue 

of people with all kinds of problems suffered during the fire, waiting for him to provide them 

treatment. Unlike Vladimir and Estragon in the play Waiting for Godot, who wait endlessly and in 

vain for the arrival of someone named Godot, the people from the slum wait for Lin who they believe 

is a true healer. The identity of Godot in the play Waiting for Godot is a mystery.  Lin has knowingly 

kept his identity a mystery and yet for the slum-people, he is a real healer. Speaking about the people 

waiting for him, Prabaker comments: 
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The people are waiting more than an hour already. If you are not with us, they would still be waiting, 

but waiting for nothing only. Waiting for nothing that is what kills the heart of a man, isn’t it? Now the 

people are waiting for something. Waiting for you, they are. And you are really something, Lin-

Shantaram… (166) 

 

Lin, a hard-core criminal, an escaped convict, is forced to live in the slum among the 

destiny’s most unfortunate children, the slum-dwellers, not only in order to survive but also to 

remain hidden from the eagle-eyes of the Indian law and administration. His life in the slum with 

Prabaker and his friends’ moves ahead and takes shape and offers him experiences he had never 

dreamt of. 

 

             It is while he is in the slums that Lin learns a lot about forgiveness, love, peace and 

brotherhood among the dwellers living in those poor and decrepit surroundings. It was hatred that 

ruled his heart and dictated his actions before he came to India but he is confounded by the feeling 

of oneness that he witnesses in the people of the slums. It is through the punishment, repentance 

and penance method for a serious wrong committed by anybody that Qasim Ali, the elderly head of 

the people staying there applied that Lin realizes the significance of it all. The thought about all the 

wrong that he has done rips his heart again and again and the only thought that keeps recurring in 

his mind is expressed through the words fair…forgiving…punish…and save…(228)  

 

            But it is also during his life there that he meets Abdel Khader Khan, a prominent crime lord of 

Bombay. At the outset Khan remarks to Lin, “The fact is that there are no good men, or bad men…It 

is the deeds that have goodness or badness in them. There are good deeds and bad deeds. Men are 

just men---it is what they do or refuse to do, that links them to good and evil.” (198) Lin’s meeting 

with the crime lord is in fact not coincidental but the part of a well-planned strategy on the part of 

Khan. Abdel Khader Khan is originally an Afghan. The liberation of Afghanistan is a cause dear to his 

heart. He is continuously on the lookout for people whom he could form into an army of sorts and 

join the Afghan army on his own in its war for liberation. Lin comes in contact with all Khans’ 

connections. Abdullah, a young man working for Khan feels a brotherly love for him and gradually 

Lin starts realizing the fatherly affection of Abdel Khader Khan towards him. The memory of his own 

father, whom he had left behind and for whom perhaps Lin did not exist anymore, haunts him. In 

spite of the warning that Prabaker gives him, he goes ahead in his bonding with the Khan Company.  

Khan engages Lin to teach English to his young son. But the continuous contact with Khan and his 

various accomplices also teaches Lin the tricks of the trade and in trying to conceal his identity and 

remain unnoticed he very soon has to revert to some of his earlier ways of life. He enters the fake 

passbook making business. He is once thrown into the prison when he rescues Lisa, Karla’s friend 

from the clutches of Madam Zhou, who runs a brothel. It is Khan who gets him rescued. In showing 

his indebtedness to Abdel Khader Khan, Lin finally agrees to accompany him to Afghanistan to 

participate in the ongoing war there. Besides this, Prabaker’s death in a ghastly accident shatters 

him. He is plunged into sorrow and wishes to drown himself in other engagements. But the other 

important thing that impels him to help Khan and move out of the country is the fatherly love of 

Khan : 

 

…I knew why I was going to Khader’s war…I was going because my heart was hungry for Khader bhai’s 

love, the father-love that streamed from his eyes and filled the father-shaped hole in my life. When so 

many other loves were lost---my family, my friends, Prabaker, Abdullah, even Karla---that look of love 

in Khader’s eyes was everything and all the world to me. (675) 
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Repenting for all the wrongs that he had done in the past, Lin sorely realizes the vacuum in 

his life and now wishes to put all his time and energy to good use and help others. He craves for love 

and affection. Although he realizes the futility of going to war, he accompanies Khan.        

       

It seemed stupid, it was stupid, to go to war for love. He[Khan] wasn’t a saint and he wasn’t a hero: I 

knew that. He wasn’t even my father. But for nothing more than those seconds of his loving gaze, I 

knew that would follow him into that war, and any other. (675) 

 

Khan and many of his followers along with Lin suffer many months of extreme hardships just 

to reach Afghanistan. After many travails and turmoil it is Lin and a few others who manage to 

survive and return to India. But Khan dies leaving Lin to grieve over him. Lin returns to India once 

again and comes into contact with his old acquaintances and friends. He comes in touch with the 

Bombay film industry and the world of television. The novel closes on a note of hope of redemption 

for Lin/Shantaram. Most of the Hindu scriptures speak of sacrifice as the means of salvation or 

redemption. Christianity believes in the complete unconditional surrender unto God for the same. 

Lin surrenders himself to fate and “the promise of a new day”. (933) He promises to face the future: 

 

With love: the passionate search for a truth other than our own. With longing: the pure, ineffable 

yearning to be saved. For so long as fate keeps waiting, we live on. God help us. God forgive us. We live 

on. (933) 

 

In January 2014, Roberts retired from active life and has since been leading a secluded life. But it 

would be worthwhile to quote his words here: 

 

Since this is a signing off message, I guess I should leave you with something from the slender perch of 

my experience. I've done wrong, I've made just about every mistake there is, and I dug a trench in my 

own honour. But as a sinner who tries to sin no more, and who knows that it's never too late to change 

if you never give up hope, here it is. Connection is everything. Connect with others, and with your 

spiritual self. Love the truth you find in other hearts, and always listen to the voice of truth in your own 

heart. Be as fair, honest, positive and creative as you can in all your thoughts, speech and actions. The 

heart of our human kind is tolerant, cooperative, caring and courageous. That's what we were in the 

first 100,000 years of our cultural revolution, and it's what we still are inside our common humanness. 

And when you honour the truth of others and follow your own heart, you walk in the light that you 

become. 
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Family Estrangement in Judith Guest’s Second Heaven 
C. Radhakrishnan  

 

 

Introduction 

 

Judith Guest is an American novelist and screenwriter, born in 1936, Detroit. She is the great-

niece of Poet Laureate Edgar Guest. Judith Guest’s first novel, Ordinary People, was published in 

1976. Later, it made into the 1980 film Ordinary People that won the Academy Award for Best Picture. 

This novel and two others, Second Heaven (1982) and Errands (1997), are about adolescent children 

who are forced to deal with a crisis involving in several conflicts with their family members. Guest 

co-authored the mystery Killing Time in St. Cloud (1988) with fellow novelist Rebecca Hill. Her most 

recent work, The Tarnished Eye (2004), is based on a real unsolved crime in her native Michigan. 

 

Family Estrangement 

 

Kylie Agllias says that “family estrangement is the physical distancing between at least two 

family members in an arrangement which is usually considered unsatisfactory by at least one 

involved party. Family estrangements can be attributed to any of several factors within the family, 

such as attachment disorders, differing values and beliefs, disappointment, major life events or 

change ,or poor communication” (Sep 2013). Family estrangements are broken relationships between 

parents, grandparents, siblings and children. Although a family estrangement can begin at any stage 

of life, it often begins during late adolescence or early adulthood. Judith Guest’s Second Heaven 

(1982) points out the distance relationship between the protagonist and his father, and two adults 

namely Michael Atwood and Catherine who are also recently divorced and separated from their 

family. Each and every one in the novel is distancing from his or her relatives and struggling a lot. 

Family estrangements can be difficult to deal, particularly if those family members cannot 

understand and realize the impact of their behavior on their own wellbeing. Marriage and divorce 

are common features in family estrangements. When parents divorce, it can significantly alter their 

children’s motivation to stay in touch with one or both of their parents simultaneously. Suppose 

parents become re-married, this could again change how children feel towards the family of origin.  

 

However, every family’s breakdown is different, but it is very important to think about 

reconciliation when the time is right for them. The members of estranged family have not tried, and 

they are not willing to take the adequate steps needed to repair their damaged relationship. Agllias 

stated: “those rejected by one or more family members in a family estrangement experience a decline 

psychological and physical health” (2011a). The rejected family may not achieve the final grief stage of 

acceptance that their relationship will not survive in any meaningful form in personal life. Susanne 

described that “in her psychotherapy practice she has seen how traumatic relationships and serious 

mental disorders can lead to emotional cutoff or estrangement” (2011). At the present time, 

estrangement from one family member is a usual incident.  The broken family relationships like in 

Judith Guest’s Second Heaven are one such example of family estrangements. 

 

The protagonist’s estrangement with his father 

 

Judith Guest’s Second Heaven begins with Catherine and Michael Atwood, divorced adults. 

They offered Gale Murray, a sixteen-year old boy who wanted to escape from his father’s clutches. 
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The father’s abusive nature and physical punishment exacerbate some of their family estrangement. 

In the beginning itself, the novel has given a broken family relationship between son and the father 

who are not in the same track. In general, a father takes all the necessary steps to mend his children’s 

mistake at an early stage. In this connection, Gale’s father also did the same, and he performed his 

fatherhood responsibility. But he made some strong attempt to giving punishments like abusive 

words, and burnt his hand. He is telling about his son who is stealing money, lying often, and 

general disobedience. Then they cutoff their relationship and Gale went out of the home without 

informing anyone in the family. Gale’s father lodged a complaint “that on January, said child did 

willfully violate Public Act# 1223, to wit, leaving home without permission…” (Guest 22). After four 

months “… that on April 19 Gale was found to be residing in the home of Catherine Holzman” (Guest 

22). Gale did willfully refuse to go back home according to his father’s wish and this is when their 

estrangement started.  

 

Gale’s tells the lawyer that he thought he has been a trouble to his father for years in and out. 

However, Gale’s father strongly insists that he was absent from home and his living with and 

unknown woman. “There was no supervision there. And discipline,” and “Gale did exactly what had 

wanted. In his opinion, it was not right for him” (Guest 24). Gale father’s contempt in the court is 

about his opinion of son’s stay with an unknown lady. For a moment Gale felt vaguely annoyed, 

burdened by the father’s estranged behavior to son. He realizes that his life with father is falling 

apart and is too dramatic. When he was alone, he thinks that it was not his fault, but his father’s 

estranged unfriendly behavior, and his negative opinion about children. Meanwhile, Gale’s father has 

separated because of his misunderstanding which causes of antagonism and unexpected separation 

from his sons. This incident brings out a lot of stress to the family members, close friends, and their 

neighbors, too, in some cases. Estrangement is the strong feeling that Gale’s father does not belong, 

when he is surrounded by his sons. Later, Gale realized that his emotional cutoff from the family and 

it makes his move literally far away from the parents. 

 

Therefore, estrangement is not new to Gale’s family, because already his elder brother runs 

away from the family when he was eleven years old. He did not know the reason behind it; here, Gale 

understands that the reason is his father’s indifferent attitude toward his brother.  The rest of the 

family has not known whereabouts of the elder one. When, Gale’s case came into the court by 

Michael. Catherin’s fruitful long search has located the living place of Gale’s brother.  Catherine 

requested him to attend the final hearing at the court, because he is the only witness to produce in 

front of the Judge. Otherwise Michael cannot provide any valid reason in the court. Catherine clearly 

describes the present condition of his brother. 

 

Gale Murray has arrested and taken to a juvenile detention centre, his father wants to send 

his son to prison as punishment for his running away from home without informing anyone. At last, 

Gale’s brother says he will not help the family at any cost. He wanted to be away from his own 

parents and brother, too. His reply is not favor for Gale. He already lost his interest in the family that 

is why he maintains distance from them. In addition, the protagonist’s mother’s role is also absent. 

Being a domineering person, the father dominated not only sons, but also his wife. The protagonist’s 

mother character is an obedient wife to her husband. She never said anything about her family 

problems from the beginning to end. Finally, Gale’s final hearing is favorable for him and his further 

estrangement starts again to the family. The court announces that the boy can stay with Catherine 

until he reaches eighteen. However, through the whole part of the novel the protagonist’s parents 

have lived alone in the house. 
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Michael Atwood’s estrangement from his wife and children 

 

Michael Atwood is introduced as a lawyer and a man of decent habits. He got married and 

father of two children. Then he has come forward to help the young boy without knowing who he is. 

He is really serious and sincere in his duties. But he failed in his personal life and estranged from his 

wife and children. His eleven years of marriage life is bound up with the family.  They got married 

when the year saw riots in the city. Michael’s wife wanted to relocate the living place in order to 

avoid dying of crime and especially civil neglect in Detroit. The news papers were full of violence and 

racial hatred. She decided to move from the murderous city, but being a lawyer Michael could not 

relocate the same as other businessmen; however, “the truth was, he loved this city; it was his 

hometown, and if it had a reputation, if they called it Motown or Murder City, he couldn’t careless” 

(Guest 33). He often remembers being a child in this place with his parents and he has no idea about 

changing the place. So his wife left him and settled at Washington with another man’s wife. Her 

second marriage is not a serious problem mentioned in this novel but Michal’s decision to not yield 

to his wife’s wish for relocating the living place. This is the only reason for their separation is shifted 

from Detroit to Washington. Michael’s stubborn attitude separates the family. His parents got 

married and settled down in this city when they raised a family and died together within months of 

each other while Michael was studying in his law school at the University of Michigan. So the place, 

strongly connected his past memories of the parents and his early childhood life.  

 

When Michael was alone in the apartment, he was looking around the room and admiring 

the decorating work. He likes spring the best, and that is why he has chose the place mainly for its 

beautiful location. It is a walking distance from Brigham, a place which is good for his kids: “Michael 

didn’t want them to feel stranded, far away from their old friends, when they came to visit” (Guest 7). 

His children settled some other place, and they have a new father figure. But Michael’s relationship 

with kids was more serious and a long-term tie up and he was anxious to see them in their new 

family surroundings. During his telephone conversation with kids; “when his kids failed to recognize 

it, that would be a bad sign. A sign of further estrangement” (Guest10). As Agllias pointed out, “non-

supportive or absent family members during parents or sibling end of life actually increase the pain 

and stress of this transition” (2013).  

 

Michael did not worry anymore about his separation from his wife because both are grown 

up adults who can understand the problem. At the same time, kids cannot endure their failure in 

relationships with parents anymore. Michael has planned to visit Washington to meet his children. 

His decision to visit the children brings out the unbearable estrangement between Michael and the 

children. His visit made certain changes in children’s attitude because they are very eager to 

receiving him. But “the truth was, Michael didn’t life telling people that didn’t live with his kids, it 

shamed him” (Guest 227). On the other hand, Michael’s wife thought that “he was just another 

husband on his way home from a business trip” (Guest 227). The legal separation of the husband and 

wife’s relationship is further estrangement because a sudden feeling of loss overwhelmed Michael. 

The real fact is that his wife becomes another man’s life partner. In fact, he felt curious sense of 

personal loss, and said nothing, but remained in uncomfortable silence. 

 

Followed by, Michael has observed that everything is new to him. He has spent much time 

with kids when he visited them; children are happy, but it does not last long. They asked Michael to 

visit often because children are not aware of the divorce between the parents. But still children never 

have sensed a distancing, but their parents have distanced already. He feels more confident about 
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children that they would give up the parental relationship in future. Finally, Michael’s wife said that 

“nobody was looking at you, Michael. Don’t be paranoid. This hasn’t been easy for any of us. A 

special truth that she had been saving, worrying over like an anxious mother. This hurts me more 

than it dies you” (Guest 253). But that was not the right time to finding fault at each other; both 

husband and wife come to know there is some strange feeling during the period after the divorce. 

Michael realized that the darkness has caused his life under the burden of parenthood responsibility 

to his children, but unfortunately that has to be done by some other person. 

 

Catherine’s pain in estrangement from the family 

 

Catherine is an old college friend to lawyer Michael Atwood who has handled her divorce 

case. In beginning itself, both are suffering internally, recovering with each other’s eventual help 

from divorce. The author has drawn into Catherine’s strangulated life - as the court has given 

temporary solution for her present problems. Jonathan Yardley says, “Judith Guest understands the 

nuances of people’s feelings about the most intimate and mysterious aspects of her character lives 

and she knows how to describe those feelings accurately and honestly” (1982). Catherine’s sorrows 

and sufferings have intensified her estrangement from the family. Therefore, her grief moves the 

lawyer very much. She tries all best to console herself but in vain. She realized and learns a lot: “after 

the divorce the world has suddenly been filled with people she couldn’t believe in” (Guest 79). When 

she happened to read the news paper, it is full of gang murders, molesting of ten-year old girl, and 

the numbers kept increasing daily. Her happiness is spoiled by the circumstances and her distance 

from the family. She feels that her growing anguish and separation would bring troubles to her. 

 

 Catherine comes out of her marriage life which is exposed by her own fate. Her father has 

gone for nearly ten years before and “no good thinking about this. Years ago, at her stepmother’s 

hose, she had locked herself in the bathroom, read her favorite novel to keep from thinking and to 

escape the tearful discussions that were a part of the funeral ritual” Guest 70). She never really 

believed that her father has died but that he has moved away from some spot to another. Before and 

after marriage, she loses all her blood relations. She sends her daughter Chris for her higher studies 

in Europe; she lives just like an orphan. She is telling that everything is separated from her. She has 

to endure father’s death and after her husband’s left. “Ever since the divorce. No Before that, really, 

Cat has had trouble with depression all her life” (Guest 91). She often visits bar and gets heavily 

drunk. Harry Mairk Petrakis said: “Judith Guest is especially skilful at rendering the small, solitary a 

moment is people’s lives. In the description of Catherine sitting alone drinking in a bar o Michael 

staring at the walls of his bachelor apartment, brooding about his children, she captures the sad, still 

lives of characters in an Edward Hopper painting. These are lives that exist-all around us, but at the 

author makes us understand the loneliness, the rootlessness, Michael’s pain in estrangement from 

children she makes us understand the desperate need for love that exists behind hostility and lies”(     

). Everything happening around her is embarrassing and she sinks into depression overwhelmed by a 

deep sense of estrangement. 

 

Conclusion 

 

To sum up this paper, by exploring the lives of a trio who are finding ways together and 

helping each other through their family estrangements. They face many obstacles and their strong 

will and determination make ways to overcome their individual problems of isolation from the 
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normal family life. At the same time, their family estrangements are widened by their decision to 

divorce. The author brings out the book with unhappy endings poignantly and honestly.   
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Spiritual power of Buddha-Tagore’s film Natir Puja 
R. Sandhya 

 

 

Introduction 

    

   The main theme of Natir Puja is an act of supreme self-sacrifice performed by a woman who, 

as a professional dancer, was generally held in contempt because of her low caste and low vocation, 

and her dancing provided only a kind of entertainment to the spectators.  The woman is Srimati, a 

dancing-girl in the service of the King, who gives dance-performances for the recreation and 

entertainment of the members of the royal family and of the noblemen of the king’s court. Srimati 

stands so low in the social scale that she is not thought fit even to alms to a Buddhist Bhikshu, but 

prejudice against her exists only in the minds of the members of the Hindu Upper casters.  

Buddhism itself believes in the essential of all human beings, and does not make any distinctions 

between high and low.  That is why the Buddhist Bhikshu, Upali, who comes to the royal palace for 

alms, tells the dancing-girl that she would soon receive the call, and the call comes soon afterwards 

when Srimati learns that the Buddhist monks have chosen her to lead the ceremony of worship in 

honor of the Buddha’s Birthday.  While she gets ready to perform the sacred duty which has been 

assigned to her by the Buddhist Monks, the king, who is at this time strongly opposed to Buddhism, 

issues a order that anyone offering worship to the Buddha would be killed immediately, Srimati is 

then commanded by the king to dance at the Buddhist altar instead of offering worship there.  

Srimati offers worship to the Buddha even as she dances.  Her dance turns out to be one of religious 

fervour and ecstasy, and she is killed by one of the royal guards in accordance with the king’s order 

even though the king had subsequently withdrawn that order.  The theme of this play is thus the 

sacrifice made by a mere dancing-girl in the cause of the new religion which was being preached by 

Buddha, and which this dancing-girl, in common with many others, had embraced.  The play also 

depicts the acute and painful mental conflict which Queen Lokeswari experiences between her 

devotion to Buddhism and her hostility to it.  The play has a couple of other themes as well.  It 

depicts the challenge of Buddhism to the orthodox Hindu beliefs, and it is the context of this theme 

that the Queen-mother, Lokeswari, acquires greater importance as a character in the play even than 

Srimati. 

 

Two important characters 

 

Upali:  He is a Buddhist Bhikshu.  The play opens with his early morning visit to the royal palace to 

ask for alms.  He is greeted by Srimati the palace dancing-girl who tells him that none of the 

princesses has yet woke up.  Upali tells her that the appointed day for Srimati is at hand, and that 

she would soon be blessed by the lord. 

 

Srimati:  She is the palace dancing-girl.  Her function at the palace is to provide entertainment by 

her dancing.  The princesses treat her as a subordinate or a servant and although some of them are 

very courteous to her, one or two, especially Ratnavali, hold her in contempt.  Like many common 

people of the city, Srimati has become an admirer and a devotee of the Buddha and the play is 

concerned mainly with the spirit of self-sacrifice which she displays at a crisis in her life.  She is 

indeed, the heroine of the play. 
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 Natir Puja is the conflict in the mind of Lokeswari between her admiration for the Buddha 

and her opposition to the Buddhist religion is one of the leading themes of this play.  Lokeswari had 

been an ardent admirer of Buddha, and had become an enthusiastic devotee of that great religious 

leader and reformer from her conversation with the Bhikshuni and Utpalaparna, we can understand 

that there was a time when Lokeswari used to listen every day to the Bhikshu Dharmaruchi reading 

out the scripture to her, when she used to feed a hundred Bhikshus every day before eating her 

breakfast, when every year at the end of the rains she used to provided every member of the sangha 

with a yellow robe. When Devedatta, the sworn, enemy of the Buddha, had preached his message 

everyone in the royal palace had begun to waver, and she was the only one to stand firm in her 

Buddhist beliefs.  She had invited the Bhikshu to the royal palace, and she had actually preached his 

gospel to a congregation in the royal garden under the Ashoka tree.  But now Lokeswari’s attitude 

towards Buddhism has changed.  Now she describes it as Utpalaparna as a misleading religion.  Her 

husband, Bimbisara, has given up the throne and passed it on to his elder son Ajatasatru, himself 

retiring to a hermitage away from the royal palace to lead a life of prayer and penance under the 

influence of Buddhism.  Her son Chitra, has also given up his princely life and become a Buddhist 

Bhikshu (Monk) the behavior of her husband and her son under the influence of the Buddha’s 

teachings and motherhood, she says.  She describes her plight to Bhikshuni in the following words;” 

look at me, see what I am today, windowed though my husband lives; barren, having borne a son 

hope less, in the midst of a palace.’ 

 

  Another theme of the play is the conflict which takes place between the temporal power 

represented by the king and spiritual power represented by the Buddha.  The relationship between 

political power and religious authority is certainly one of the themes of the play, Natir Puja, though 

we would not regard it as the main theme. The leading theme of this play is the self-sacrifice of a 

dancing-girl in the cause of the new religion, namely Buddhism, which she has embraced.  But the 

theme of political or worldly power and its conflict with the power of a religious and spiritual leader, 

in this case, the Buddha also constitutes one of the major concerns of the play.  The issue between 

the temporal power of the king and spiritual power of the Buddha is clearly defined by Lokeswari in 

some of her speeches.  Speaking of her plight to the Buddhist Bhikshuni, Utpalaparna, Lokeswari 

says that her husband giving up the thrown and winning for himself  a spiritual kingdom was a sheer 

fully.  

 

Conclusion 

 

 At the end, the spiritual power of the Buddha proves to be a much stronger force than the 

temporal power of the king even though, in the course of the play, and before the start of the play 

too, the spiritual power of the Buddha has been the winner on many occasions.  
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Racial discrimination in Soyinka’s ‘Telephone Conversation’ 
K. Saritha & Rashmi Pulizala 

 

 

Introduction 

 

Wole Soyinka, a playwright and poet was born in Nigeria on July 13, 1934. His Poetry has 

often been described as a powerful and serious agent to Social change. His themes are mainly 

concerned with the promotion of human rights and African Politics. He was familiar with the 

tensions that defined Colonial Africa in the early decades of the twentieth century. Soyinka took up 

writing very early and published poems and short stories in the Literary Magazine ‘Black Orpheus’. 

He gained prominence as a playwright of such politically motivated works as The Swamp Dwellers 

(1958), The Lion and the Jewel (1959) and A Dance of the Forests (1960). He was awarded Nobel Prize 

in Literature in the year 1986. 

 

This article aims to emphasize on the racial element, irony, diction and pun used by Wole 

Soyinka in the poem ‘Telephone Conversation’. The poem deals with the subject of racism and 

prejudice in a light hearted and comical manner. It high lights racial discrimination, though appears 

as a simple poem which indicates a talk between two people of different ideologies and cultures, the 

white English woman and the prospective black tenant. The poem also throws light on racism and 

prejudice which torments the society. 

 

‘Telephone Conversation’ begins on a positive note with a tenant searching for a house      

which happens to be ‘indifferent’ but still decides to hire and calls the land lady. The tenant is 

pleased to know that the land lady lives off premises, so that he could enjoy his privacy. The price 

also is reasonable and everything seems to be satisfactory, but stops to confess that he is black and 

hates a wasted journey if she is going to refuse. He is also genuinely apologetic for being a black, 

though he has no reason to feel sorry for something he is not in control of. 

 

Racial discrimination 

 

The land lady after having heard the tenant’s origin is silent for some time and the tenant 

mistakes the silence as a sign of good-breeding and a sense of politeness.  Soyinka uses the 

expression ‘silenced transmission of pressurized good- breeding’ to sarcastically describe the feelings 

and unwillingness of the lady to rent out her apartment to a black. The speaker imagines the lady to 

be respectable, polite and sophisticated by using the words, ‘lipstick coated voice’, ‘long gold- rolled 

cigarette holder pipped.’ These objects also indicate the social status and wealth of a typical English 

woman.  

 

The land lady questions further by asking the tenant, “ARE YOU LIGHT OR VERY DARK”?, 

seeking a clarification of his skin colour. It is also very amusing when she compares his complexion 

to plain or milk chocolate. Here the reader is made to understand that the lady is being judgmental 

and shallow in her demeanour though she seems to be very pleasant. These expressions of verbal 

irony convey the absurdness of racism. 
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Irony 

 

The poet draws the attention of the readers towards the imagery of ‘Red booth’,  ‘Red pillar 

box’ and  ‘Red double tiered omnibus’ to sense the inner conflict and anger running through the 

speaker portrayed by the repeated use of the colour “Red”. The imagery of the huge bus squelching 

the black tar is symbolic of how the dominant white community treats those belonging to the black 

one. The tenant strongly feels that he has been reduced to the status of a machine, similar to the 

telephone in front of him, and asked to choose which button he is. The man feels so disgusted that 

he can smell the stench coming from her misleading words and sees red everywhere around him. All 

these lines are metaphorical representations of the speaker’s anguish for being treated very shabbily 

by the lady or being put to shame by her questions. The line “Her assent was clinical” suggests that 

the lady is unemotional and apathetic towards his feelings. 

 

The lady repeatedly asks questions relating to his skin colour and the speaker feels 

embarrassed by the sudden silence from the other end. He also gets into a state of make belief where 

he sarcastically thinks that the lady is giving him options to choose and describe “how dark he is.” 

Infuriated by the string of questions from the land lady, the speaker decides to break the code of 

formality he was adhering to all through and replies by defining himself as “West African Sepia”. The 

lady remains silent for a while not wanting to admit her ignorance, but gives in by asking “WHAT’S 

THAT”? 

 

He details the different colours of different parts of his body by saying that facially he is 

brunette, and the palms of his hands and the soles of his feet are peroxide blond and his bottom has 

become raven black due to friction. But as he senses that she is about to slam the receiver on him, he 

struggles one last time to make her reconsider, pleading her to see for herself; which indicates that 

the land lady is enraged with the black man’s witty but canny confrontation. The speaker tries to 

feign ignorance of what the lady was asking, but lashes out at her by asking whether she would like 

to meet him in person to judge his skin color for herself. All through the poem, the speaker with his 

polite ignorance, wit, satire and sarcasm tries to refute the myth that the blacks are uncivilized and 

culturally inferior. 

 

Conclusion 

 

The poem reveals the pathetic and shameful nature of people who are foolish enough to 

judge people by their colour rather than their character. It is an ironical comment on the racial 

prejudice that still exists.  It also clearly points out the intensity of racism ingrained in the minds of 

the white people.  

 
Darkness cannot drive out darkness: Only light can do that. 

Hate cannot drive out hate: Only love can do that.   

(Martin Luther King Jr.) 
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Celebration of Death in Emily Dickinson’s Because could not 
stop for death 
Shambhavi Tiwari 
 
 

Emily Dickinson is a reclusive writer from America, Emily Elizabeth Dickinson, born 
10th December, in the year 1830 Amherst, Massachusetts. Albeit part of a noticeable family 
with solid binds to its group, Dickinson lived a lot of her life profoundly thoughtful. In the 
wake of learning at the Amherst Academy for a long time in her childhood, she quickly went 
to the Mount Holyoke Female Seminary before coming back to her family in Amherst. 
Among the positions of other such acclaimed artists as Walt Whitman, Emily Dickinson is 
viewed as a standout amongst the most unique nineteenth Century American writers. She is 
noted for her offbeat broken rhyming meter and utilization of dashes and arbitrary 
capitalization and her inventive utilization of similitude and general creative style. 
Dickinson is seen using syntax and forms which she was known for, retrospectively. She was 
not recognized for it in her time. In later ages, she was renowned for her emotional and 
beaten verse, intensely influencing the way of her writing of poems. The power derived from 
her isolated and unconventional life and her literary voice, all donates of Emily as an 
ineffaceable poet who continues to be discussed today. 
 

She belonged to the puritan society and kept herself away from family and relatives. 
She rather preferred staying alone. She often wrote letter to her loved ones. Her letters are 
remarkable examples of exceptional power with words and her. Her first publication came 
out in 1890s.Reverend Charles Wadsworth was good friends with Emily Dickinson. They met 
for the very first time while they were going to Philadelphia. By the 1860s, Emily was very 
used to live in seclusion. Her poetry was heavily influenced by the metaphysical poets of 17th 
century. She was mostly swayed by the 17th Century metaphysical poets like John Donne. 

 
 It can be observed that Dickinson’s poetry quite often treats subjects like nature, 

Imagination, art, and human connections and when she discusses them in her poems, she 
demonstrates a tone of satisfaction and joy while discussing them, yet in the meantime her 
lovely world is additionally penetrated with anguish and the battle to confront, avoid, 
overcome and seize significance from it. In this manner we can see that numerous of her 
sonnets, too, treats the topic of misery and death. To Dickinson, enduring is involved in the 
imaginative procedure, it is focal thought associated with the topic of unfulfilled adoration, 
and it is a piece of her irresolute reaction to the secrets of time and nature. She did question 
things and came up with abstract writing of poetry. She was brave enough to stand out in 
the generation where women were afraid of writing and bringing their ideas into the world. 
In addition, the themes of death, immortality and suffering go hand in hand in her poems. 
Death is the major subject dealt in Emily Dickinson’s poems though she also tries to put in 
her other concerns so it is not easy to just stick to the subject of death. 

 
With special reference to her poem 'Because I could not stop for death, the researcher 

will focus on how the poet celebrates death by taking into consideration Optimism in Emily 
Dickinson's poetry. Anna Mary Wells, in her article, talks about how Emily Dickinson was a 
revelation in the twentieth century. She was an adherent of “Transcendentalism” which was 
procured by Emerson. She was some place contrasted with William Blake. Her poems were 
frequently dismisses by various editors as less than impressive. She is considered as a post 
mortem craftsman as by far most of her poems were distributed and read after she kicked 
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the bucket at a youthful age. She was known not her private life, private. There is a conflict 
about her structures that she forms fumblingly, ungrammatically and with broken rhymes 
since she was not ready to enhance, or because that was her inventive reason. The cutting 
edge critics tend towards the conviction that every variation from the norm was perceptive 
and of tasteful reason. Her verse was fathomed by only a few people. Poetry for her was 
constantly associated with feeling as opposed to festivity. She for the most part takes a shot 
at effortlessness and clarity. A champion amongst the most surprising input about her 
poems is on the scholarly substance of her verse rather than tune. It looked like ecstasy in 
her quiet life. 

 
In an article by Timothy Morris he talks about the advancement of Emily Dickinson's 

style. It has been seen that her style is never showing signs of change and repeated. Her 
poetry did not make in the ways we are normal to see with essayists whose work is 
circulated in the midst of their lifetimes and subjected to feedback and article guidance. 
Dickinson's graceful change involves generally of two achievements that stamp her work as 
extraordinary and have set up her as an incredible and profound artist. In any case, she 
changed the song quatrain and made of it a more completely dynamic sort than it had ever 
been some time as of late. Dickinson's second achievement is impressively more radical. In 
moving to her late way she commented isolated messages, conveying lyrics that were 
adjustments of earlier works in her creating collection of synthesis fascicles. The inspiration 
that I got by scrutinizing these articles is such Dickinson's reality was as troublesome as her 
endeavors to be decoded by its readers. 

 
Furthermore, Dickinson's energy towards life and death make her a momentous 

poetess so the analyst means to ponder the inspiration reflected through demise in poetry of 
hers "Because I could not stop for death". In an article by Karen he enlightens us in this 
diary regarding Emily's poem that is nobody knows this little rose, in the Springfield Daily 
Republican. That was the day and age when she was searching for production of her 
collection of poems. Publication of this poem came at a significant point in Dickinson's 
poetic career. There can be little uncertainty that it was one of the first of Dickinson's 
poems. 

 
Besides, Alice Corbin Henderson talks in her diary article about poetic dramatization 

which is any show created as verse. It is said that wonderful performance has as a rule went 
before what we call credibility on the stage, even as catastrophe goes before parody. 
Destitution of innovative capacity recommends a nonappearance of astute perception of 
character, and there can be no fine appearance without this appreciation. Regardless, the 
reason is that there is no idyllic show today. The stage has lost all hold tight conceptual 
writing. Potentially, in light of the fact that we incline toward various sorts of composing 
now the sensation is perhaps the most unending, is fit for more conspicuous assortment and 
of conveying more changed sorts of society, than whatever other. The principal is not, 
clearly, that show should be created in verse, and it is to get upon the stage this definite 
clarification of life which is meanwhile a point of view, a world which the essayist's mind has 
subjected to a complete strategy of change. 

 
The era of Emily Dickinson consisted of a severe rate of mortality amongst 

youngsters; accordingly, there were regular scenes of demises in houses, which added as a 
component to her distraction by the means of dying, and suffering of hers because of the 
absence in sentimental affection in her, and her questions concerning satisfaction past 
burial. In the past, her enthusiasm for demise was frequently condemned to be bleak, yet as 
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per the current scenario, critics have a tendency to be awed by her delicate and inventive 
treatment of this excruciating subject. Emily was otherwise called a writer of obscurity as 
death involved her deep rooted consideration.  

 
Her poems can be classified or confined into four different groupings, particularly 

focusing upon religion and death: 1st being those poetries which concentrate on annihilation 
or death, 2nd being those poetries which are subject to ambiguity of the spirits surviving the 
passing, 3rd being the ones which affirm some rigid assurance of everlasting status, and the 
last being those once which uncomplicatedly treat the worry of God among lives and 
destinies of the folks. 

 
She is so far the only Anglo-American poet of her century whose writing style reveals 

the perfect literary condition which is the fusion of sensibility and thought. She never really 
succumbed to her ideas and her private desires. She, in fact is known to be a very bold lady. 
She was very fond of writing letters with had a very rich language as she was not very fond of 
public. Emily Dickinson writes about death like nobody else. The woman, who faced so 
many deaths of her family and friends takes death positively .Of course, we are all mortals 
and we all have to die one day, but we are all scared to. The concept which she brings in her 
poem makes us wonder whether death can be really that easy and soothing. Emily 
Dickinson’s ‘Because I could not stop for death’ will be the researcher’s particular focus 
which is unarguably, her vividly celebrated poem, which gives us a message how she writes 
about death like nobody else. The poem "Because I Could Not Stop for Death" is lyrical and 
it contains a heavy use of symbolism, very deep meaning which we can only understand 
when we read between the lines, and a rich language. Dickinson uses different literary 
elements to express emotion as she takes readers through the speaker’s journey. Many 
writers were influenced after Dickinson published her poems. 

 
It was published in 1890 in her first ever posthumous collection, although the poem 

was written many years ago around in 1863. It was published in ‘Poems by Emily Dickinson’. 
Initially published under the title "The Chariot" The poem later on came as “Because I could 
not stop for death”. We can notice how there is a use of Internal rhyme throughout the 
poem.  Dickinson makes the use of Figures of speech which includes allegory and 
personification. Several uses of alliteration, anaphora and paradox can also be seen in the 
poem. In the poem, Death is personified as a suitor or a as a gentleman visitor who is seen 
taking a ride in a cart which is a metaphor for something being carried in a hearse, with the 
poet to her grave and they are accompanied by Immortality which is also personified in the 
poem. The poem begins with death, which is like a suitor to the poet who comes in a 
carriage to take her to her final destination, which is her grave. Dickinson is actually 
recounting her death. The poet describes various events in her life by using allegory and 
other figures of speech. The research will particularly look into categorization of allegory 
and will only focus on how death is treated by Dickinson in a different manner. The 
researcher will bring out how she sees Optimism in the poem of Dickinson. The poet 
believes that the life that we live is nothing but a mere linger prior to the beginning of an 
eternal life. The poet wants to go away or escape from her corporeal life of this world. She 
wants to begin her journey to the soul’s everlasting and religious life. With her suitor-Death, 
the journey she made is an allegory of life. We all have heard what allegory is, but still we 
have lot more to discover about this figure of speech and its implications in the poem of 
Emily Dickinson. There is a basic difference between symbols and allegory. Allegory is 
basically an extended metaphor where as a symbol is an object in itself which provides some 
other objects a particular sense by standing for it. The poet here is reminiscing about her 
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life. For Instance, Emily Dickinson writes about her journey and she passes many places, like 
a school which symbolizes childhood as we know that is our initial step in life cycle. We all 
go through this phase which is a learning phase; we experience, meet people, and gradually 
grow into adults. Then they went past a field which must stand for work, maturity and 
needs. By the time we are adults, we have to either work for someone or under someone to 
fulfill our basic needs. We get stable in life and prepare ourselves for a better future. Lastly 
they arrive to a grave with the setting of the sun. The sun is a very important symbol in her 
poem. With the rising of the sun, positivity comes but she happily accepts the end of her life 
denoted by the setting of the sun. She is taken to the grave in the carriage which reminds 
her of leaving herself to death. The grave reminds the narrators of her own marriage with 
death. She wants the wedding with Death and she says it is not something to be feared of.  
She wants to live the life after that.  She believes death to be her final destination from 
where she will start a new journey. Phrases like ‘Dews ‘and ‘Drew’, ‘Gossamer’ and ‘Gown’ or 
‘Tippet’ and ‘Tule’ are examples of Alliteration.  

 
Her gossamer gown and tippet tulle which are usually worn during weddings make 

her quiver and her body is getting cold with the approaching  evening, as a coolness had 
fallen for which the poet found herself unprepared with respect to clothing. She is now 
escaping herself from the meaningless humdrum of life and she is willing to go to the place 
where she feels she belongs. There are also phrases like ‘Gazing Grain’ which are the 
projection of human emotion. The poem is unique as it treats both love and death together 
which is very rare to see. In the end of the poem she talks about the horse which is time that 
pulls the poet and her companions, death and immortality toward Eternity. Basically time 
can mean either the time of our short-term life on earth or it could mean the eternal time of 
the soul.  The poet makes a point where she puts emphasis on how we have to face death at 
some point in life as that it not escapable. She believes that it is better to accept the fact that 
death will come to you rather than fearing the inevitable event in our life.   

 
Emily Dickinson is a poet, who after facing so many deaths, in her family and her 

friends still takes it in an optimistic manner. She personifies death and calls it civil and 
polite. She portrays full trust in her suitor who is accompanied with immortality as she 
believes them to be companions. Though the subject here is death, this is not a dark 
interpretation. In fact, Emily Dickinson uses Death as a gentleman caller which is basically 
an allegory. The utilization of the dash in the each line of the poem makes the reader to 
ponder before going into the monosyllabic prepositional expression in which there is a 
greatness that suggests the grave's absolution. This is a very peculiar aspect in Emily 
Dickinson’s poetry as the dashes were interpreted by many different ways. It could also 
mean the passing of time. Death is, in fact, her poetic statement and her weapon against 
Death is the entire puritan doctrine headed by Immortality and Redemption and these are 
not used by her as weapon or a protection. The theory of Structuralism is used in this poem 
as it contains many symbols and metaphors. The structure of the poem represents journey 
and also shows the life cycle. The tone of the poem is very gloomy and depressed but the 
poet accepts it gracefully as it is realistic and cannot be escaped. 

 
Death is acknowledged by her as a bodily certainty as well as a truth which is 

assertive. The quick enthusiasm for the poems related to death that she has, it’s there to 
perform the occasion, which is dying. It is to prolong the struggle; this kind of specific 
occasion would leave on the individuals’ psyches. Fixation on dying by Dickinson might 
likewise be followed to her environment of Puritanism. Passing away is considered to be the 
peak of livelihood in the life, which is a compulsion to be acknowledged seriously, for the 
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Puritans. Death can't be compensation for the current being; this was shown to her by her 
defiance to the regulation of Puritanism. Indeed, she was a poet who was focused on the 
thought of death, but still, adoration of this thought, certainly was a long way to thought 
processes of hers. 

 
An assortment of knowledge of the topic is given to us by her voice. It is her analysis 

that the vibes of the diminishing, spectators’ reaction, the conformities past death in various 
residences, the corpse’s arrangement in favor of memorial service, congregation benefits and 
as well as contemplations individuals who died. Interestingly the poet had inclination 
towards the aspect of death, envisioned her in the same position like grievers strolling after 
her so as rebuff diverse companions. Dickinson's poems on death, deal with an intellectual 
perspective. She considers death to be a zenith of human experience.  

 
We can see, in the first stanza itself that Dickinson presents such a serious subject in 

a cheerful manner. She makes us realize that she is not afraid of what is coming to her, 
which is very unusual, no other poets talk like that. From her view, death is benevolent, its 
kind and its welcomed. He arrives in a vehicle suggesting admiration or romance, and he is 
joined by everlasting status, Immortality. "Stop" can intend to make a trip for a man, 
however it additionally can mean ceasing one's day by day activities. In light of this play on 
words, death's benevolence might be seen as unexpected, recommending his dreary 
assurance to take the lady in spite of her occupation with life. Her being separated from 
everyone else — or alone — with death describes him as a suitor, a gentleman caller. Death 
is very relaxed and knows no scurry since he generally has an adequate amount of “time and 
power”. The poet further recognizes that she should be putting the work or the relaxation 
that she has to the side; she also has surrendered the cases on the life that she had and 
appears to be satisfied with the trade of her life for politeness of death; consideration fitting 
to suitor yet a humorous nature of a power that has no requirement for discourteousness. 

 
Further we notice, in the third stanza she experiences a feeling of movement as well 

as partition flanked by the ones who are the death and the ones who are living. Youngsters 
move ahead with contentions or the diversions of life and those currently are unimportant 
to the lady. Essentialness of environment that’s encapsulated in the sun and the grain’s 
likewise unimportant towards the state she is in; which does make an alarming difference. 
In any case, in the fourth stanza, she gets to be beset by her partition from nature and by 
what is by all accounts a high risk. The poet understands that they are not passing the sun, 
but instead, the sun is passing them. This thing is recommending two things, one that the 
force of autonomous development has been lost by her, and the other that she is running 
out of time. The dress she wears and the scarf he carries are very delicate and are of thin 
material and the cold oozing night, symbolizes cold nature of death, strikes the poet. A few 
observers consider that she’s wearing white robes which represent the heavenly wedding 
ceremony. The dead body is drawn towards the swelling of the ground, which tells us about 
its ending, which we see it in the 5th stanza. The evenness of the grave’s rooftop fortifies air 
of disintegration. 

 
Coming towards ending stanza where we infer that the carriage with death and 

visitor are as yet traveling. In the event that it is hundreds of years from the time when dead 
body got stored, and the spirit leaves the physical body and escapes into the new world of 
eternity. The initial days were comparatively longer than the hundreds of years on the 
ground which then came that amid it, she encountered the stun of death. And, after it’s all 
said and done, she realized that the goal was time everlasting. The poet might mean heaven 
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to be the lady's goal, yet decision hold backs a portrayal of the thing that interminability 
might resemble. The nearness of everlasting status in the carriage might be a piece of a 
deriding diversion or it might demonstrate some sort of genuine guarantee. Since 
understanding of a portion of the points of interest is risky, readers must choose for 
themselves what the poem's prevailing tone is.  

 
Though the subject here is death, this is not a dark interpretation. In fact, Emily 

Dickinson uses Death as a gentleman caller .The utilization of the dash in the each line of 
the poem makes the reader to ponder before going into the monosyllabic prepositional 
expression in which there is a greatness that suggests the grave's absolution. This is a very 
peculiar aspect in Emily Dickinson’s poetry as the dashes were interpreted by many different 
ways. It could also mean the passing of time. Death is, in fact, her poetic statement and her 
weapon against Death is the entire puritan doctrine headed by Immortality and Redemption 
and these are not used by her as weapon or a protection. Emily Dickinson was skillful and 
variable in portraying death. In other words, through this variation, she was able to form her 
own special method in sketching this theme. Through this research, I was able to point out 
the way she used in portraying death and connect them with other things in life. 
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Female Persona in Old English 
Vaishnavi. N & Mary Kambam 

 

 

Literature is considered as the mirror of a society. The literature of a period throws light on 

the society and their way of life. The Old English literature reflects the men and matters of that 

period. The old English period covers a span of 700 years from the Anglo-Saxon settlement of Britain 

in the 5th century to the late 11th century, after the Norman Conquest in 1066. The Old English was 

spoken by the Angles, Saxons and other Teutonic tribes who lived in parts of England and Scotland. 

Old English is very different from the modern English. Old English language was greatly influenced 

by German, Dutch, Latin and Ancient Greek. It was marked by a lot of inflections and was close to 

the modern German language.  

 

The earliest form of literary expression in any language is poetry. The Old English literature 

included genres such as poetry, epic poetry, hagiography, sermons, Bible translations, legal works, 

chronicle, riddles and other works. Although a large number of manuscripts are available, only a few 

works are of literary value. One of the significant genres of Old English literature is the poetry. 

Earlier, poetry was written to be sung by the bard with the accompaniment of a musical instrument. 

Thus the earliest form of poetry could be considered as oral poetry passed on from word of mouth.  

Most of Old English poetry is written by anonymous authors and some of the information is also 

missing.  

 

The Old English poetry could be divided into heroic and religious poems. The most 

important heroic poems of the period include, the epic poem, Beowulf. The work celebrates the 

fearless hero’s struggle against two monsters and his dedication to his subjects. Poems like The 

Wanderer, The Seafarer, and Deor have an elegiac theme in which a happy past is contrasted with a 

lonely present. Most of the Old English poetry is anonymous while Caedmon and Bede are the well 

known authors of the time. Religious poems like Elene, Juliana and The Fates of the Apostles were 

written by a later poet Cynewulf. Other old English poems include riddles, charms, saints’ lives, 

gnomic poetry and other Christian and heroic verse.  

 

Anne Lingard Klinck in Female Characterization in Old English Poetry has stated that a close 

study at Old English literature discloses the fact, that the position of women in old English period 

was submissive and secondary. Most of the literature was written by males and this resulted in a lot 

of women stereotypes. The female characters in Beowulf are Wealhtheow, Hygd and Freawaru. The 

rigid form of stereotypes is found in lives of saints. The women characters are close to life like the 

lament poems of A Wife’s Lament and Wulf and Eadwacer. In these poems the women are central 

characters. Genesis B and Division VII of Christ I give a more realistic portrayal of women.  

 

Beowulf is the specimen poetry of Old English literature. Wealhtheow is the best example of 

an ideal queen in Beowulf. She is presented as a generous, kind and well-mannered lady. The 

stereotype of an ideal queen is also presented in the character of Ealhhild in Widsith, and the 

nameless sincchorden lady in The Husband’s Message. Wealhtheow is presented as a sagacious lady, 

counsels her husband, and is cheerful, wise and well-loved. She joins her husband in a banquet and 

hands over the first cup to him. In Old English literature an ideal queen stereotype shares her 

husband’s prescribed qualities of generosity, kindliness, and popularity, but is not aggressive and is 

supposed to possess the feminine qualities of wisdom and good counsel. In the presentation of 
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Wealhtheow the poet has used more imagination. She is presented to have shown discretion in 

stating her confidence in her nephew Hrothulf before the war and the poet has used the queen 

character for subtler effects. The other royal ladies in Beowulf are Freawaru, Wealhtheow’s daughter 

and Hildburh in the Finnsburh episode. Freawaru is married to King Ingeld as a peace maker.  These 

three women are parallel figures used in the development of the tragedy of Beowulf.  

 

The ideal queen presented in Beowulf could be contrasted with Thryth or Modthryth in 

Beowulf. Thryth represents everything that a good queen should not be. She is violent and disruptive 

and cruel. She is later reformed by her husband by Offa. Thryth could be considered as the only 

wicked women presented in Old English poetry. The only other wicked woman is Grendel’s mother. 

However, she is regarded as a special case as she is presented as a demon-exile and a loyal avenger. 

The royal women were presented as fair-haired and as a symbol of beauty and graciousness. While 

the servant girls referred to in the Riddles were presented as dark haired and hence ugly and menial.  

The Latin tradition has influenced in the creation of woman saints in Old English literature. The best 

representations of this type are the main figures in Juliana, Elene and Judith. In these works the 

female saints are presented with holiness and are endowed with an authority that expresses itself in 

their relations with others. The miraculous element conventionally associated with saints in 

presented in the lives of all three women saints. However, the element is most predominant in 

Juliana, where the heroine is divinely preserved from her torments.  

 

Each female saint is presented with leadership qualities. Helena is treated as the leader of her 

people in the account of Greeks’ expedition to find the cross. Judith is a martial heroine she inspires 

the Israelites and leads them to victory. She even slays Holofernes which marks her determination to 

protect her people. Juliana, another saint, displays an authority over people and she responds boldly 

to the threats of her father and suitor and dismisses the fiend sent from hell to tempt her. Although 

the women saints share the same qualities as their male counterparts their feminine beauty is 

recognized and highlighted. The saintly women were forced to protect their armour of chastity. 

There are instances of saints who faced many problems and have secured their chastity. Their 

portrayal is one dimensional and does not deal with the emotions of the women.  

 

The later Old English poems The Wife’s Lament and Wulf and Eadwacer are the only poems 

that employ female narrator. These poems speak about the emotions and thoughts of women. They 

describe the misery of separation from their male partners and are found to be similar to the elegies 

of male speakers in The Wanderer and The Seafarer, where the male laments the separation from his 

lord or comrades. The Wife’s Lament and Wulf and Eadwacer have an intimate and personal 

atmosphere and they lament the separation of their lovers. Another love poem Apollonius of Tyre 

speaks about the female approaching her suitor and asking him to marry him.  

 

The female exile in The Wife’s Lament and is presented with passion. Another instance of 

female characterization is found in Eve’s character in Genesis B and Mary’s in Christ I. Both the 

scenes reveal intimacy and are realistic. In Christ I the narrative connections are omitted in order to 

make the confrontation between the two speakers more vivid. The conversation between Mary and 

George, when George finds Mary pregnant and accuses her of adultery, are life like. Mary is 

presented as modest, simple and filled with divine knowledge. In Genesis B scene Eve is presented as 

innocent and goads Adam to commit the sin with good intentions.  She is presented as a temptress, 

symbol of beauty and innocence. In both these works although the male characters are portrayed 

strong, the female characters are powerful.  
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The riddles and Maxims during the Old English period cover women. There are instances of 

obscene references made to women in the riddles. In the Old English period women were mostly 

used as props in a drama and a female character was considered as an accessory to the male world. In 

Maxim I and II a women is presented as infected with a loud mouth but the virtues of a good woman 

are highly acclaimed. In Maxim I, Frisian wife is presented as dutiful as she washes his clothes and 

gives him good ones to wear and also looks after his well-being. The riddles and Maxims bring out 

only one dimensional aspect of females. 

 

Although most of female characters presented in Old English poetry are close to stereotypes 

they are presented with certain traits that are not found in male characters. The queens in Beowulf 

are presented with dignity and grace. Thus, in old English poetry the female characters are presented 

with certain qualities. Although they are stereotypes they are not cold and lifeless. The queens are 

presented with mental acuteness, generosity and subtle feelings. Moreover, the female beauty is 

given special recognition in Juliana, Elene and Judith. The female saints are presented with rigidity 

and are not life like. The normal women are limited to their families and husbands. With regard to 

Old English poems one can safely conclude that the women were secondary in the society was 

treated inferior to man. The treatment of the women was different and it depended on the social and 

economic position of the women. However the female persona during the Old English period are not 

fully represented and there are only traces and passing references from a male angle.  
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ENGLISH LANGUAGE TEACHING  

A Survey of Malaysian Teachers’ Practices and Attitudes 
towards Use of the L1 in the English Language Classroom  
Jimalee Sowell 
 

 

I. Introduction 

 

“The mother tongue has as little to do with foreign-language learning as has any other subject on the 

school time-table and it has no place whatsoever in the foreign-language class, whether in the form of 

the spoken or of the written word, or even in the pupils’ thoughts” (Bolitho, 1976,113). While this view 

point might sound extreme, the reality is that the widespread belief that the mother tongue should not 

be used in English-language classrooms is prevalent in many educational institutions around the world 

today. In recent years, however, an emergence of arguments for the use of the native language in L2 

English courses has arisen. Those who are in favor of use of the native language believe that the L1 can 

play a positive and important role in learning the L2.David Atkinson tells us that “…total prohibition of 

the students’ L1 is now unfashionable” (Atkinson, 1987, 241).  

 

II. Literature Review 

 

History: where did the belief that English language must be taught only in the L2 begin? 

 

The Grammar Translation Method (GTM) was the main method of language instruction until 

the mid-twentieth century. As the name implies, the GTM makes use of translation as part of its 

instructional methodology. While the GTM was often successful in producing students who had 

developed a reading knowledge in a language and could translate classic texts, it was found that 

students who studied a foreign language using the GTM often lacked communicative competence 

(Howatt with Widdowson, 2004). As a result, the Direct Method emerged. The focus of the Direct 

Method was to produce students who could use the target language communicatively. As a sort of 

backlash to the GTM, which typically produced students who lacked communicative competence in 

the target language, the Direct Method forbade translation (Larsen-Freeman and Anderson, 2011).  

 

However, so as not to promote an unintentionally skewed view that the GTM and the Direct 

Method are the only teaching methods and approaches of importance, it is worth mentioning other 

language methods and approaches’ views and practices regarding use of the L1.In addition to the 

Direct Method, the Audio-Lingual Method, the Natural Approach, and Situational Language 

Teaching prohibit use of the L1 while the Silent Way,  Suggestopedia, Community Language 

Teaching, and Total Physical Response make use of it, though in these approaches the native 

language is used more predominately in the beginning stages than advanced stages of language 

learning. The Participatory Approach makes use of and celebrates the L1. Content-based teaching 

and Task-based teaching do not have any specific rules regarding use of the L1 (Larsen-Freeman, 

2011).Communicative language teaching (CLT), which currently seems to be the mode du jour in 

many contexts favors a monolingual classroom and allows for use of the mother tongue only when 

absolutely necessary.  
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In Malaysia, CLT was introduced as the method of instruction in 1974 (Darmi and Albion, 

2013), and the hangover of the Direct Method’s intolerance for use of the mother tongue is still felt 

today. 

 

The guilt factor  

 

“Teachers usually feel guilty about something: translating, or explaining grammar, or 

standing up in front of the class and behaving like teachers, or engaging in some other activity that is 

temporarily out of favor” (Swan, 1985,82). The forbiddance of the native language in the Direct 

Approach still has a pervasive impact on current practice. As a result, many EFL/ESL instructors are 

still instructed to teach in the target language only and often feel guilty if and when they use the L1 

in their L2 English classes. After Sheelagh Deller presented a vocabulary activity involving L1 and L2 

to a group of teachers, the feedback was as follows: “I enjoyed it and it works. But I’ll never use it. I 

don’t agree with using the mother tongue in class. And anyway, we aren’t allowed to” (Dellar, 2002). 

Auerbach found that in spite of the fact that 80 percent of teachers surveyed admitted to allowing 

for some use of their students’ L1, they viewed permitting native language use in their classes as a 

failure and a cause for guilt (Auerbach, 1993).  

 

Because many teachers feel that if and when they use the native language in the L2 

classroom, they must do so in a clandestine manner, (not openly in front of colleagues or 

inspectors—Dellar, 2002) they might be susceptible to using it in ways that might actually cause 

more harm than good or that are only marginally useful. As Luke Prodromou says, “…the mother 

tongue has been used surreptitiously and haphazardly, and, as a result, it may not have been used to 

good effect” (Prodromou, 1992).  

 

The when and why of mother tongue use in the L2 classroom  

 

Starts with the known 

 

Using the L1 in the L2 classroom makes use of the pedagogical principle of starting with the 

known and moving toward the unknown. Michael Swan said in his article “A Critical Look at the 

Communicative Approach” that students are not a tabula rasa (blank slate), i.e., they come to an 

English course already knowing a first language (Swan, 1985) .A logical progression in language 

learning is to build upon the knowledge students already have as we move them toward proficiency 

in the target language, and, to some degree, that knowledge is the mother tongue. As Mario 

Rinvolucri says, “…the mother tongue is the womb from which the second language is born.” 

(Rinvolucri, 2002, page 4), and Dellar points out that we cannot ignore the fact that learners come to 

the second language classroom already knowing their first language (Dellar, 2002).  

 

The L1 might be more needed at beginning levels of proficiency  

 

Continuing the womb metaphor, it should be obvious that students might need more 

assistance at the beginning stages of second language learning development both for affective and 

practical reasons, and that assistance, in part, might be use of the mother tongue. As Auerbach says, 

“Starting with the L1 provides a sense of security and validates the learner’s lived experiences, 

allowing them to express themselves and take risks with English” (Auerbach, 1993, 19). Atkinson 

points out that giving instructions, discussions about classroom methodology, and presenting and 
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reinforcing language, are all occasions in which the L1 might be needed with early stages of 

proficiency levels (Atkinson, 1987).As learners progress in their language development, teachers can 

adapt their use of the L1 to their students’ needs, using more L2 and less L1.  

 

Possible occasions for use of the L1  

 

In his article The Mother Tongue: A Neglected Resource? Atkinson lists the following as 

possible reasons for use of the L1:  eliciting language, checking comprehension, giving instructions, 

co-operating among learners, discussions of classroom methodology, presentation and 

reinforcement of language, checking for sense, testing, and development of useful learning strategies 

(Atkinson, 1987). In Reexamining English Only in the ESL Classroom, Auerbach lists the following as 

possible reasons for the use of the L1: negotiation of the syllabus and lesson, record keeping, 

classroom management,  scene setting, language analysis, presentation of rules governing grammar, 

phonology, morphology, and spelling, discussion of cross-cultural issues, instructions and prompts; 

explanation of errors; and assessment of comprehension (Auerbach, 1993).  Additionally, Macaro 

(1997) observed English teachers and found out that common uses of the L1 were as follows: giving 

instructions, translating and checking for comprehension, individual comments to students, giving 

feedback to pupils, and using the first language to maintain discipline.  

 

In terms of frequency, Carole Franklin found that over 80 percent of teachers used the first language for 

explaining grammar and for discussion objectives, over 50 percent for tests, correcting written work, 

and teaching background; under 16 percent for organizing the classroom and activities and for chatting 

informally (Franklin, 1990 cited Cook, 2008, 182). 

 

Level of proficiency of teachers themselves 

 

Globally, most English teachers are non-native speakers (Harbord, 1992: 350), and while 

many non-native English teachers are truly bilingual, the reality is that non-native English teachers 

have varying degrees of proficiency in English. While teachers might profess that their reason for 

using the mother tongue is to help the students understand, some of them might, in fact, at times 

use the L1 because of a lack of knowledge or a perceived lack of confidence in their own abilities. As 

Ramanujam says, “If much of the teacher talk in the English classroom is in the mother tongue, it is 

not just because the students are unable to follow lectures in English, as the teacher very often 

complains, but also because the teacher’s own command of English is inadequate” (Ramanujam, 

2003, 33).  

 

Use of the L1 can make a more efficient classroom  

 

Using the L1 in the English language class can sometimes save time and make things clear 

(Atkinson, 1987; Cook, 2008).The Direct Method says all meaning can be made clear from the use of 

demonstration and teaching aids (Larsen-Freeman and Anderson, 2011), and while this may or may 

not be true, a great deal of class time can be spent to make meaning clear, especially for less concrete 

words and ideas—not every word, grammatical term, or concept can be understood by pictures and 

gesturing. Take, for example, the word freedom. A teacher could take a great deal of class time, 

drawing pictures or giving numerous examples that might show situations that represent freedom, 

and by the end of the lesson, students may or not may not understand what freedom means, whereas 
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a translation of freedom (given by the teacher or from a dictionary search) could be given 

instantaneously and solve any confusion students might have about its meaning.   

 

Minimize the use of the L1  

 

While Atkinson (1987) advocates for use of the L1 in the classroom, he is in no way promoting its 

unbridled use. Rather, he argues for a judicious use of the L1 and cautions against the dangers or 

overuse, which are as follows: 

 

1. The teacher and/or the students begin to feel that they have not ‘really’ understood any item 

of language until it has been translated.  

2. The teacher and/or the students fail to observe distinctions between equivalence of form, 

semantic equivalence, and pragmatic features, and thus oversimplify to the point of using 

crude and inaccurate translation.  

3. Students speak to the teacher in the mother tongue as a matter of course, even when they are 

quite capable of expressing what they mean.  

4. Students fail to realize that during many activities in the classroom it is crucial that they use 

only English. (Atkinson, 1987)  

 

And in Using the Mother Tongue (Deller and Rinvolucri), Prodromou says, “Our strategic 

objective will continue to be maximum interaction in the target language and the role of the mother 

tongue will be to enrich the quality and quantity of that interaction in the classroom, not to restrict 

or impoverish it” (Prodromouin Dellar and Rinvolucri, 2002, 5).  

 

It should be noted, however, that while most teachers and researchers would agree that use of 

the L1 should be minimized (Harbord, 1992), Eldridge tells us that “…there is no empirical evidence 

to support the notion that restricting mother tongue use would necessarily improve learning 

efficiency, and that the majority of code-switching in the classroom is highly purposeful and related 

to pedagogical goals” (Eldridge, 1996, 1).  

 

Reasons for teaching exclusively in the target language 

 

As Tang says, “The monolingual approach suggests that the target language ought to be the 

sole medium of communication, implying the prohibition of the native language would maximize 

the effectiveness of learning the target language” (Tang, 2002, 36). Perhaps the biggest promoter of 

target-language-only classrooms has been Krashen (1981) whose comprehensible input hypothesis 

calls for extensive exposure to the target language, and any use of the mother tongue would be 

viewed as interfering with and limiting learners’ exposure to the target language. Other researchers, 

such as Duff & Polio (1990), Chaudron (1988), and Ellis (1984), also advocate for target-language-only 

classes. The principle reason most L2-only advocates give for their belief is that use of the native 

language robs students of valuable opportunities for exposure to the target language, opportunities 

that are seen as being even more precious in an EFL context where exposure to English might be 

limited to class time, which could very well be limited to only one or two hours a week (Wharton, 

2007, 5).  

 

III. The Method 
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Research questions:  

 

Through this study, I set out to find out the following: 

1. To what extent do teachers in Malaysia use learners’ mother tongue(s) in the classroom? 

(Question 1) 

2. When and why do Malaysian teachers use the mother tongue(s)? (Questions 2, 3, and 4) 

3. Have Malaysian teachers been introduced to the idea that their English classes must be 

conducted in English only? (Questions 5 and  6) 

4. Do teachers themselves believe that they should avoid the native language(s) in their classes? 

(Question 7)  

5. Do teachers feel guilty about using the mother tongue(s)? (Question 8) 

 

Participants  

 

Fifty-five Malaysian teachers who teach English as a foreign language participated in the 

study. Fifty-two of the participants (95 percent) were teaching at primary schools, and three (5 

percent) were working in secondary schools. All instructors were attending a 40-week teacher 

training course in which I was the facilitator.  

 

Method of data collection  

 

Data was collected from class discussions as well as a survey. The survey was given to 

instructors during a workshop. The topic of the workshop was learner motivation, and a portion of 

the materials in this unit were related to use of the L1 in the English language classroom. A 

discussion about the use of the L1 in English classes and its merits and demerits preceded the 

questionnaire. The rationale behind this was to persuade teachers to answer honestly. I made sure 

that participants were aware that I am not an advocate for L1 only, that I am neutral on this topic, 

listening to their ideas and experiences with an open mind. I clearly explained to participants that 

they should answer the surveys anonymously. Additionally, I made sure that teachers understood 

that participation in the study was voluntary and anyone who did not wish to complete the survey 

was not obligated to do so. 

 

The Context 

 

In Malaysia, Bahasa Malaysia is the official language while English is considered the second 

most important language. English is currently taught as a compulsory subject and considered an 

additional language in the education system. Until Malaysia’s independence in 1957, Malaysia had a 

number of English-medium schools, which were eventually phased out post-independence. In 2003, 

Malaysia adopted a policy of teaching science and math in English. This policy was nullified in 2009, 

and science and math in Bahasa Malaysia resumed (Darmi and Albion, 2003).However, instruction of 

science and math in English is scheduled to resume in pilot schools in 2016. Currently, Malaysian 

primary schools are Malay medium, Chinese medium (in a broad sense—in fact, there are a number 

of dialects such as Cantonese, Mandarin, and Hokkien in Malaysia under the umbrella of Chinese), 

and Tamil medium. Secondary schools are Malay medium only. Malaysians are often bilingual, 

trilingual, or even multilingual. In regards to native tongue, some speak Bahasa Malaysia as the first 

language; some are native Tamil speakers; others are Chinese (broad sense) native speakers, and for 

some, English is the first language.  
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IV. Survey and Results 

 

The extent to which teachers use students’ native language(s) in class  

Question # 1 

 

What percentage of the time do you speak English in your classroom? (Tick one answer.) 

 

Response (%) Number % 

A. One hundred  0 0 

B. Eighty to ninety-nine  17 31 

C. Sixty-six to seventy-five  26 47 

D. Fifty to sixty-five  9 16 

E. Below fifty  3 6 

 

When and why teachers use the students’ native language(s)  

Question # 2 

 

When do you use a language other than English in your classes? (Tick all that apply.) 

 

Response  Number % 

to explain instructions 32/55 58 

to give housekeeping information (schedules, special events and activities, room 
changes, messages to parents, etc.) 

29/55 53 

to translate or explain vocabulary 40/55 73 

to explain grammar 28/55 51 

for classroom management 15/55 27 

for discipline in the classroom 20/55 36 

for scene setting (explanation of the background of a story, video clip, etc. 
before using it in a lesson)  

18/55 33 

to explain errors 32/55 58 

to counsel students (dealing with problems outside the realm of study) 39/55 71 

to check for understanding 33/55 60 

to explain cross-cultural issues (for example: attitudes of people from different 
cultures, politeness in different cultures, etc.) 

28/55 51 

to translate or explain material in the textbook that is above the students’ 
current level 

41/55 75 

to encourage and motivate students 25/55 45 

other: to teach the weak students who are not able to understand the language 
at all  

1 / 55 2 

 

Question # 3 

 

Why do you use a language other than English in the classroom? (Tick one answer.) 

 

Response Number % 

To make sure that students understand.  43 78 

I don’t always feel confident about my English.  0 0 

Both of the above.  12 22 
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Question # 4 

 

Do you feel that speaking students’ native language in class is necessary for lower-level, beginning 

students? (Tick one answer.) 

 

Response Number % 

Yes 39 71 

No 7 13 

Not sure  9 16 

 

Instruction and policies regarding use of the L1  

 

Question # 5 

 

Have you been told (by textbooks, teacher trainers, professors, language officers, etc.) that your 

classes should be taught in English only? (Tick one answer.) 

 

Response Number % 

Yes 53 96 

No 2 4 

 

Question # 6 

 

Does your school have any rules or policies regarding use of students’ L1 in the English language 

classroom? (Tick one answer.) 

 

Response Number  % 

Yes 6 11 

No 42 76 

Not sure 7 13 

 

Question # 7 

 
Do you believe that teachers should only use English in the classroom? (Tick one answer.) 

 

Response Number % 

Yes 16 29 

No 39 71 

The guilt factor  

 

Question # 8 

 

Do you ever feel guilty about speaking a language (languages) other than English in the classroom?  

(Tick one answer.) 

 

Response Number % 

Yes 33 60 

No 22 40 
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V. Research Findings and Discussion 

 

From this survey, we can see that Malaysian English teachers (primary and secondary) do 

make use of the L1(s) in the classroom. The majority, 47 percent, claim that they use English 66 to 75 

percent of the time, which means that they are making a good effort to expose their students to 

English but that there are instances when they use the L1. Predominate uses for the L1 are to explain 

textbook material, translate vocabulary (and language), and to counsel students. The majority of 

respondents, 78 percent, indicated that they use a language other than English in the classroom for 

the purpose of making sure the students understand. Interestingly, while no respondents indicated 

that their sole reason for using the L1 was lack of confidence in their own language ability, a small 

percentage, 22 percent, did indicate that, in part, the reason for using the L1 related to a lack of 

confidence in their own language ability. Most teachers, 71 percent, in this study indicated they 

believe that use of the L1 is often needed for lower-level students. A strong majority, 96 percent, of 

teachers have been instructed at some point in their training or careers to use English only in the 

classroom; however, most teachers, 76 percent, claim that their school has no official policy 

forbidding use of the L1—at least not that they are aware of. Although most teachers, 71 percent, do 

not feel that instruction should be limited to the target language only, an overwhelming majority, 96 

percent, feel guilty about their use of the L1 in the English classroom—very likely a result of having 

been instructed to teach their English classes in English only.  

 

Comments from Malaysian teachers regarding the use of the L1  

 

In addition to the information provided by the survey, some of the comments that came up 

in our class discussions regarding use of the L1 are as follows. Regarding the frequency of use, 

teachers said use of the L1 in classes depends on the level of the students. Some students are still 

learning their L1; using both L1 and L2 can help students learn both languages. Students vary as to 

how much exposure to the L2 (English) they have outside of school—some have parents who speak 

the L2 at home; some do not. Some have parents who help their children with homework and 

studying; others do not. Nonetheless, L2 use makes more sense with younger students. If it is used 

too much with older students, they won’t be able to handle the level of work expected of them in 

secondary school. In terms of practical reasons for use of the L1, teachers said it is often used to give 

instructions, it is used to make sure students understand course content, and that some use of the L1 

can save time. As for affective reasons, teachers said that use of the L1 gives students confidence and 

motivation, can help reduce anxiety and shyness, can help build the relationship between the 

teacher and the student and that students can more clearly express their feelings in the L1. Reasons 

teachers gave for completely excluding the L1 from English classes were to help students learn 

English faster, to put students in a sort of immersion set-up, and to builder learner confidence. For 

all groups, the general conclusion regarding the use of the use of L1 in the L2 English classroom was 

that there is a place for it, but that use of the L1 should be minimized.  

 

VI. Conclusion 

 

It’s time that we rethink our ideas and policies regarding use of the mother tongue in English 

language classrooms. From this study, we can see that although teachers have been instructed to 

avoid using the L1 in L2 classes, and many of them believe they should, they still make use of the 

mother tongue when they feel it is appropriate or necessary, and they themselves, believe that use of 

the L1 should be minimized. Rather than continuing to try to enforce English-only policies that don’t 
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work and often lead to guilt feelings, we should aim to lift this “bizarre ban on the mother tongue” 

(Rinvolucri, 2002, 4) so that teachers can feel free to make use of the L1 in ways that are productive 

and useful rather than using the mother tongue furtively in a manner that is potentially crippling.  
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The Impact of Globalization on the Lambadi Language and the  
Identity Crisis in Terms of Language and Culture 
-A Sociolinguistic Study 
D. Makla  
  
 
Introduction  
 

Globalization is a complex phenomenon in modernization. It is ongoing processes in which 
regional economics, societies, and cultures have become integrated through a globe spanning 
network of communication and execution. The term is sometimes used to refer specifically to 
economic globalization: the integration of national economics into international economy through 
trade, foreign direct investment, capital flows, migration, and the spread of technology (Bhagavathi, 
2004). However globalization is usually recognized as being driven by a combination of economic, 
technological, socio-cultural, political and biological factors. The term can also refer to the 
transnational circulation of ideas, languages or popular culture through acculturation. 
 

It is a process of rapid integration of countries and happening through greater network of 
connections and interconnections through trade. Globalization is a three dimensional term 
encompassing political, economical and cultural aspects.  Globalization becomes a problem from the 
cultural and the linguistic identity perspective. In the global economy, culture has almost become 
only a one way operating manner of business cultural goods and services produced by rich and 
powerful countries have invaded all of the worlds market, placing people and cultures in other 
countries, which are unable to complete, at a disadvantage. 
 

The most disturbing element in the process of globalization is its relentless drive towards 
linguistic and cultural universalism of American or European culture and associated ideological 
frameworks, and its implied disregard and disrespect for cultural and language diversity. There are 
some 350 million indigenous people in more than 70 countries around the globe speaking 
autochthonous languages that are marginalized and frequently denied basic human rights, including 
their language and cultural rights. Globalization and the revolution in communications technology 
bring people together, but also cause fear about loss of language and cultural identity. 
Simultaneously, literature, film, theater, art, and dance productions often create a sense of belonging 
to a specific national, regional, or ethnic zone.  
 

India is a land with many cultures, faiths, and ways of life, dress, food habits, traditions and 
rituals, united like pedals of one flower. Its political, economic and socio-cultural contexts occur 
under conditions of multi-structural whole. The national movement and the exposure to the western 
culture mediated by the colonial rule made Indians especially tribals very self conscious of their 
linguistic and cultural identity. 
 

The impact of globalization especially brought a drastic change in their life-style. Lambadas 
have their own cultures-dialects, life-style, social structures, rituals, values etc, differing from those 
of the dominant non-Lambada peasant social groups. 
 
The Lambadas 
 

Lambadas are nomadic tribes found in Andhra Pradesh, Bihar, Madhya Pradesh Himachal 
Pradesh, Gujarat, Tamil Nadu, Karnataka, Orissa and west Bengal. They are believed to be 
descendants of the Roman gypsies of Europe who migrated through the rugged mountains of 
Afghanistan, to settle down in the deserts of Rajasthan in India 2300 years ago. These tribes are 
related to European gypsies, who probably migrated from India. Lambadas are known by different 
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names such as Lamani, Lambadi, Gohar, Lavani, Sugali, Vanajari, Gormati etc. they speak Lambada 
language. 

 
Their occupation is gathering of forest products and agriculture. Lambadi women wear a full 

length skirt with borders embroidered in mustard and green thread. They wear silver anklets, silver 
brass, gold, cowries;, ivory etc. Lambadas are experts in traditional hand embroidery with mirror 
works. They also celebrate all the festivals related to their culture, god and goddess. It is language 
and culture that shapes and gives identity to the people. Minority languages are dominated by major 
languages so in order to restore the language and culture people have to have conscious regarding 
their old tradition, culture and language. If this process of domination continues all the minority 
languages in the world will lose their existence and identity.  
 

Language is a powerful symbol of a group’s identity. Much of the cultural, spiritual and 
intellectual life of people is experienced through language. This ranges from myths, ceremonies, 
greetings, leave-takings, conversational styles, humorous ways of speaking to children, and terms for 
habits, behavior and emotions. When a language is lost all of this must be refashioned in the new 
language with different words, sounds and grammar. Frequently traditions are abruptly lost in the 
process and replaced by the cultural habits of the more powerful group. For these reasons, among 
others, it is very important to the community itself that its language survive. When a language 
disappears a people history passed down through its language, so when a language disappears, it may 
take with it important information about the early history of the community. 

 
It is true that cultural identity is universal to any community it gives a historical background 

of the people and unites them irrespective of their place and region. The socio-cultural changes 
among the tribal communities have no doubt empowered the tribal’s; however their cultural identity 
is under severe stress by the dominant forces of the society. Now they are unable to come out of it. In 
this respect they have to look back to revive their language and culture. 
 
 Problems Identified  
 
 Lambadas speak Lambadi language and their language has been affected by other dominant 

languages in the mainstream society especially Telugu and English. The new generation 
Lambadas don’t have much aware of their language and cultural background. 

 Since majority of the Lambadas live in urban and cities unknowingly they are trying to leave 
their own language and culture and adapt other dominant languages and popular culture. 

 Majority of The new generation of Lambadas trying to imitate the popular culture through their 
dress code, attitude, food habits, and ways of living. 

 With the rise of English medium schools everywhere in the towns and villages new generation of 
lambdas sending their children in English medium schools this results in their lack of awareness 
in their language it affects their language and culture. 

 It is evident that majority of the Lambadas had already left their food habits, dress code and 
marriage system and following Hindu cultural system. 

 In most of the places, Lambadas left their cattle, bullock carts, and depending on technology for 
their agricultural work. With the increase of educational opportunities new generations of 
Lambadas trying to leave their traditional culture and heritage. 

 With the impact of rapid growth in technology and education they are trying to change their life 
style and adapting new and western culture in the name of development. Majority of the new 
generation Lambadas going to other places in search of educational and job opportunities. 
Earlier, before the independence they live in settled places called thandas now gradually their 
thandas have been transformed into villages and living in the mainstream society. 

 Lambdas differ from other communities in terms of their language, dress, and culture but there 
is a change in these three aspects. So in a way they are losing their identity of Lambadas. 

 Since they live in the main stream society in most of the places, majority of the Lambadas trying 
to change their attitude towards their language and culture. 
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 Their language, culture and identity are slowly taking a different turn in this modern society in 
the process of globalization. In this context their opinion will be sought on globalization and its 
impact on them. 

 
The Point of View 
 

 The main objective of this research is to focus on the following issues related to Lambada 
language, culture and identity.  

 Few thandas will be selected and visited meeting the people both old and new generation; 
educated and uneducated to take their opinion regarding their language, culture, rituals and 
other activities related to their identity.  

 To find whether globalization has changed their life-style or they are any other reasons behind 
their identity crisis? What is the impact of globalization in their language, culture, and identity? 
How they are considered by the other dominant group in the society and their language on 
them? 

 How many of them like to speak in their mother tongue in public. How do they feel when they 
speak with non-Lambada in public places? Their opinion about the impact of globalization on 
linguistic and cultural change 

 Old generation and new generation especially youth will be asked questions regarding their 
education, language, culture, old traditions and attitudinal change. To know more about their 
attitude towards Lambada language and culture with regard to other dominant languages such 
as Telugu and English. 

 Whether they really are interested to change their language and culture or it is society that 
brings change in their language, culture and identity? 

 Whether they like to be identified by their community in the main stream society or they are 
interested to adapt the popular and western culture? 

 The focus will also be on how many of Lambadas like the impact of globalization and how many 
don’t? If they like, then why? If they don’t like, then why not? Questions also will be on what 
kind of linguistic and cultural changes are happening in their community? 

 All these questions will be asked to them to give a get their feedback and opinion. 
 
Objectives  
 
 To make them aware certain linguistic and cultural hegemony in the mainstream society. 
 To avoid their linguistic and cultural hesitation with regard to other dominant languages and 

culture in the society. 
 To revive their language and culture and maintain a balance between Lambada language as well 

as other languages in a multilingual society. 
 To make them maintain both traditional and pop culture but not to adopt the other culture 

completely. 
 To bring a change in the new generation of Lambadas in their attitude towards their language, 

culture and identity and they perceive the world. 
 To know what kind of identity they have in the multilingual society with regard to other 

communities. 
 Whether the new generation of lambdas, (especially youth) are able to speak their language 

perfectly or not? How much they know about their language, traditional culture and heritage. 
 
These are some of the objectives to focus on the Lambadas. 
 
The Details of the Research 
 

Based on the data or information given by them, then the focus will be on how to avoid these 
influences of globalization and how to revive their linguistic and cultural identity to pass to the 
future generations. Referring to books will give the additional information for the research. In this 
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modernization technology plays an important role in every aspect of their life. In this context there is 
a need to explore the reasons and take their opinion. The reasons on why they want to have their 
traditional identity or they want to change their identity in terms their language and culture. 
 

Interviews will be conducted to both old and new generation of Lambadas and take their 
opinion regarding their language, culture and identity.  The research deals with the reasons behind 
their loss of linguistic and cultural identity.  
 

On the one hand there is a rapid development in all the sectors of the world and on the other 
hand there is no foods, water, transport facilities in some thandas. They are still living in poverty and 
they are unable to access the education, and other governmental schemes. There is a need for the 
educated, uneducated and old and new generation of Lambadas to know about them.  Based on their 
opinion a theoretical work will be produced related to their language, cultural identity.  
 
Conclusion  
 

In the process of globalization Lambadas are losing their identity, in terms of their language 
and culture. Their traditional occupation, family structure, marriage system and song culture has 
been changing form the past two decades in this regard they are forced to re-examine their identity 
by globalization.  Things have changed rapidly in a short period of time. People do not have enough 
time to comprehend and digest all these changes. The term globalization had brought changes based 
on commonly accepted values, beliefs, trends and views of the Lambada community. Globalization 
phenomena will continue to stride into the future. In this respect it is an urgent task to examine the 
affects and balances of globalization process, and find a way to promote both regional cultures and 
global values. Greater efforts have to be made to find a sustainable environment for regional 
cultures. The effort is to bring change in their attitude towards their language and culture.  

 
This research will bring a balance between local cultures and globalization. The cliché ‘think 

globally and act locally’ may be still relevant here. Tuhus-Dubrow (2002) has observed that a 
language is considered endangered when it is no longer spoken by children only some handful of 
elderly speakers and left to extinct when it is no longer spoken. In Nigeria, the indigenous languages 
are rendered impotent, because, English language is the official language of the country. 
Globalization has made English language a predator language. The hope is that this research will 
throw a light on them and some change in their language and culture. This research will help the 
next generation to study in this area. 
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Vowel Sound Change in Progress: A Cross-Generational Study 
of Navaron Dialect 
Sajib Kumar Ghosh 

 
 

1. Introduction 
 

The paper, by observing how vowel variants have been transmitted over three age groups of 

speakers, intends to settle on where the vowel sounds of Navaron dialect and the Standard Bangla 

differ. It studies three successive generations of fifteen adult speakers ranging in age from 16 to 65 

years in a narrowly defined dialect region of Bangladesh i.e., Navaron (1). Dialect, as we know, is a 

variety of a recognized or official language. In essence, changes in phonetic, phonemic, 

morphological, and syntactic structures of the standard language often give birth to different 

dialects. Navaron Dialect is an extension of what we know from Linguistics Survey of India as Jessore 

Dialect. Banglapedia puts forward four dialect clusters in which Jessore Dialect is placed in the ‘b’ 

category of East Bengal Dialect Cluster (2). Some other discussions on Jessore Dialect were published 

in different papers and journals but no analysis is found. Therefore, they are not resourceful enough 

to be cited in the present research. Therefore, this paper targets to execute a thorough analysis of the 

vowel sounds of three generations of Navaron Dialect Community, recognize the perceptible 

differences between this dialect and standard Bangla language and finally develop an inventory by 

vowel plotting that is, by locating the found vowel sounds in quadrilateral diagram.  

 

Before diving deep into the analysis of the sounds of Navaron Dialect, a preface of it is a 

prerequisite. Based on the information retrieved from ethnologue.com a preface is developed and 

presented below: 

 

 

 

 

 

     

 

Figure 1: Origin of Jessore dialects. 
 
 

1.1 Origin of Navaron Dialect 
Navaron is one of the biggest unions and the heart of Sarsa Upozilla under Jessore District. 

There is no noteworthy reference about the selection of this name. It is very adjacent to the 

Bangladesh-India border. As a consequence, Navaron becomes the dwelling place of many refugees 

from the West Bengal of India. Most of these refugees settled here around sixty to seventy years 

back. These new people, with a new variety of Bangla dialect, have been interfering a lot into the 

existing dialect. For this reason, Naaron Dialect can be a potential material to be studied to identify 
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different linguistic changes. The following diagram shows the preface of Navaron Dialect 

particularly. 

 
 

 

 

Figure 2: Origin of Navaron dialect. 
 
 

2. Brief Discussion on Standard Bangla Vowel Inventory 
 

A number of studies based on articulatory phonetics (3) have been accomplished regarding 

the articulatory and acoustic properties of standard Bangla vowels. H. Abdul (1967) proposes the 

following monophthongs(4): ই /i/, এ /e/, এযা /ӕ/, আ /a/, অ /ɔ/,  /o/,  /ou/, উ/u/ (p. 12-35). He 

also suggests that these phonemes can be nasal in Bangla but they are less frequent. A.K.M. Morshed 

(2002) shows the following monophthongs: ই /i/, এ /e/, এযা /ӕ/, আ /a/, অ /ɔ/,  /o/, উ /u/, ই ঁ/ĩ/, এ ঁ

/ẽ/, এযা ঁ/æ/̃, আ ঁ/ã/, অ ঁ/ɔ̃/, ঁ /õ/, উঁ /ũ/ (p. 219-237). Similarly, H. Daniul (2002) presents us with the 

same number of monophthongs (p. 81-93) like H. Abdul (1967). On the other hand, according to A. 

Z. Imtiaz (2001) standard Bangla has the following fourteen monophthongs: ই /i/, এ /e/, এযা /ӕ/, আ 

/a/, অ /ɔ/,  /o/, উ /u/, ইঁ /ĩ/, এ ঁ/ẽ/, এযা ঁ/æ/̃, আ ঁ/ã/, অ ঁ/ɔ̃/, ঁ /õ/, উঁ /ũ/ (p. 67-91). Several other 

studies explicate Bangla diphthongs based on articulatory phonetic technique. Two studies by 

Hossain et al. (2004, 2005) explain acoustic properties of Bangla vowel sounds. Several other studies 

also point out acoustic space of Bangla vowels but these studies do not have any discussion on nasal 

vowels and diphthongs. However, any use of either acoustic or articulatory phonetic technique in the 

study of the monophthongs of Navaron Dialect is not found. This paper chiefly intends to do a 

comparative study of the monophthongs used in Navaron Dialect and standard Bangla. As it is 

following the acoustic phonetic technique, the nasal monophthongs of standard Bangla have not 

been taken into consideration instead, the first seven monophthongs proposed by A. Z. Imtiaz (2001) 

have been. The following vowel diagram for standard Bangla has been developed on the basis of the 

indication made by A. Z. Imtiaz (2001). 

 

 

 

 

 

 

 

Figure 3: Quadrilateral diagram for standard Bangla vowels. 

In this diagram, symbols like  mark the position of the vowel sounds of standard Bangla. 
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3. Methods of Analyzing Vowel Sounds of Navaron Dialect 
 
The present study seeks to determine the monophthongs of Navaron Dialect and develop its 

vowel phoneme inventory. The cross-generational changes inside the dialect community were 

analyzed to reach the conclusion. A list of dictionary words containing all the seven monophthongs 

of standard Bangla embedded in carrier utterances was chosen for analysis. A possible pattern was 

selected for identifying the list of words. All data were recorded by number of speakers of three age 

groups. Finally, they were studied impressionistically. Three different researchers executed this 

impressionistic study separately and finally, results of these three studies were averaged in 

accumulation. 

 

3.1 Stimuli 

Since the target is to analyze how the seven vowel sounds of standard Bangla are being 

uttered in Navaron Dialect, a convenient sentence containing all the seven vowel sounds was 

selected. The recording includes two sentences though only the first sentence was taken under study 

as it contains seven targeted words which were selected from Byabaharik Bangla Abhidhan (2005). 

Only monosyllabic and disyllabic words were selected. The word patterns were determined very 

carefully like: Vc, cVc, cV, and VcV where V was any one of the target vowels: ই /i/, এ /e/, অযা /ӕ/, 

আ /a/, অ /ɔ/,  /o/, উ /u/ and C is any one of the following consonants: ত /t/, দ /d/, প /p/, র /r/, ক 

/k/, থ /tʰ/, ট /t/, ল /l/. The syllable patterns were chosen in a way that no voiced or voiceless plosive 

comes after the vowel as the vowel before voiced is longer than the voiceless plosive (Pickett, 1998, p. 

87). The selected sentence along with containing words does not violate Bangla syntactic and 

phonotactic constraints. 

 

 3.2 Deciding the Speakers 

Firstly, both the selected male and female speakers were divided into three age groups or 

generations: Young-Adults (16-25 years), Adults (25-45 years) and Post-Adults (45 years plus). The 

age of young adults starts at 16 years because the government of Bangladesh declared 16 years the 

minimum age for getting married and 18 years for being a voter. On the other hand, the common 

scenario of Bangladesh, at or by the age of 25 years, people start entering into their professional life. 

People of this group generally do not go through any linguistic change intentionally.  For the age 

group “Adults” the minimum age limit was decided 25 years as profession atmosphere is potential for 

various linguistic changes as people have to interact and accommodate with different types of people 

in different socio-cultural ambiances. They intentionally bring out linguistic changes.  The maximum 

limit was decided 45 years as after this age people do not bear strong possibility of having linguistic 

changes. People older than 45 years were put into the age group named “Post-Adults”. These people 

bear fossilized linguistic structures which are not potential for further changes or developments. 

This is how the whole population of Navaron Dialect was divided into three generations mentioned 

above. 

 
Each group contained five speakers; three males and two females. None of the speakers was 

reported to have speech disorder. Before recording, the each and every participant completed a 

questionnaire on their biographical and language backgrounds and read the test words once. The 

questionnaire was designed to check none of the participants was born and brought up outside the 

selected dialect community. 
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3.3 Recording Procedure 

Utterances of individual participants were recorded in a noise free place using Shure KSM10 

microphone and a Tascam (HD-P2) solid-state recorder. Before this audio recording, every 

participant had completed the questionnaire. The speakers were asked to maintain a convenient 

distance from the microphone so that unnecessary hissing sounds could not get into the 

microphone. In this way, the recorded tokens were digitized at a sampling rate of 44.1 kHz and saved 

as 24-bit resolution and stored as wave format so that these could be further used in acoustic 

measurements using various technical tools. After the completion of each recording, the moderator 

checked for any wrong pronunciation and if so, the speaker was re-recorded. After collecting all the 

recordings, the uttered sentence of each speaker was split into small sounds/words using the 

software WAV Cutter 1.0. This was done to ensure a careful focus on each of the target vowel sounds.   

 

3.4 Analysis  

Total 7×15= 105 (one sentence containing 7 vowel sounds × 15 speakers) segments were 

analyzed in this study. The study considered a set of segmentation criteria of beginning and ending 

position of each class of phoneme which is proposed by R. Scarborough (2005) in a lecture. The 

starting position of the vowel was the preceding stop release, if there was one; else onset of complex 

voicing. The end position of the vowel was the offset of higher-frequency components.  

 

3.4.1 Young adults (age group 16-25 years). The recorded sounds of this age group were 

analyzed carefully to determine the position of the each of the vowel sounds in the quadrilateral 

vowel diagram. As we know, this group consisted of five speakers, two females and three males; 

majority was counted in case of utterance deviations among speakers. The following diagram posits 

the utterance place of the target vowel sounds of this age group with the symbols like  where 

symbols like  mark standard Bangla sounds. 

 

 
 

 

 

 

 

 
Figure 4: Quadrilateral diagram locating the vowel sounds uttered by young-adults. 

 
 

3.4.2 Adults (age group 25-45 years). Speakers of this age group did not vary in a large scale in 

their utterances of vowel sounds. After analyzing the utterances of five members of this group the 

following vowel diagram was developed by averaging the findings. Here symbols like  stand for this 

age group where symbols like stand for the standard Bangla sounds. 
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Figure 5: Quadrilateral diagram locating the vowel sounds uttered by adults. 

 

3.4.3 Post-adults (age group 45 years plus). The common features of the representatives of 
this generation regarding the acoustic characteristics of vowel pronunciation are shown in the vowel 
diagram below. More or less all the five speakers, three males and two females posited similar 
qualities. In case of varieties, majority was given priority.   

 

 

 

 

 

 

 

Figure 6: Quadrilateral diagram locating the vowel sounds uttered by post-adults. 
 

In the above diagram symbols like  indicate the utterances of representatives of this age group 
whereas symbols like stand for standard Bangla sounds as usual. 
 

4. Results and Discussions 

Before presenting the final results, this paper intends to present the cross-generational 
variations found among the selected three generations.  

4.1 Cross-generational variations: It presents cross-generational displays of mean relative 

positions of all seven vowels as well as their variations in a diagram below. 

 

For the back vowels অ /ɔ/,  /o/, উ /u/ and the central vowel আ /a/, the three generations did 

not demonstrate any dissimilarity. All of the sounds were produced from the same acoustic space. In 

the above diagram the position of these vowel sounds are marked by the symbols like . A potential 

glide from উ /u/ to ই /i/ that is উই /ui/ was also found without any variation among these three 

groups. This glide is marked with the symbol   in the diagram. 
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Figure 7: Diagram locating the vowel sounds uttered by young-adults, adults and post-adults. 

 

For the case of two front vowels এ /e/, এযা  /ӕ/, no difference was identified between the first 

and second generations, though the third generation slightly varied. These two vowel sounds were 

found a bit retracted and tensed in the sounds of the third generation. Position of these vowel 

sounds are indicated by the symbols like (first generation) and  (third generation). For the 

sound ই /i/, all the three generations slightly varied among themselves. The third generation 

presented us with the most front and shortest sound in comparison to the others where the second 

generation presented it which was comparatively more back and longer than the third one. Here, the 

first generation sound was the most back in comparison to the others. Similar to the other diagrams, 

symbols like and  indicate first and third generation sounds respectively and symbols like  

locate the second generation sounds.  

 

Another glide from  /o/ to ই /i/ that is ঐ /oi/ was also found which presented perceptible 

variations among the three groups. The glide was found very strong in the utterances of the third 

generation speakers where the first and second generation exhibited general glides. The symbols , 

, and  point out the glides of first, second and third generations respectively in the diagram. 

 

4.2 Dialectical deviation The cross-generational study examined the vowel sounds separately 
and presented us with a comparative analysis. The results found in that investigation help us out to 
develop a common quadrilateral vowel diagram for Navaron Dialect by averaging and middling the 
position of the vowel sounds presented in figure 8. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 8: Quadrilateral diagram plotting the vowel sounds of Navaron Dialect. 

 
The above quadrilateral diagram was developed demonstrating the position of the seven 

vowel sounds of Navaron Dialect. This diagram presents us with the front, back, low and highness of 

the vowel sounds. The symbols like  mark the position of the vowel sounds of Navaron Dialect and 
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the symbols like  mark the standard Bangla vowel sounds where the symbol like  marks 

the vowel glide found in Navaron Dialect. 

 

It is evident in the above diagram that the vowel sounds of Navaron Dialect deviate from the 

standard Bangla. The sound ই /i/ is comparatively fronted and tensed in this dialect. It confirms its 

position in between the standard Bangla sound ই /i/ and the cardinal vowel /i/. The sound এ /e/ of 

this dialect is found to be slightly retracted and laxed in comparison to the standard Bangla sound এ 

/e/. But the sound এয  /ӕ/ of this dialect is highly retracted. It seems to slide towards the center. The 

central vowel আ /a/ does not vary from the standard. Unlike the standard sounds, অ /ɔ/,  /o/ and উ 

/u/ seem to be a bit fronted. 

 

4.2.1 Diphthongization. The above diagram also presents us with a very exciting deviation of 

Navaron Dialect; the diphthongization tendency of two vowels  /o/ and উ /u/. The research found 

in the recorded material that when each of the two sounds preceded a consonant which was 

followed by the vowel sound এ /e/, they glided towards ই /i/. This glide remained very strong for the 

sound  /o/ but normal for উ /u/.  

 

5. Conclusion 
 

This study thus far analyzed and described the vowel sounds used in Navaron Dialect. 

Through a cross-generational study, this venture developed a quadrilateral diagram specifying the 

position of all the seven studied vowel sounds of this dialect. The study did not remain confined into 

only the cross-generational variations found inside the dialect community; it also explored how 

these sounds had been deviated from the standard Bangla. Finally, the study established the position 

of seven pure vowel sounds in the diagram and also identified the diphthongization tendency of two 

monophthongs in particular contexts.  

 
End Notes 
 
1. Navaron, the biggest union and the heart of Sarsa Upozilla under Jessore District of Bangladesh. 
2. According to Banglpedia, East Bengal dialects include those of (a) Dhaka, Mymensingh, Tripura, Barisal, and Sylhet, 

as well as (b) Faridpur, Jessore, Khulna. 
3. Articulatory phonetics is a branch of phonetics which studies how humans produce sounds through the interaction of 

different speech organs. 
4. The term ‘monophthong’ refers to pure single vowel sound. 
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What do Stakeholders Think about Language Assessment? 
J.  John Sekar  

 

 

Background of the Study 

 

English in India is learnt in an institutional ambience.  In other words, it involves teacher and 

teaching, learner and learning, testing and assessment, grading and monitoring, vision and mission, 

administrators and their commitment, parents and their responsibilities et al.  Moreover, ethics of 

pedagogy demands that anything that is learnt needs to be tested.  Testing serves as a kind of reliable 

feedback mechanism to assessment of quality and quantity of learning, of teaching strategies, of 

curriculum planning, designing, and of implementing.  Contrary to such pedagogical understanding 

and insights, assessment seldom follows testing in the context of English language teaching in India. 

It is partly due to the system where those who teach do not decide on what to test, how to test, and 

who to test, and even if they test, they do not assess their testing.  Valuation takes place but 

evaluation seldom follows it. This is symptomatic of a kind academic affliction and it is manifest not 

only in affiliating but also autonomous systems of higher education.  It is normally presumed that 

teaching-learning process of English comes to its logical end with Formative and Summative testing.  

The tangible data provided in the form of marks and grades to each individual student and the 

collective performance of the class as a whole, it is commonly assumed, are sufficient to parents, 

teachers, and administrators.  Students continue to silently suspect the outcome of testing since it 

does not help them in the act of communication in unpredictable real life situations.  Prospective 

employers constitute the largest body of consumers of such testing outcomes since marks/grades are 

the only indicator of graduates’ performance on examinations.  Ironically, they are the most 

disillusioned segment of society since such scores and graduates’ actual communicative potentials 

and abilities do not match.  In fact, they fail to demonstrate their communicative efficacy.  ‘If testing 

and teaching are assisted by assessment’ and ‘if communicative capacities or the so called contents of 

language curriculum are assessed’ are the two questions that are either sidestepped or ‘unnoticed’ by 

those who otherwise ought to ‘notice.’  
 

Research Questions 
 

The study addresses the following research questions: 

1. What are language attitudes? 
2. Is there any difference between testing & assessment or valuation & evaluation? 
3. Why is there a mismatch between testing scores and actual communicative competencies? 
4. What do the stakeholders—learners, teachers, parents, and administrations—think about 

language assessment? 
 

Research Hypothesis 
 

“Attitudes of parents and administrators can positively influence language assessment of 

learners by teachers” is the only hypothesis formulated for its validation in the study.  

 

Review of the literature 
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Brown & Abeywickrama (2010) treat assessment as integral to the continuous cycle of 

teaching and learning.   

 

Cohen (1994) lists specific reasons for assessing student learning and categorizes them under 

administrative, instructional, and research functions. Brown (2005) discusses three types of 

assessment: achievement, performance, & proficiency.  Genesee and Upshur (1996) identify the 

essential components of evaluation: purpose, information, interpretation, & decision making.   

 

Research Design and Results 

 

Based on the research directions and findings in the existing literature on language 

assessment and personal experiences of teaching and testing English for more than a quarter of a 

century, four attitude questionnaires were prepared and administered among 10 MPhil students, 10 

parents of II MA English literature students, 10 teachers of English whose average age is 32, and 10 

administrators who include Principal, Vice Principal, Bursar, COE, and Deans and Additional Deans 

of the College where the researcher is currently working.  All the subjects were chosen at random on 

a voluntary basis without causing any prejudice and bias.  Each of the four questionnaires had a 

varying number of statements with the sole task on the part of subjects to prioritise them. 

 
Table 1: Parents’ Attitude 

Purpose of assessment 1 2 3 % 

To find out what son/daughter is learning in a course 2 5 3 20 

To know the progress that he/she is making in a course 5 2 3 50 

To evaluate how well he/she is achieving the course goal 3 3 4 30 

 

Table 1 shows that fifty percent of parents attach importance to learning as a process and 

constant monitoring of students’ longitudinal progress and a meagre 20% of them are concerned 

about the learning of the contents of a language course.  They can distinguish between a language 

course and a content course.  It is an irony of context-situation that the majority of language 

teachers treat language course like a contents course.  It is gladdening to learn that 30% of parents 

expect assessment to conclusively verify the instructional purpose in terms of the course goals being 

achieved.   

 
Table 2: Administrators’ Attitude 

Purpose of assessment 1 2 3 4 5 % 

To determine if students receive for completing a course - 4 3 2 1 40 

To award special academic achievement honours  2 - 3 4 1 40 

To report academic achievement to universities 2 1 2 - 5 50 

To hold students and teachers accountable for meeting local, state, national standards 2 3 1 2 2 30 

To evaluate the effectiveness of instruction 4 2 1 2 1 40 

 

 

Table 2 illustrates the response of administrators to the purpose of language assessment.  

Their attitude is one of administrative contingency in the sense that they are overwhelmingly 

concerned about the image of the institution within the university system.  40% of administrators 

view the instructional function of assessment, 30% to account for standards at different levels.  It is 

really heartening that administrators accord the least priority to the award of degrees. 
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Table 3: Learners’ Attitude 

Purpose of assessment 1 2 3 4 5 % 

To determine if I have met the instructional objectives of a course - - 5 3 2 50 

To evaluate how well I am performing in a course 1 1 2 3 3 10 

To indicate my strengths & weaknesses in knowledge & skills 5 3 -  - 50 

To verify my self-evaluation of knowledge & skills 2 3 2 1 1 20 

To set goals for future learning 1 2 1 2 4 10 

 

Fifty percent of learners expect testing and evaluation to indicate the extent to which they 

have succeeded or failed in acquiring knowledge and skills.  The instructional purpose of assessment 

in terms of determining learners’ achievement of course objectives receives third priority for fifty 

percent of learners.  Only 10 percent of them consider assessment as a means of setting goals for 

future learning.   

 
Table 4: Teachers’ Attitude 

Purpose of assessment 1 2 3 4 5 6 7 % 

To determine if learners have met the instructional objectives 5 - - 2 2 - - 50 

To alter instructional approach as & when needed 1 2 4 - 2 1 - 40 

To plan the next steps in instruction - 5 3 - - 1 1 50 

To gather information for reporting purposes (marks) - - 2 1 3 1 4 40 

To identify the appropriate level for a new student (placement) 4 - 1 3 - - 2 40 

To determine whether or not a student meets program requirements 
(certification) 

- 1 1 - 1 5 2 50 

To motivate learners to study and make steady progress  1 2 - 2 5 - - 50 

 

It is gladdening to observe that at least half of the teaching fraternity assign top priority to 

assessment to inform teachers if learners have met the instructional objectives.  There must be a 

correlation between instructional objectives and outcome of assessment in terms of learners’ 

achievement.  Again fifty percent of teachers believe that assessment helps them plan for changes in 

instructional methods though it is their second priority.  Fifty percent of teachers do not ignore the 

administrative purpose of assessment in terms of certification though they consider it as their sixth 

priority.  Unfortunately, just 20% of them think that their first priority is either to alter instructional 

approach or to motivate learners to study and make steady progress.   

 

Theoretical Reflections 

 

People’s attitudes toward languages are hard to measure since they do not declare what they 

attitudes are.  Attitudes, both positive and negative, are neither given nor static, but change 

overtime.  In fact, it can be transmitted from one generation to another as influenced by a host of 

factors, such as people, experiences, and domains.  Language attitudes are the feelings that people 

have about a language.  Allport (1954: 45) defines an attitude “is a mental and neural state of 

readiness, organized through experience, exerting a directive or dynamic influence upon the 

individual’s response to all objects and situations with which it is related.” The implications are that 

attitudes can influence an individual’s response to attitude objects like language.  Moreover, they can 

affect second language learning as well.  Commenting on the influential role of language attitudes in 

learning second language, Baker and Jones (1998: 174) affirm that “attitudes to languages are 

regarded as an important barometer, providing a measure of the climate of the language.”  

 

There are a number of terms that are interchangeably used when one discusses language 

assessment.  They are assessment, testing, and evaluation.  There can be fine distinctions between 



October 2016                2278 - 0742 
 

Volume 5 Issue 3 78  www.ijells.com 
 

them.  For instance, assessment and evaluation can go together in the sense that they follow testing.  

In other words, testing logically leads to them.  Testing can be either formative or Summative or 

both.  It can be criterion-referenced or norm-referenced.  A critical reflection over the outcome of 

testing is what is meant to be assessment or evaluation.  Language assessment is functional as well.   

 

Language assessment instruments can be understood in terms of functions or purposes that 

they serve.  According to Jacob, Zingraf, Hartfiel, and Hughey (1981), there are twelve functions of 

language assessment at three interlocking levels: five administrative purposes (assessment, 

placement, exemption, certification, promotion), four instructional purposes (diagnosis, evidence of 

progress, feed-back to the respondent, evaluation of teaching or curriculum), & three research 

purposes (evaluation, experimentation, knowledge about language learning and language use).  

Hence, assessment is a process in which teachers, administrators, and researchers are involved for 

any one or a combination of functions.  Sometimes, the teachers in the case of an autonomous 

college can be administrators and researchers.  It is important to empirically verify and clarify if 

average tertiary level English language teachers are aware of these purposes of English language 

assessment so that they can be part of professionals.   

 

Assessment can be either norm-referenced or criterion-referenced in the sense that students’ 

performance is assessed in comparison with each other in class or the extent to which students have 

met instructional objectives.  Both types can aim at assessing students’ acquisition of communicative 

competence which, according to Canale and Swain (1980), consists of grammatical competence, 

discourse competence, socio-linguistic competence, & strategic competence.  Strategic competence 

is compensatory in the sense that “the verbal and nonverbal communication strategies that may be 

called into action to compensate for breakdowns in communication due to performance variables or 

due to insufficient competence” (30).  But Bachman and Palmer (1996) provide a theoretical model of 

strategic competence that consists of four components that become part of test-taking strategies: 

assessment (learners assess which communicative goals are achievable & what language sources are 

needed), goal-setting (learners identify the specific tasks to be accomplished), planning (learners 

recall relevant items from their language resource for use), & execution (learners implement the 

plan).   
 

Assessment should promote and assess proficiency in second language learning.  

Traditionally, assessment aims at evaluating learners and assigning them grades.  On the other hand, 

the new paradigm proposed by Shrum and Glisan (2010) identifies the following purposes of 

assessment: learners’ progress in proficiency; improve learners’ performance; evaluate instruction 

and course; & make smooth connection instruction and assessment.  Proficiency assessment assesses 

overall ability in listening, speaking, reading, and writing.  It does not assess the contents of a unit or 

lesson or course.  In other words, it aims at assessing what an individual can do with LSRW in real-

life situations without any rehearsal.   

 

There is a functional difference between Formative and Summative assessments.  Formative 

assessment is an assessment for learning.  It has dual functions.  First, it indicates to both teacher 

and learner how well the objectives of a unit have been met.  Two, it allows teacher to adjust 

instruction required for improving learning.  On the other hand, Summative assessment is an 

assessment of learning.  It plays the role of indicating to both the teacher and the taught how well 

the learner has achieved the multiple goals of instruction over a period of time.  Formative 

assessment takes on many forms, such as quizzes, pair work activities, assignments, tests, 
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homework, informal observation and the like.  Summative assessment is conducted in the form of a 

two to three hour written examination, research projects, formal speeches, demonstration, and the 

like. 
 

Suggestions/Recommendations  

 

In view of the discussion, the following observations can be considered for future research 

endeavours and follow-up actions:  

1. Action research on language course objectives skills-wise can be undertaken 
2. Bloom’s Taxonomy should be integrated into the various language skills 
3. A comparative study of course objectives and language question papers can be done 
4. Assessment exercises should be undertaken after test, examination, and valuation 
5. Views of all stakeholders shall be kept in mind while making assessments of learners’ 

progress 
 

Conclusions 
 

The views of parents and administrators on the object of language assessment are related to 

instructional purposes, and teachers also feel the same.  Hence, teachers ought to reorient 

themselves when they set language question papers and analyse the results.  At present, test scores 

do not guarantee English language learners’ achievement of communicative competency.  The object 

of testing should be to measure their communicative efficacy and not their re-productive capacity of 

units of instruction.  There should be a perfect match between the course objectives of instruction 

and the questions on tests.  The hypothesis stands validated since stakeholders’ expectations are 

essentially the same and influence each other’s views positively.   
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ENGLISH & COMMUNICATION SKILLS 

Fostering Individuality through Thinking & Communication 

Skills With Reference to R. W. Emerson’s Works 
Aravind Babu Chilukuri & Kalyana Chakravarthi Thirunagari 

 

  

Introduction 

 

The authors have implemented some of the methods of R.W. Emerson into the classrooms as 

he emphasized on self enquiry and individual freedom. Emerson (1839) says, “We are shut up in 

schools, and colleges, and recitation -rooms, for ten or fifteen years, and come out at last with a bag 

of wind, a memory of words, and do not know a thing.” In the classrooms only words are given 

importance. But, the word water is not water in reality. How scholars can get practical exposure? Is 

the classroom success has anything to do with life? Is the system helping them to create melody, 

spontaneity, rhythm, truth, beauty and bliss in the lives of students? Will it make a balanced 

individual? Emerson emphasizes on Man thinking.  

 

Emerson gives a clarion call regarding monotonous classrooms and substandard theory 

classes as they have become factories of unproductive systems. According to Emerson, these 

methods are not creative. He (1837) says, “But they can only highly serve us, when they aim not to 

drill, but to create. He gives importance to action.  

 

 Background 

 

As per the researchers, most of the students are accustomed to accept things as it is and they 

pretend that they understand the subject. But, when they are questioned to explain, they seldom 

give proper answers. This is the reason why the researchers have combined thinking skills with 

communication skills. This can help in bridging the gap between needs of the market and classroom 

learning.  

 

Thinking skills 

 

Thinking skills are important in all subject areas in the curriculum. Most of the students fail 

to acquire the verbal foundations for learning. For this reason, increasing numbers of students fall 

short of abilities as they continue throughout the academia. This work responds to calls for 

principles and teaching practices that address the worldwide problem of increasing literacy skills. It 

draws on educational research and extensive experience with classroom practices to explain 

important principles for increasing skills. 

 

In contrast to reading, less definitive scientific research is available on the other four 

language skills (1) for this reason; the limited research is supplemented here with the insights of 

experts and educators with long and varied experience in the teaching of language skills. This work is 

based on research carried out primarily in an engineering college. The research, however, focuses on 

thinking skills as well as the aspects of language skills that are common to all. The practices 

presented here are likely to be generally applicable to all as the principles should be assessed with 

reference to local conditions and adapted accordingly. 
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Mayer and Salovey (1990)(2) who offered the first formulation of a concept called “emotional 

intelligence.” Previously, the power of IQ as the standard of vivacity in life was unquestioned; a 

debate emanated over whether it was set in our genes or due to experience. Some of the great 

thinkers have paved a new way of thinking about the elements of accomplishments of life. Daniel 

Goleman (1995) made the title of this book in 1995. Like Mayer and Salovey explores how emotions 

are regulated in the brain. 

 

Edward De bono, published Lateral Thinking for Management (1971) (3) and Six Thinking 

Hats (1985). Six Thinking Hats is an approach which describes a tool for Group Discussion and 

individual thinking involving six colored hats. "Six Thinking Hats" and the associated idea ‘parallel 

thinking’ provide a means for groups to plan thinking processes in a detailed and cohesive way, and 

in doing so, to think together more effectively. 

 

These two skills – Emotional Intelligence and Lateral Thinking are taught for students in a 

very few schools and colleges. If special emphasis is given in terms of training at B-Schools and 

Engineering Colleges, the students can become ready for employment.  

 

Language Learning  

 

One should provide extensive amount of time for language learning. The teaching principles 

that follow this study promote skills in Thinking and LSRW (4). As the students engage more time to 

study the facts or practice skills, the better they learn; as the students spend their quality time at 

their homes, their level of understanding enhances gradually.   

 

Many studies have shown that extending learning time by lengthening classes, assigning 

project works etc promote language learning. Immigrant and language-minority students and 

students from economically backward, rural, and vernacular languages need much more language 

instruction and more opportunities for practice. Here, the quality of teaching is given importance 

rather than just completing the syllabus. Students need a variety of experiences in LSRW. In colleges 

and in day to day affairs, students face a diversity of circumstances that require language skills. For 

this reason, experience with a variety of LSRW activities in academics can help the learners in 

acquiring the skills to be successful.  

 

Methodology  

 

The students were asked to do a project work on their favorite subjects. Later, they were 

asked to combine the work with six thinking hats in order to focus on logical, positive, negative, 

creative, critical and balanced thinking. This can enhance their thinking skills. Here, they need to 

explore and work together.  

 

The researchers have involved the students in project works, role plays, JAM sessions, 

debates, Group Discussions, and Presentations. Recently, in a B-School MBA students were sent to a 

local weekly bazaar (Manikonda village), to study the unorganized Retail sector. The students 

collected photos, interviewed vendors and buyers, video graphed (5) the entire activity and 

presented to the class, along with a written report, which yielded wonderful skills learning.  
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Recent Research  

 

The presenters have conducted an action research at an Engineering college and a B-School 

in Hyderabad. It revealed interested facts and figures during the study. The students were involved 

in various Role Plays with different situations in 4 phases. Each semester is divided into 2 phases 

which means out of 2 semesters, 4 phases were made for the study.  Later on, they were assessed in 5 

parameters such as: Communication, Interpersonal Skills, Attitude, Creativity and Timing.  

 

Method 

 

150 students of engineering were selected at the rate of 50 students per stream like 

Mechanical, EEE, and CSC. Out of these 50 students per batch, groups were created keeping 2-5 

students per group. These students were given situations to prepare for Role Plays. The following 

table describes the activity in detail. 

 

 

Situation Duration No. of Students Outcome 

Interview Skills  10 mints 2x 10= 20  Body Language eg. Attire, Gesture posture, 
eye contact etc., Listening skills and voice -
vibrancy, rate, pitch and modulations, Oral 
communication, Pronunciation, vocabulary 
etc., Writing skills are improved. 

Railway station  10 mints 2x 10= 20  Creative thinking and critical thinking 
skills improved. 

Selling a product 10 mints 2 x 10= 20  Better presentation skills and analytical 
thinking improved 

Court scene 10 mints 2x 10 = 20  Rational thinking, listening skills improved 

Police station 10 mints 2x 10 = 20   Persuasion skills and analyzing skills 
improved. 

 
Table 1: Methodology and Task division 

 
 
After initial performance, the weak students were identified in the first phase. In the second phase, 
they were trained in 5 parameters given below:  
 
1. Communication 
2. Interpersonal skills 
3. Attitude 
4. Creative thinking 
5. Timing 

 

 
Fig1: Stages of performance 

 
In the 3rd phase, they practiced and improved their performance. In the 4th phase, their performance 
was tested.  

1st Phase 2nd Phase 3rd Phase 4th Phase
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Assessment 
 

While they were doing Role Plays, the faculty observed their verbal, non-verbal and 
attitudinal skills. In the beginning, some students were shy; some students lacked team spirit, 
enthusiasm, interest and some other lacked seriousness, professionalism, time sense and some 
students in communication skills.  In the 3rd phase their performance improved a lot and finally in 
the 4th phase they were much better. 
 
Analysis  
 

The bar graph shows that there is improvement in these parameters. The graph clearly 
indicates that in the 1st phase ‘communication’ was at 25, ‘interpersonal skills’ at 30, ‘attitude’ at 22, 
‘creativity’ at 32 and ‘timing’ was touching 40 vertically.   

 
 

Fig 2: The systematic skill development of students between 1
st

 and 4
th

 Phases. 

 
 
Expected Method 
 
 Apart from general reading, students can be asked to present Book Reviews in the class. 
Usually, books on successful people, ideas, innovations etc., can be given as reading activity. 
 
Future 
 

The future demands a very dynamic syllabus/ curriculum which can enhance the skills and 
knowledge with the right attitude among the students. There is an immediate need to re-visit our 
ways of education system with the right methodology which can be the panacea to all the challenges 
in the academia.  
 

It is very pertinent to understand the needs of a learner. Passive learning has made the 
children lack in initiative as well as focus to achieve something and absence of interpersonal skills. 
Active learning makes the children learn first-hand things and also working with group make them 
learn efficiently. The following picture shows integrated approach of ‘Hard skills’ and ‘Life Skills 
combined with Individuality’. 
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Fig 3: Integration of Hard skills with Life skills and Individuality 

 
Conclusion 
 

Twenty First century workplace requires multi-skilled individuals with leadership qualities; 
hence, there is a strong need to innovate teaching, learning and assessment strategies to benefit our 
career and students’ future. They need to think originally and practically in their approach as per the 
vision of Emerson. 
  
End Notes 

1. LSRW 
2. http://www.danielgoleman.info 
3. http://edwdebono.com 
4. Listening, Speaking, Reading and Writing. 
5. video clips recorded by the students can be shown 
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Language Learning and Learning English for Need-Oriented 
Purposes: A Framework for Professional Communication 
Santosh Agrawal 
 

 

Introduction 

 

Learning a language in a formal way is directly connected to stitching and planning for 

effective and efficient outcome as desired in the procedures. Obviously language teachers and 

program designers are primarily practical professionals little connected to theoretical aspects, 

though in reality as they include a layer of undercurrent of theory in them (H. Stern, Fundamental 

Concepts of language Teaching). The indication here is that they can never completely remain away 

from theoretical aspects. Experts have been inventing a number of theories and theoretical 

frameworks for providing the learners effective atmosphere to learn a language. Designing a 

theoretical basis for providing the learners with an effective framework for learning language is an 

ongoing process. It should never be forgotten that planners and experts who attempt to provide the 

learners with desired atmosphere for learning a language to accomplish a need oriented task must 

keep on adopting more and more specialized approaches, methods and techniques all the time. This 

is the major reason why the concern of the experts is always placed on bringing desired amount of 

learning a language in the targeted groups. This holds truer in course of attempting to provide the 

learners with desired situation in learning a language in a context of a country like Nepal when the 

learning is in the light of need oriented purposes.  

 

It is also relevant here that a brief historical scenario of the atmosphere of learning and 

teaching English language for providing a sound framework for the learners in the modern global 

context of the country is somehow relevant here. Most of the need oriented learners in Nepal find 

this language to be almost a barrier not a desired path to proceed further in their fields. No citizen 

can remain away from science and technology that goes on advancing every moment. This holds true 

even in a country like ours. Several need oriented fields including science and technology, business 

affairs and many more cannot be approached without sound and specific learning of the 

communication skills of the English language. English is the only source language for advancing in 

the scientific technical and business affairs in the modern context of Nepal. This is the reason why, a 

foreign language like English in Nepal is learned for a number of different purposes. The learning of 

English language therefore requires to be specified according to the specific needs of the professions 

and the learners. The planners, teachers and experts concerned are bound to take this view seriously 

in order to bring the desired extent of learning in the learners. The focus is also on the need oriented 

approach for designing English language learning atmosphere for the targeted learners. The purpose 

of the article is to provide the planners teachers and even the learners in general with a sound 

framework in course of learning and teaching English for various need oriented purposes. 

 

This article will serve as a means for the learners and the planners to make the English 

language learning environment more useful effective and efficient in the changing context of the 

country. Obviously the present article is branched into three sub divisions- 

 

1. Language learning in general, 

2. English language learning for need oriented purposes and 
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3. Planning language learning courses with a view to provide the learners and planners a framework 

for professional purposes. 

 

1.0) Language learning in general 

 

The term language learning in general is associated with two major factors-language learning 

concept and language learning context in relation to the actual practices intended towards learning a 

language.  

 

1.1) Language learning concept 

A concept of learning a language is inevitably connected to the concept of teaching especially 

in the context of formal language learning. A concept of learning or teaching a language is connected 

to theory in a broader sense. The concept of language learning therefore can be divided into two sub 

divisions- Concept of theory and language, and concept of learning. 

 

1.1.1) Concept of theory and language 

The concept of theory as used here is slightly different from the real senses of the term, due 

to the major reason that teachers are practical persons less connected to theories. This does not 

mean that teachers can remain totally aloof from theory mainly because they happen to use theories 

in their real practices of language teaching and learning. So far there are a huge number of theories 

propounded in relation to language learning and teaching in spite of the reality that no theory is so 

far totally comprehensive and consistent. According to (Brown) “a full theory of second language 

acquisition has yet to be constructed”. As stated earlier, formulating a theory of language learning is 

still an ongoing process. A number of disciplines like Linguistics, Psychology, and Sociology have 

been contributing towards it. In a word the term “theory” implies here ‘simply the thought 

underlying language teaching’ (Brown). This means that no teacher can totally ignore the 

fundamental concept of language learning and teaching to move smoothly in his/her profession. 

No learner can learn a language to a satisfactory measure without having the basic concept of the 

language. It is reasonable to consider the linguistic concept of language here better than others as 

linguistics endeavors to attempt systematic study of language. Although the term language sounds to 

be simple in social context, it is in fact full of layers of complexity (Lado). No theory so far has been 

totally successful to visualize it in satisfactory way. So far there is huge number of views on the 

nature of language in spite of several shortcomings in them yet language learners as well as the 

language teachers and planners should not disregard any view in order to go ahead in their 

profession smoothly. In a sense language is rule governed and creative. It is a complex system of 

systems with its major quality that language is a tool for communication. It is ‘primarily an 

instrument of communication’ (ibid). In a process of learning a language, the contribution of 

theoretical linguistics cannot be ignored as it facilitates in identifying several aspects of a language 

including phonology, vocabulary, syntax and discourse. In fact the concept of language promotes the 

pace of learning a language in a desired way. It is always advisable o choose a concept of language 

that deals with the communication aspects rather than the others. 

 

1.1.2) Concept of learning  

Although the term language looks to be very simple it has challenged a number of experts in 

several fields including linguistics psychology sociology and philosophy. No theory of learning a 

language has been satisfactory in referring a plan for learning a language. The term language is 

embedded with a number of complexities but in practice a child can master it within a very short 
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period of time. The capacity of a normal child in mastering the language has been a source of several 

concepts and theories of learning to a number of experts in the globe. Several experts including 

(Brooks) (W. F. Mackey) take it to be simply a matter of practices done by the learners. Several other 

experts view the language acquisition of a child in a different way. The experts connected to the 

contrastive approach to learning language indicates that the learner is connected to the concept of 

inter language. They maintain that the learner of a language by getting the vision of the internal 

problems of the language. The learner attempts to have an assumption of all the elements of the 

languages-native and the target. Furthermore, a child learns a language by building a theory of the 

rule-system of the target language.  

 

Among several concepts of learning associated with several disciplines, the psychological 

study approach of the learning process has largely affected the existing concept of learning which 

according to (H. Stern, Fundamental Concepts of Language Teaching) ‘includes all kinds of language 

learning for which no provision is made through teaching’ . A successful language learner, for 

example the child of a native language, does not acquire only the set of habits as explained by the 

Behaviorist Psychologist but he/she acquires competence in addition. This does not mean that 

practice is insignificant in learning a language; several aspects such as vocabulary and phonology 

demand the skills of imitation in the learner. In fact experts these days maintain that there are two 

main concepts of language learning- audio lingual concept of learning and cognitive code learning 

concept for learning a language, second or a foreign one. The formal is grounded on behaviorist 

approach whereas the latter one gestalts psychology.  

 

A better program for learning a language like English in Nepal requires taking all these 

considerations into account and both the behaviorist view and the cognitive one need to be 

reconciled in it for better results. 

 

1.2) Language learning context 

Every human being today requires learning a second or a foreign language to lead his/her life 

smoothly. The provision of modern scientific outcome in the area of language learning can be a 

helping hand for it. The modern provision of language learning and teaching programs intended to 

bring about maximum amount of learning in the learners in accordance with their specific needs can 

be entertained for it. The methods of language teaching and techniques adopted by the teachers in 

the programs play the vital role towards it. The programs chosen should aim at providing the 

learners with the desired language skills with minimum efforts in the shortest possible duration. A 

learner of a language requires participating in the learning programs to a maximum possible extent. 

Only after making a considerable study of the language learning and learning programs, the study on 

language learning in response to learning English for need specific purposes in professional fields can 

be approached to a required extent. The theoretical framework thus formulated can contribute a lot 

in carrying out a study on professional communications with the use of English language in Nepal. 

Language learning being a series of activities to be performed in order to master the desired skills of 

the language, the language and teaching programs should endeavor meeting the requirements and 

conditions of the learners in the maximum possible extent. The language learning context as dealt 

here is connected with two major factors- language learning environment and participation of the 

learner in the learning programs. The major concern here is with the preparation of physical, 

linguistic and academic environment in order to give a match between the learner and the teacher or 

the programs to facilitate the learner in learning the language for the given specific purposes. 
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2.0) English language learning for need oriented purposes 

 

The term English language learning for need oriented purposes can be sub divided into three 

sub divisions- Learning English in Nepal, learning specific English for professional purposes.  

 

2.1) Learning English in Nepal 

The history of learning English in Nepal can be traced back to the early Rana regime. In spite 

of several disturbances in the Nepalese system of education the teaching and learning of English in 

Nepal has proved to be a boon to the Nepalese scholars, scientist, technicians and professionals at 

the moment mainly because English language is the most popular language in the globe today. 

Several changes in the methods and techniques of teaching and learning English in Nepal have been 

employed from the past till date. The decade of 1960’s can be inevitably cited for it when the 

Tribhuwan University and several other boards have been attempting to improve the English 

language learning and teaching environment in the country. The shift from literature based 

approach to the linguistic one and several other efforts towards improving the English language 

learning and teaching environment in the country can be mentioned among the innumerable efforts 

towards it. In spite of a number of attempts towards improving English language learning and 

teaching in the country the situation is not yet improved to a desired extent. Modern development in 

information technology and other areas of scientific and technical developments have been posing a 

number of challenges to the planners for language teaching and learning. In The modern world of 

specialization the problem of planning language learning programs has been all the more 

complexities in the country. The teaching of this language requires being more and more need 

oriented as per the needs of the learners to advance in their specific fields of profession. At the 

moment without proper and adequate use of English language the whole process of development in 

the country can remain seriously blocked. The fields of science and technology, higher education, 

diplomatic relations and business along with several others remain stagnant without the proper and 

adequate use of English language. According to (P. Malla) there are a number of problems in relation 

to teaching and learning English in Nepal. 

 

The following can broadly be mentioned here for necessary steps to be taken towards improving English 

language learning and teaching in the country. 

1) Lack of proper teaching-learning environment, 

2) Lack of proper and adequate English curriculum, 

3) Lack of proper evaluation system, 

4) Lack of learner involvement, and 

5) Lack of teacher-preparation (R. Khanal) 

 

2.2) learning specific English for professional purposes.  

Learning English today requires to be specified according to the ever changing needs of the 

learners to save time, energy and resources in order to meet the set goals of learning. English in 

Nepal is learned for a number of purposes and therefore learning English requires being purpose-

specific. Various professionals need various skills of English language in order to accomplish their 

tasks in their professions. In a sense the significance of the ESP (English for specific purposes) 

movement is very crucial in this regard. The movement is very relevant in the scientific and technical 

fields along with the business and managerial affairs. The major concern today is connected to 

minimizing duration of time and resources for achieving maximum possible amount of learning due 

to a number of reasons including rapidity of scientific and technical advancements in the globe. 
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Leaning specific English for professional purposes is nothing other than learning need based English. 

Learning of English therefore requires to be directed to the need based purposes of the learners.  

 

Although the term ESP cannot be defined in a specific way it is inevitably connected with the 

teaching and learning of English in accordance with the needs, interests and other requirements of 

the learners to proceed further in their professions. The term here refers to “closely matching 

teaching content to learner requirements” (McDonough). In other words the major concern of the 

ESP movement is focused on learning rather than others. This movement is really useful I the 

present context of specialization in every activity. For about a decade the movement of ESP focused 

on learners rather than learning. Only from 1980’s onwards the focus was shifted to language 

learning in accordance with the needs and requirements of the learners. Experts including (H. Stern, 

Fundamental Concepts of Language Teaching) (B. Altman)gave a new shape to ESP movement 

paying attention on learning with the focus on systematic procedures similar to the traditional ones 

with one major difference- experts and planners are given priority in the traditional system whereas 

learners and teachers concern are given due consideration in the modern ESP movement. In other 

words the modern ESP approach is bottom- oriented. This may be the reason why experts like Tom 

Hutchinson and Alan waters opine that the  ESP approach is the most effective and efficient 

approach to language learning for specific professional purposes.  The professionals such as 

engineers and business men require following this approach for learning English as per the specific 

needs of their profession.   

 

3.0) Planning language learning courses for professional purposes 

 

This section of the article includes designing programs according to the specific needs of the 

learners and their specific professions. For this a review on the approaches and methods of planning 

language learning programs for specific needs of the learners and their profession is highly desirable. 

The major concern should be with the linguistic approach with relevant concept of psychology and 

philosophy. The term language learning teaching is a combination of three factors- language, 

language learning and language teaching. A planner for language learning should be specific in 

his/her approach according to the needs of the learners and the requirement of their major field- 

academic or professional. In other words the modern approach to planning needs to be chosen for 

providing the learners with maximum amount of learning in the shortest possible duration 

demanded by their professions. The term modern here refers to an ESP approach directed to the 

specific field of the profession. It should never be forgotten that the concept of learning is heavily 

influenced by the psychology of learning rather than others. Proper and adequate review on 

language learning or teaching theories and practices along with the scientific need based procedures 

of setting programs needs to be taken into account. As stated by (R. 5. Khanal) “proper planning, 

organization and management can create a desired academic and linguistic environment in a 

language teaching practice”. It should not be forgotten that the planners require providing ample 

opportunities to the learners for using the language skills needed for their specific fields of 

professions. Mainly due to the major reason a language is learned only by using it. This is the reason 

why the planners require following the bottom-up view while designing a language learning or 

teaching a program in order to make it more effective and efficient. In fact planning language 

learning or teaching program needs to be systematic in approach according to the specific needs of 

the learners seeking answers to a number of questions besides being dynamic and interactive as far 

as possible.  
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Summary 

 

In this way learning a language is a complex phenomenon that requires to be handled with 

very care. Simply learning a language in general is not useful to a desired extent today. Learning a 

language like English in a country like ours requires a number of factors- Social, psychological and 

linguistic, to be taken into account very minutely. Above all the teaching English in Nepal should be 

strictly specialized as per the needs and requirements of the learners in the modern context of the 

globe. The paramount concern is with needs, identification and analysis of the learners. A course not 

relevant to the needs and purpose of the learners will be less affective and useful. The learners 

themselves will not be motivated in reality towards it. The planners of language teaching learning 

should be completely concerned towards it, to help learners in achieving the desired goal and 

objectives of the course. 

 

Conclusion 

 

Learning a language is a very complex activity to be handled with minute care by both the 

teachers and learners. The planners therefore need to be bottom based for it. Mainly because the 

effective and desired result comes only with the bottom-up view and practice today. Planning 

English language teaching learning should be therefore need as well as purpose based. 

 

Suggestion/Recommendation 

 

On the basis of the conclusion drawn in the present article, the following tentative suggestion and 

recommendations can be put forth. 

1. Teaching learning a language be made need and purpose specific in order to meet the desired goal 

and objectives. 

2. Researchers and Experts in language- teaching and learning need to be consulted to a desired 

extent. 

3. Teacher preparation is prioritized to a possible maximum extent.  

 

References 

 

 Brooks, Nelson.  Language and Language Learning (Theory and Practice). Language Learning 

(1964)  

 Khanal, R.N. Teaching English For Specific Purposes (A Study Leading to the Development of a 

Model English Curriculum for the Institute of Engineering). Kathmandu: T.U, (1994). 

 P. Malla, Kamal. English in Nepalese Education. English at the Undergraduate Level (1977) 

 Stern, H.H. Fundamental Concepts of Language Teaching. Trends in Linguistic Theory (1984) 

 Stern, H.H. Fundamental Concepts of language Teaching. Talking about Language teaching 

(1984) 

 W. F. Mackey. Language Teaching Analysis. Language Learning (1976) 

 

 

 

 



October 2016                2278 - 0742 
 

Volume 5 Issue 3 92  www.ijells.com 
 

AUTHOR PROFILES 
 
Rajani Priya .S is an Assistant Professor, Department of English at A. M. Jain College, Chennai. She is 
pursuing her Doctoral Research. She has published articles, poems and short stories in literary 
journals.  
 
Prof. M. Deva Santhanam Pillai has been teaching English and allied subjects for the past 30 years. 
He has several publications in Tamil and English to his credit. He has published many research 
papers as well 
 
Dr. Dashrath Gatt is working as an Assistant Professor of English at Govt. College Bhattu Kalan 
(Fatehabad) in Haryana. 
 
Dr. Kiran Shekhawat, is working as an Asst. Professor of English at Department of English, JECRC, 
Jaipur, Rajasthan, India. 
 
Dr. Sangeeta Jhajharia, is working as an Asst. Professor of  English at Department of  Arts and 
Humanities, College of Arts Science and Humanities, Mody University, Lakshmangarh, Sikar, 
Rajasthan, India. 
 
Mousumi Guha Banerjee is currently Head of the Department of Classical and Modern Languages at 
the Central University of Tibetan Studies, Sarnath, Varanasi.  
 
Prof. Mrinal Srivastava, is currently the Head, Dept. of English,  A.P.S. University, Rewa (M.P.) 
 
Radhakrishnan  C  is a Ph. D Research Scholar at Bharathiar University , Coimbatore, Tamil Nadu, 
India and is currently working as an Asst. Professor, Department of English, Asan Memorial College 
of  Arts and Science, Chennai-600100. 
 
Dr. R. Sandhya, is working as an Asst Prof of English in the Dept of H&S, Annamacharya Institute of 
Technology & Sciences, Tirupati 
 
K. Saritha is a Lecturer in English at St.Annn's College for Women, Hyderabad. She has above twelve 
years of teaching experience and has presented papers in National and International seminars. 
 
Shambhavi Tiwari is a research scholar and blog writer. Her most celebrated work is on 'Myth of 
Jodha' , published in 'Valley International Journals' and "Dually-Gifted, Dually Respected", published 
in International Journal of College and University.    
  
Vaishnavi. N, is an Asst. Prof. In Eluru College of Engineering and Technology, Duggirala Village, 
Pedavegi Mandal, Eluru, Andhra Pradesh. 
 
Mary Kambam, is currently working at C.H.S.D St. Theresa’s College for Women, Gavaravaram, 
Sanivarapupet Post, West Godavari District, Eluru, Andhra Pradesh.  
 
Jimalee Sowell has taught English in South Korea, Cambodia, Uganda, Ecuador, and Bangladesh. Ms. 
Sowell is now working as a teacher trainer for the Malaysian Ministry of Education.  
 
D. Makla is currently working as an Asst. Prof of English, Government Degree College, Bodhan, 
Nizamabad, Telangana. 
 
Sajib Kumar Ghosh is currently serving the Department of English, Islamic University, Kushtia, 
Bangladesh as a faculty. He is now working on linguistic changes in postcolonial settings. 
 



October 2016                2278 - 0742 
 

Volume 5 Issue 3 93  www.ijells.com 
 

Dr. J. John Sekar, is working as the Head & Associate Professor, Research Department of English, 
Dean, Academic Policies & Administration, The American College, Madurai.  
 
Aravind Babu Chilukuri   is a Research Scholar, Mewar University, India 
 
Dr. Kalyana Chakravarthi Thirunagari is a Research Supervisor, Mewar University, India 
 
Santosh Agrawal is a Research Scholar, Mewar University, India 

 


